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THE STUDENTS’ ACADEMIC WRITING SKILL AFTER IMPLEMENTING
BLENDED LEARNING USING FACEBOOK

Abstract. Almost all students use smartphone for their daily activities. Nowadays, the student’s
literacy on information technology is very good, but sometimes it has not been considered in
school learning. One of the essential competencies of undergraduate school is academic writing
skill. There is a gap between the student competencies and the learning strategy in certain learning
subjects. The aim of this research is to examine the effectiveness of blended mobile learning
activity using Facebook to improve student writing skill. This research used timed essay
examination to measure the writing skill after one semester learning activity using this strategy and
student satisfaction responses to learning. There were four aspects used as criteria of writing skill:
ideas, organization, wording, and flavor. The results showed that this learning approach had shown
good results in some aspects, particularly in improving the skill of shaping ideas and organizing
the ideas into written form. The uses of various learning strategies that make students more active
and centered on students tend to increase the ability of students to search for new ideas creatively.
Among others, the positive aspect is the students have the knowledge and understanding of new
concepts that can support the idea of writing in the aspect of idea and various choices of words.

Keywords: active learning; blended learning; education; Facebook; mobile technology; social
media.

1. INTRODUCTION

Communication skill in written form is one of the essential competencies for students.
This competence will also greatly support a person in his work field. Various attempts are
made by higher education institutions in various countries in the world in order to prepare
graduates with good skills. In general, to achieve this competency, higher education
institutions will not always allocate it in the course of its own, but as one of the targeted
learning achievement in certain subjects.

The same thing also applied in education in Indonesia. In the ministerial regulations, it
is revealed that one competency of undergraduate level is the ability to write scientifically. In
general, the Indonesian people tend to be more dominant in the oral culture, but they are weak
in written culture. It makes most Indonesian students have low focus on writing skills. It
continuously happens in higher school. The demands of writing competence are the basis of
learning efforts to look for alternatives in improving writing skills.

On the other hand, the penetration of information technology, especially in social media
in Indonesia is very high, especially in the use of Facebook. From the distribution of age, it
appears that most Facebook users are school students. However, from the real activities
undertaken, it is seen that their content writing activities are very low, still. It is possible that
Facebook is not being used optimally as a medium of learning to support students learning
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activities. This situation opens an opportunity to use this social media for improving students’
writing skill.

There are things to consider in the use of Facebook in learning. Currently, the learning
on campus is still conducted face-to- face in the classroom by implementing cooperative
learning strategies. New demands related to the competence of written communication have
been the basis for changes in the organization of learning in the classroom. In the course
“Introduction to Education” followed by students in first semester, they tend to make
adjustment of learning in higher education. With the existing good quality of students’
literacy on Information Technology (IT) especially in the use of Facebook, blended learning
approach that combines cooperative learning in the classroom with activities and assignments
targeting writing skill improvement can be a good alternative.

Studies in measuring the success of learning process indicate that the ability or skill in
writing is increasingly important for education and for the future of the graduates themselves.
So that methods to improve writing skills have become areas of study that continues to be
developed, implemented and researched. The learning approach applied in this study employs
learning process in the course “Introduction to Education” as a means to improve writing
skills. Therefore, the objective of this research is to improve students' academic writing skills
with blended learning utilizing Facebook.

2. THE THEORETICAL BACKGROUNDS

2.1. Blended Learning

Mobile learning is a part of the electronic learning or e -learning that provides wider
opportunities in a mobile way and more capabilities for students learning. Thus m -learning
can be defined differently from e -learning related to the mobility of students as learners [1]
[2]. This learning can be done anywhere as long as students benefit from mobile technology
[3] [4]. The Perspective toward mobile learning can be grouped into four, namely: techno -
centric, focusing on e -learning, formal education tools, and student-centered learning
[1][5][6][7]. Nowadays, the emphasis on school technology is used to ensure effective
learning supported with new opportunities and to encourage better learning performance
[2][4][8].

In the situation of current development of information and communication technology
that has been dominated by tablets, smart phones and touch screen devices for a variety of
interests, mobile learning becomes a new alternative for the improvement of student learning
activities in schools. One approach that makes use of mobile learning along with the use of
classroom learning is blended learning. This approach allows students to learn better [9] [10].

The definition of blended learning has evolved along with the development of
information and communication technology [11] [12]. Basically, the definition of blended
learning leads on how to maximize the use of face-to -face and online learning [9] [13]. The
implications of blended learning implementation in some institutions are the needs to prepare
a set of policies, planning, resources, and relevant supports [14]. Many studies stated that
blended learning is regarded as useful, fun, supporting, flexible and motivating for students
[91[13]. However, when blended learning is only regarded as an application integration
system, then it is insufficient to create a successful learning environment [11]. Thus, it
becomes necessary to have a lesson plan that is capable to balance the activities between
learning face to-face in the classroom and online learning.

There is a variety of recent studies showing the effectiveness of blended learning to
improve learning performance. The flexibility of opportunity existing in the blended learning
can be used for the improvement of writing skills, which still become a problem of learning
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outcomes at higher education. In order to create a positive learning environment, teachers
should encourage students to be more participating. In their learning activities, they must find
a way that allows them to make more social interactions [13] [15].

2.2. Writing Skill

In the education system of many countries, the assessment of writing skills and general
academic achievement through timed-essay examinations has become increasingly applied in
many education subjects [16][17]. This is because this way has contributed to the scoring
finalization and the course selection.

Writing skill is a special ability that allows writers to express their thoughts in the form
of meaningful words and of a mental interaction through written messages [18][19]. Writing
skills can help learners to improve their independence, fluency and creativity in writing.
Mastery of these skills will make the students communicate better in various ways so that
others can understand their ideas.

Writing is a process that is carried out over a certain period. In writing, the writer needs
more time to do some internal process. The length of time used for writing will vary among
the writers. Even, some writers take more time to think only about what to write before
making the initial draft. Writing is producing a sequence of sentences arranged in a certain
order and linked together in a certain way. These sentences will be linked to any other
sentence structure to be a manuscript that has an integrated whole unity. A text may consist of
one or more paragraphs. The paragraph is a short script about 150 to 200 words. It usually
consists of a main sentence as the topic and is followed by a series of sentences that support
the main sentence. Therefore writing becomes a very complex cognitive activity and at the
sentence level, the writer should control the content, format, sentence structure, vocabulary,
punctuation, and spelling [20].

Based on the theory above, it can be concluded that writing is a process that occurs over
a period of time to generate a sequence of sentences arranged in a certain order and linked
together in a certain way that is cohesive and coherent. In writing, there are several aspects
that must be considered by the writer to obtain good writing that includes content,
organization, word choice or vocabulary, language usage, and mechanics (spelling and
punctuation).

The process approach, combined with coaching and scaffolding writing experience
would yield positive results in the improvement of skills. Scaffolding in learning can be done
by providing keywords that appear in writing, and conducting a group discussion on specific
topics. Providing insight regarding the material of a course within a curriculum can be utilized
to reinforce the written content. This is because writing to the content of the curriculum can
be an effective strategy for improving writing skills. Writing according to the content of
curriculum will enhance students' opportunities to write, so it would be useful to develop their
ability. Therefore, designing learning strategies with writing activities that appropriate with
the content of curriculum will improve students' writing skill because they have been familiar
with the concept being studied and teaching strategies being applied.

At the end of a certain period, the students’ writing skill can be observed using a writing
task within a certain time. Accuracy and precision in the assessment of guided-writing shows
its increasing usage. The learning of writing process is very important for the students
because it will allow them to express their thoughts, knowledge, and feelings efficiently.
Learning more on the process of writing will enable them to express their ideas better. There
are several opinions about the factors applied to assess a writing assignment from the results
of this writing model. The elements to assess writings include content or idea, form or
organization, grammar, style, and mechanics.
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2.3. Conceptual Framework

One of the essential competencies of undergraduate school is academic writing skill
[18][19]. There is a lack between the student competencies and the learning strategy at certain
learning subject. This problem is also revealed by researchers and educators in many
disciplines, for example in medicine [21], mathematics [22], nursing [23], language [24],
computer science [25], and sciences [26][27]. They also used various strategies that make
technology more challenging [19], collaborative [25], interactive [28], and improving attitude
[22].

Beside using technology integration on learning, they also used various strategies to
improve student writing skill for instance structured workshop [26], writing retreat [30],
metacognitive writing [31], collaborative writing [25], rater negotiation [32], and intensive
intervention [23]. The aim of this research is to examine the effectiveness of blended mobile
learning activity using Facebook to improve student writing skill. This research used timed
essay examination to measure the writing skill after one semester learning activity using this
strategy and student satisfaction responses to learning. Based on studies of writing skill from
experts [33][34][35][36][37], it can be concluded that there were four aspects used as criteria
of writing skill: ideas, organization, wording, and flavor.

The conceptual framework of this research is shown by scheme 1.

Learning
Strategy:
Active
Learning

Learning

Social Media problems:

Trends academic
writing

Blended
Learning
using FB

Scheme 1. The Conceptual Framework

3. RESEARCH METHODS

This research is an action research which was analyzed in descriptive quantitative. The
research objects were students taking Introduction to Education subject for one semester from
September 2015 to January 2016. The number of students was 61 students (13 male, 48
female). This study includes the preparation stage of understanding the capabilities of
students, the implementation stage of blended learning, and the final stage, namely
assessment or scoring of writing skill.

3.1. Preparation Stage

The initial stage is a stage to understand students’ circumstances and to plan learning
activities. The first meeting in the class was used to comprehend the characteristics of
students related to their ability to express ideas, to search for new ideas, and to write the ideas.
The results of the observation would identify the things that need to be improved in the
learning process. From the discussions and observations at the first meeting, there were some
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learning problems encountered, namely: the ability of pouring ideas was still low, the ability
to speak was still poor, and the students’ ability to write down the ideas was inadequate.

3.2. Implementation Stage

This stage was carried out in 12 weekly meetings, each 100 minutes in duration. The
meetings are not used only for delivering the material, but they also were used to allow
students to gain optimal learning experience. The strategy used in the lecture was adjusted to
the learning material. Some of the strategies were group discussion, working in pairs, and
individual argumentation. Some techniques were also taught to lessen learning problems
encountered at the beginning of learning such as mind mapping and brainstorming, so that the
students could develop and find ideas. At each end of meeting, teacher gave students a topic
and keywords to be dispensed into an article and to be uploaded on Facebook. In general,
there were two models of learning activities, i.e. the model of learning in the classroom and
online learning. The classroom learning activities include:

1. At the beginning of the semester, students are taught managing ideas using

Mindmapping.

2. Every week while learning at the classroom, the lecturer gives certain learning topics

and facilitates students using a variety of cooperative learning strategies.
3. Every week at the end of the lesson, the lecturer selects the specific topics for
students to write about and post them on Facebook Group. The lecturer also provides
3 to 5 keywords that should be displaying in the online writing.

4. At the end of the semester, students are given the timed writing assignment related to
the learning subject.

For the meantime, the online learning activities cover:

1. Students are paired two by two in a row. For example, student A to student B, B to
C, C to D and so forth. The second name assesses the first name’s writing, based on
certain criteria (described in the criteria).

2. Each student makes a writing with the certain criteria and posts them to the FB

Group.

3. Pairs of students provide comments on posts related tasks with some criteria.

4. All students are encouraged to post comments on posted writing.

Meanwhile, the criteria used to assess the results of partner’s postings are as follows:

1. The writing contains topics agreed in the classroom by entering the keyword given
beforehand.

The text consists of 10 sentences at minimum.

The writing is made using proper Indonesian language

The writing does not contain plagiarism. If it does, it will be ignored, then.
All writings should be posted one week after task given

Assessment by the pair should be executed one week after posting date
The results of the assessment were written on post comments

NonkAEwD

3.3. Scoring Stage

The scoring stage takes place in the end of semester. All students should do a timed-
writing task. The results would be scored using analytic scoring system in the scale 1-4 in
which score 1= poor, 2= needs improvement, 3= good and 4= excellent. All students write an
essay on education topic with certain criteria. Student can choose their own interest theme.
They have 90 minutes to write best as many words as possible. The criteria for scoring the
essay refers to the rubric. Rubric for scoring the writing product was shown on the table 1
below.
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Table 1.

Rubric for scoring the essay

Factors Rating Score Remarks
4 (Bxcellent) Ideas are expressed in a clear and organized fashion. The
supporting examples are strong.
Ideas are expressed in a clear manner, but the
Ideas 3 (Good) organization could be better. Mix of strong and weak
supporting examples.
2 (Needs Improvement) Ideas are not clear. More weak than strong supporting
examples.
1 (Poor) Extremely weak supporting examples, or none at all
4 (Bxcellent) Sentenpes a.nd paragraphs: are complete. A wide variety
of conjunctions and transitions.
All sentences are complete. Paragraphing is generally
3 (Good) done well. Some conjunctions and transitions are used
correctly.
Organization Some sentences are okay but many are short.
2 (Needs Improvement) Paragraphing is okay. Conjunctions/ transitions
attempted, but are incorrect.
Many sentence fragments or run-on sentences.
1 (Poor) Paragraphs need work. Sentences are short.
Conjunctions and transitions are used incorrectly.
4 (Excellent) Excellent Hook/Thesis statement/ topic sentences
3 (Good) Good Hook/Thesis statement/ topic sentences
Wording 2 (Needs Improvement) Some good, some bad Hook/Thesis statement/ topic
sentences
1 (Poor) Terrible or didn’t have.
4 (Bxcellent) Itis easy tcz‘understagd tile main point on the first
reading. It “reads easily.
The essay is easy to understand upon first reading, but 1
3 (Good) .
or 2 areas could use some improvement.
Flavor - - -
2 (Needs Tmprovement) The essay is not easily understood up first reading.
Second or third reading is required.
The essay is not able to be understood even upon 3 or 4
1 (Poor) .
readings.
4 (Excellent) 1-2 small errors. Good use of higher level vocab.
3 (Good) 3-5 small errors. Some higher level vocab used.
Mechanics 2 (Needs Improvement) 6-8 errors. Uses simple words correctly. No attempt to

use higher level vocab.

1 (Poor)

Writer makes so many errors that it is difficult to read.
No attempt at higher level vocab. Bad punctuation.

4. THE RESULTS AND DISCUSSION

4.1. Classroom Learning

In general, the classroom learning could run properly in accordance with the class
schedule set by the management. The learning materials used were materials related to the
Introduction to Education. Student’s attendance was checked at every meeting. The students’
attendance in every meeting is not always reaching 100%. The average student’s attendance
rate was 95 % for 12 meetings. The recapitulation of activity during class lessons was shown
in table 2 below.
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Tabel 2.
Types of learning activities in the classroom
No Strategy Meeting No...#
1 Group discussion 3,5,8,12
2 Individual Presentation 4,7, 11
3 Teacher presentation and class discussion 1,2, 1
4 | Group assignment 6,9

During the course, the students are allowed to use their gadgets to look for information
related to the topic and materials studied at the time. At the end of each lecture, the lecturer
will deliver writing topics and keywords that must appear in their writings. At the end of the
course, 30 students were randomly drawn to fill the questionnaire related to the response
toward the lecturer during interaction in the classroom learning. The results of this
questionnaire can be seen in Table 3 below.

Tabel 3.
Student’s response to learning
Student’s Responses
No Items DS D A SA
1 Teacher has a good understanding on the learning 0 0 6 o4
material
> Teacher gave many examples to improve student's 0 0 9 1
understanding
Teacher explained the learning material clearly 0 0 10 20
4 Teacl}er gave a good response to any student's 6 24
questions
5 Teacher delivered the learning material in 0 0 14 16
structural way
6 | Teacher 's strategy improved student's motivation 0 0 18 12
7 | Teacher managed the classroom effectively 0 0 17 13
8 | Teacher used various references 0 0 19 11
Remarks:
SD: Strongly disagree D: Disagree
A: Agree SA: Strongly Agree

From table 3 we can see that all students tend to choose Agree or Strongly Agree to all
of the items in question. It can be said that the learning goes well. From Table 3 above we can
make a diagram as seen in figure 1 below.

35

30
20
15
10 » & 1
6 ° 10 6

19

1 2 3 4 5 6 7 8

M Strongly Disagree M Disagree Agree W Strongly Agree

Figure 1. Response of learning by students
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From Figure 1, it appears that point statement on numbers 1 and 4 tends to be high
because there are 24 students who stated Strongly Agree. It can be said that these aspects
become the main factor in this type of learning, namely the statement: “Teacher has a good
understanding on the learning material" and “Teacher gave a good response to any student's
questions”. The model of cooperative learning that promotes social skills does tend to
encourage the interaction between students and professors. The score in the statement showed
that cooperative learning has gone well. Meanwhile, as many as 11 students chose statement
that has lowest points (Strongly Disagree), namely point number 8, stating that Teacher used
various references. This is because at the time of delivery of materials and activities in the
classroom, the teacher did not write the references primarily used in the classroom learning.

4.2. Online Acitivity

From figure 2 to 4 below is a sample screenshot of the online activities of students in
the form of writing assignments and other tasks. Generally, during the implementation, there
were 10 tasks performed by students that include 8 individual writing assignments and two
group tasks in the discussion activity.

Figure 2 shows some picture of the classroom activities situation during the
implementation of blended learning. Figure 3 shows one of the mind mapping produced by
student group to improve their creativity to seek an idea. Figure 4 shows the last task posted
by student related to the Bloom’s Taxonomy as a part of learning materials. The other
activities can be seen at the Facebook  Group whose address s
https://www.facebook.com/groups/pengpefis/.

m Sulisworo Dwi added 6 new photos. . Azzahra Fauzudin
1 Sep 2 it 13:54 « W t07:19 .« &

Discussion on the effect of education to human Kelompok 2 =
life v M lhya Aminudin

| B i -— i v Wiwik Hasmurah
I HF— v Suci Yulyanti
v+ Riska Amelia

v Dina Suci Puspitarani
v Delta Rosiana ...

Yeni Mawadah Apriliani with Ifan
¥ Widivanta

Figure 2. Classroom activities posted on FB Figure 3. Example of screenshots of online
activities
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)

Pengantar Pendidikan P.Fis 2013
Closed Group - 70 Members

Tugas 10

1.COGNITIVE

-Remember : Siswa dapat menjelaskan dengan
baik konsep gaya dan vektor gaya
-Understanding : Siswa dapat memahami
pengertian gaya dan vektor gaya

2. AFFECTIVE

-respon : Siswa dapat menyelesaikan persoalan-
persoalan tentang dinamika gerak rotasi
-recejve :Siswa dapat menerima pembelajaran

Figure 4. Screenshot of the last posting

By observing the findings during the learning activities described in the previous
section, it can be concluded that the blended learning has been going well. It can be seen from
the aspects (1) learning accomplishment, (2) the satisfaction level of student learning, and (3)
the interaction of online learning conducted by teacher and students. The following
information would discuss the improvement of students’ writing quality after experiencing the
blended learning.

4.3. Writing Assignment Result

To identify the ability of students to write their ideas, the lecturer gave a timed-writing
assignment to students at the end of the course. As mentioned in the Method section, the essay
criteria made is topics under education sector with certain criteria. Student can choose their
own interest topic for their 90 minutes writing work. Results of the essay assessment based on
the rubric are as follows (see table 4).

Table 4.

Rating Score of the writing assignment

Rating Score
Factors Poor Impllj)?ec:nen ¢ Good Excellent
% o % %
(1]
Idea 0 6 26 29
0.0% 9.8% 42.6% 47.5%
Organization 0 8 31 22
0.0% 13.1% 50.8% 36.1%
. 0 18 40 3
Wording 0.0% 295% | 65.6% 4.9%
Flavor 0 31 29 1
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0.0% 50.8% 47.5% 1.6%
Mechanics I 30 28 2
1.6% 49.2% 45.9% 3.3%

4.3.1. Idea

Aspect of the idea is the ability of students to express their ideas explicitly and
completely with some examples or related opinions. Idea is the core of concept to be
conveyed to the readers. From the above table we can create diagram of ideas aspect
presented in figure 5 below.

Poor, Need
Improvem
ent,
9.8%

Figure 5. Score on the aspect idea

In general, we can see that there was no poor score in the aspect of idea, about 10% was
in Need Improvement Category, and the rest were in Good and Excellent consecutively .
Observations during the learning process that implement various cooperative strategies in the
classroom and on Facebook show the growing tendency of students' ability improvement to
search for new ideas. Some strategies that may foster these capabilities are mind mapping,
brainstorming, group discussions, jigsaw learning method, the freedom to search for
information using the mobile Internet during the lectures, the appreciation from the lecturer
with a positive comment on any ideas of students, as well as displaying the students’ results
of online works during class meetings.

4.3.2. Organization

Aspect of the organization is the ability of students to manage writing that they created
by using the sentences and paragraphs completely and interconnected to one another. The
results on this aspect can be seen in Figure 6.

Need
Improvement,
13.1%

Poor; 0,0%

Figure 6. Score on Organization aspect
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In this aspect, 13 % of students still need upgrading, and the remaining 87 % had been
already in a Good and Excellent category. From the essay made , in general students have no
barriers to create sentences. It can be seen from the number of pages they can write. However,
the ability to create interconnected sentences still needs to be improved with some students.
The learning focus of improving learning to support this aspect is to teach mind mapping
before writing. In this way, students can see the overall main idea of writing and other
concepts that support the main idea. In the classroom meetings, this was done 3 times (task 3,
task 6 and task 9). The weak point is that the teacher did not give personal feedback to the
students about this aspect. This is likely to be the factor that explains why score results on this
aspect are not well improving with certain individuals.

4.3.3. Wording

Aspect of wording is the aspect of seeing the students' ability to choose words and use a
variety of words so that their essay narration would be flowing and easy to read. This
capability is basically influenced by the coverage of insight on the topic written by the
students. Background knowledge will affect the students in choosing the words to make
sentences explaining certain concepts. Score results for this ability can be seen in Figure 7
below.

Excellent;
4.9% Poor; 0,0%

Good;
65,6%

Figure 7. Scores on wording aspect

In the aspect of wording, 9.5 % of students were in need improvement category. The
remaining 90.5 % were in good or excellent position. These results indicated that blended
learning was applied well. Discussions carried out by the students, the tasks of reading
through browsing in learning process, and the relevant topics presented by lecturer were
several factors that increase the ability of students on the aspect of wording. These results also
support the findings from other studies that the use of course material as a means of practicing
writing will support the improvement of writing skills because the students would get new
insight easily when the topic is relevant to the essay being written. These results were also
relevant with the learning responses shown in Table 3, especially at item number 2 (Teacher
gave many examples to improve students’ understanding) and number 3 (Teacher explained
the learning material clearly).

4.3.4. Flavor

Aspect flavor of an article is an overview of how the readers feel easy to understand
manuscripts related to the main topic that the writer wants to express. A complex concept but
easily understood in a story will get a high score on this aspect. The ability to choose words
that became the focus of the sentence, such as making active sentences, will increase the
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flavor in writing. The ability to estimate length of the sentence will also determine the flavor.
Some students tend to make sentences too long with some of the main words. It made the
sentence hard to understand. The results for this aspect were shown in Figure 8 below.

Excellent; Poor; 0,0%
1,6%

Good;
47,5%

Figure 8. Score on flavor aspect

Based on Table 4, aspect of Flavor has the lowest score of all other aspects, in which
50.8% of students obtained score 2, meaning that they were in category of Need
Improvement. It can be said that this aspect has the highest degree of difficulty compared to
other aspects. Experiences in writing will determine the flavor of sentences. Actually, in each
meeting the teacher has often reminded about how to make an effective sentence, but it
brought relatively small effect on increasing the ability of the students. Extra hours of
meetings for mentoring and providing individual feedback on this aspect possibly may
enhance students’ ability.

4.3.5. Mechanics

Aspect of Mechanics is very technical in writing. It relates to the accuracy of writing
and the writing appearance in general. The aspect included in mechanics is the use of capital
letters, punctuation, abbreviations and units of quantity. This aspect is basic ability that
generally has been taught since elementary school. Discipline and accuracy become important
factors in the aspect of mechanics. Scores of mechanics aspect were shown in Figure 9 below.

Excellent; Poor; 1,6%
3,3%

Good;
45,9%

Figure 9. Scores on Mechanics aspect

Similar to the Flavor aspect, students are relatively less able to perform well in the
aspect of mechanics. A total of 49.2% of the students were in a score of 2 or need
improvement. Although no students received score 1 or poor, this condition should gain
special attention in the learning process. Some errors frequently encountered in students’
writings were (1) misunderstanding in the use of —di- or —ke- as a preposition or as a prefix,
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(2) poor handwriting, so a bit hard to read, (3) the use of capital letters on the words in a
sentence (4) Some students still use small letters at the beginning of the sentence. One of
factors hampering students to improve in this aspect was the absence of the aspect as the
focus of lesson. Consequently, students tend not to have sufficient learning experience on this
aspect during the lectures. Students simply use their prior knowledge or skills and do nothing
to improve their weakness in the aspect of mechanics. Extra hours of meetings for mentoring
and providing individual feedback on this aspect may improve the ability of students.

5. CONCLUSIONS AND PROSPECTS FOR FURTHER RESEARCH

Communication skill in written form is one of important competencies to students. This
capability will also greatly support a person in the world of work. Various attempts were
made by higher education institutions in different countries to be able to equip the graduates
with this capability. On the other hand, there is a great potential in the use of mobile
technology in Indonesia, especially in the use of Facebook by young people. The importance
of integration between improvement in writing skills and the use of Facebook in learning
provides feasibility of conducting learning with blended learning approach. Some of
qualitative results in this learning approach have shown good results in some aspects,
particularly on improving the skill of shaping ideas and organizing the ideas into written
form. The uses of various learning strategies that make students more active and centered on
students tend to increase the ability of students to search for new ideas creatively. The use of a
specific course material as a means to increase writing skill has shown positive and negative
aspects. Among others, the positive aspect is that the students have the knowledge and
understanding of new concepts that can support the idea of writing in the aspect of idea and
various choices of words. Meanwhile, the negative aspect of this approach is the lack of
increase in the student's skills in Flavor aspect and Mechanics aspect due to time constraints
in learning. This is because there are also demands on the accomplishment of the learning
materials in the lecture. In the end, it can be concluded that blended learning that combines
classroom learning and interaction using Facebook is qualitatively suitable to improve
students’ writing skill.
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AHoTamnis. Maibke BCi CTyICHTH BUKOPUCTOBYIOTh CMapT(HOH Ui CBOET OBCAKICHHOT NisTIBHOCTI
1 JOCUTh TPAMOTHO BUKOPHCTOBYIOTH 1H(OPMALIHHI TEXHOJIOT], 110 HE 3aBXKAU BPaXOBYETHCS i
yac ix HaBuaHHA. OJHIEI0 3 BAXJIMBUX KOMIICTCHTHOCTCH CTYICHTIB € HABHYKU aKaJCMIYHOTO
nuchbMa. ICHye po3pHB MiK KOMIIETEHTHOCTSMH CTYJCHTIB 1 CTpaTeriiMH HaBYaHHS 3 IEBHHUX
npenaMeTiB. MeToro JaHOTO JOCHTIKEHHs € BHUBUYEHHS €(DEeKTHMBHOCTI 3MIIIAaHOTO MOOIILHOTO
HaB4YaHHA 3a momoMoror Facebook, mis Toro mo6 MOMIMNIIMUTA HABUYKH MMMCEMHOIO MOBJIEHHS
CTyJeHTIB. Y mporieci JociipkeHHs: OyJI0 BUKOPHUCTAHO iCIIUT 3 HAIUCAHHS ece JUIS TOTO, 1100
OLIHUTH HABUYKH [HUCEMHOI0 MOBJICHHS, OTPUMAaHI TMICJIs OJHOIO CEMeCTpa HaBYaHHS
BUKOPHUCTOBYIOUH IIF0 TEXHOJIOTIIO, a TAKOX Ji3HATHCS PEaKIio CTYICHTIB Ha JaHy CTpAaTeTiio
HaBYaHHA. B X0l mochikeHHs Oy BUAUICHI YOTUPU ACIEKTH, IO BUKOPUCTOBYHOTBCS SIK
KpHUTEpil OLIHIOBAHHS HABUYOK, OTPUMAHUX 3 OCBOEHHS MHUCEMHOIO MOBJICHHS: ijiei, opraHisarfis,
(hopMyIrOBaHHA 1 TMOYYTTS MOBH. Pe3ynpTaTé mMokasayid, 0 TAKHWA TMiOXi 1O HABYAaHHS €
MO3UTHUBHUM B JICSKUX acCICKTaX, 30KpeMa B IiJBUINCHHI HaBWYOK i (hOpMyBaHHsS imed i1 ix
BTUJICHHS B TUCHMOBIH popmi. BukopucranHs pi3HUX cTparerii HaB4aHHs, SKi pOOJIATH CTYICHTIB
OinbII aKTMBHUMM 1 CQOKycoBaHI Ha CTyJIeHTaX, SK IPaBWIO, MiJBHLIYIOTb IiX 3JaTHICTb
MIIXOAUTH 1O MOUIYKY HOBHX imeit TBopuo. KpiMm I1pOTo, MO3UTHBHUM acleKToOM € Te, M0
CTYJICHTH OTPUMYIOTh 3HAHHS i pO3YMiHHS HOBUX KOHIIEMIIiH, IO B CBOIO Yepry MiATPUMYE iet0
JUTSI HAITCAHHS, a TAKOX PO3IIMPIOE MOXKIIMBOCTI Pi3HUX BapiaHTiB BUOOPY CIIiB.

KirouoBi ciioBa: akTrBHE HaBYaHHS, 3MIIIaHE HaBYaHHS, ocBiTa; Facebook; MOOIIbHI TEXHOJIIOTIT;
comjanbHI Mezia.
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AnHoTauusa. [loyT Bce CTYAEHTBHI HCIONB3YIOT CMapTQOH Ui CBOCH IMOBCEAHEBHOM
JESITEIBbHOCTH M JIOCTATOYHO TPAMOTHO HKCIOJB3YIOT WH(POPMAIIMOHHBIC TEXHOJIOTHUH, YTO HE
BCErJla YUUTHIBACTCS BO BpeMs MX 00y4eHus. OMHOW M3 BaXKHBIX KOMICTCHTHOCTEH CTYJCHTOB
SIBIIIIOTCSI  HABBIKM ~ aKaJeMU4Yeckol mNUCbMEHHOHW peun. CylecTByeT pa3pblB  MEXIY
KOMIIETCHTHOCTSIMU CTYACHTOB W CTPATCTUSMH OOYYCHUS OIpPEICIICHHBIX MpeameToB. llenpro
JAHHOTO WCCIICAIOBaHUs SBISICTCS u3ydeHHE 3()(PEKTHBHOCTH CMEIIAHHOTO MOOMIBHOTO
o0Oyuenuss ¢ momomsio Facebook, ans TOro 9ToObl yIy4YIIMTh HABBIKM HHCBMCHHON peuun
cTyaeHToB. B mpomecce mcciaenoBaHns OBUT HCIIONB30BAaH SK3aMEH IO HAIMMCAHWIO 3CCE IS
TOTO, YTOOBI OLEHUTH HABBIKM NHCBMEHHON pPEYH, IOJIydeHHBIE IIOCIE OJHOTO CeMecTpa
0o0y4YeHHsS WCIIONB3Ysl STy TEXHOJOTHIO, a TaKKe Y3HATh PEAaKIHI0 CTYACHTOB Ha IaHHYIO
cTpaTeruto oOydeHus. B xone nccnemoBaHus ObUTH BBIIEICHBI Y€THIPE aCTIEKTa, HCIOIb3yEMBIX
B Ka4eCTBE KPUTEPHEB OIICHWBAHMS HABBIKOB, IOJIyYEHHBIX 10 OCBOCHHIO MHCHMEHHOHN pedu:
UJiey, opraHu3aiys, GOpMyJIUPOBKU U YYBCTBO peud. Pe3ynbTaThl MOKa3aIH, YTO TAKOW IOIAXO]]
K OOYYCHHUIO SIBJIACTCS MOJOXKHUTEIBHBIM B HEKOTOPBIX aCIEKTaX, B YaCTHOCTH, B MOBBIIICHUU
HaBBIKOB JIIs POPMUPOBaHMS HUICH U WX BOIUIOIICHUIO B MUChbMEHHOW (hopMme. Mcnonp3oBaHue
pa3IMYHBIX CTpaTeruii OOydYeHHs, KOTOPBIC JENAlOT CTYIACHTOB Ooliee AaKTHBHBIMH H
c(hOKYCHUPOBAHBI Ha CTYJICHTAX, KaK MPABUJIO, MOBBIMIAIOT UX CIOCOOHOCTH MOJIXOIUTh K MOUCKY
HOBBIX HaeH TBopuecku. Kpome 3TOro, mojioxXKUTeabHbIM aClIEKTOM SIBIISIETCSI TO, YTO CTYIEHTHI
MTOTy4YaroT 3HAHNE ¥ IOHUMAaHWE HOBBIX KOHIEIIINHA, 9TO B CBOIO OYEpEb MOIAEPKUBACT HICIO
HaIMCaHUs, a TAKOKE PacIIApsIieT BO3SMOXXHOCTH Pa3IMYHBIX BAPHAHTOB BEIOOpA CIIOB.
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