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FOR PROFESSIONAL PURPOSES

Abstract. The article considers the way of integrating Massive Open Online Courses (MOOCs)
into the educational process and determining their role in students’ motivation to learn a foreign
language for professional purposes. The goal of the research is studying the efficiency of
implementation of MOOCSs as part of students’ independent work while learning a foreign
language for professional purposes at the university. Considering the increasing need for education
around the world, the role of MOOCs will become more important than ever before.
Consequently, engaging students whose major is Information Technology in learning the
integrating course could enhance their skill and knowledge of programming. The integration of
MOOCs in the process of learning English for professional purposes will help to personalize
learning environments and prepare future professionals. Research shows that the successful
implementation of MOOCs can bring new opportunities to learners, such as increasing English
proficiency level, developing critical thinking, decision-making, problem-solving and time
management. We consider the scientific problem connected with the efficiency of using Internet
resources and MOOCs, ways of using interactive online technologies in the traditional educational
process, potential and identified new opportunities offered by e-learning. Our observations are also
related to the problem of integrating MOOC:s into the curriculum; adapting them to the thematic
modules and different subjects. Research shows that successful integration of MOOCs in the
process of learning a foreign language for professional purposes depends on a number of factors.
Each stage of our research has been carefully considered in the article. This study shows the
efficiency of MOOCs as additional resources in studying English for professional purposes and
describes the use of information and communication technology of distance learning in the
traditional educational process. In this article, we describe how this idea is being realized and can
be adopted by universities willing to use benefits of MOOCs in teaching English for professional
purposes.

Keywords: MOOC; motivation; implementation; independent learning; flipped classroom; life-
long learning.

1. INTRODUCTION

Statement of the problem. The Web technologies are being increasingly used in
various contexts, and higher education is not an exception. The preparation for life-long
learning is especially important for future programmers during a rapid development of the
information technology. After graduation from university, most students are satisfied with
what has already been achieved, because they are not prepared for self-development.
However, the lack of willingness of students to engage in self-education and professional
development leads to low competitiveness on the labor market in the future. To solve this
problem, we suggest implementing MOOC:ss in the learning process at university, including
the students’ independent work while learning a foreign language for professional purposes. It
will facilitate further professional development, increase the level of students’ knowledge,
and expand the range of their interests. The students can communicate with foreign colleagues
and see the practical necessity of learning English due to integrating MOOC:sS in the learning
process.
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The diagnostic part of the study has proved the inefficiency of traditional organization
of independent work on learning English for professional purposes to prepare students for
future careers. The current education system needs some changes because it is expected to
prepare future professionals, to form their research skills, and to ensure their continuous
lifelong learning. Neil P. Morris (2014) noted, “we must adapt the ways that students are
taught and learn in Higher Education as this will impact on their skills, competencies and
ability to contribute effectively in a digital workplace and society” [1, p. 401]. The integration
of MOOC:s in the process of learning English for professional purposes will supplement
students’ independent learning and help to personalize learning environments.

The successful implementation of MOOC:s in students’ independent work in English for
professional purposes can bring new opportunities to learners, such as enhancing professional
skills in programming, increasing English proficiency level, developing critical thinking,
decision-making, problem-solving and time management.

Analysis of recent research and publications. The increasing influence of information
technology in the educational and scientific fields has contributed to the emergence of the
scientific problem connected with the efficiency of using Internet resources and MOOCs for
international community that aspires to a high level of professional preparation. We agree
with Mathieu d'Aquin (2012) that “the Web is an ideal platform for sharing and exchanging
information, and by extension, an obvious enabler in the area of open and distance learning”
[2, p. 6]. So researchers have observed great potential for e-learning. In particular, Oleksandr
Burov (2016) has identified the following new opportunities offered by e-learning: “flexibility
of education programs — a student can choose courses, teachers, time of active work, etc.;
individualization of education process — re-allocate time and education resources in
dependence on a student’s individual psycho-physiological possibilities to make this process
more intensive and to give equal opportunities for both common people and people with
disabilities” [3]. Jamin Bartolomeo (2015) pointed to fundamental components of MOOCs:
“(a) courses are open access, which means that anyone with Internet access may participate
for free, and (b) courses are created using online platforms that can accommodate large
numbers of users” [4, p.1].

Scientific observations are also related to the problem of integrating MOOC:sS into the
curriculum; adapting them to the thematic modules and different subjects. Marina Orsini-
Jones (2015) believes that the relevant MOOC is easy to adapt and adopt into an existing
curriculum for many subjects. The integration of the MOOC provides the opportunity to
explore how learner autonomy can be developed through the engagement with an online
course used in conjunction with a face-to-face module. Through their engagement with a
MOOC, educators could take a critical stance on the topic of learner autonomy and evaluate
the pros and cons of integrating a MOOC into their future curricula [5, p. 7].

The purpose of this research is to study the efficiency of implementing Massive Open
Online Courses (MOOC:s) in students’ independent work while learning a foreign language
for professional purposes at university, to define necessary pedagogical conditions of their
integration. Through well-matched MOOCs used by an educator learning a foreign language
will be professionally oriented. The integration of MOOCs has been used in the form of a
flipped classroom in our research to complement traditional independent work in English for
professional purposes. A group of scientists opined that “in flipped classrooms, the online
component, for example the MOOC, allows students to prepare for in-class discussion by
reviewing relevant material beforehand and at their own pace” [6, p. 309].

The purpose has identified the following research objectives:

— to review the outlined problems in scientific literature;

— to outline opportunities for integration of MOOCs in the process of teaching

English for professional purposes;
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— to identify the efficiency of using MOOC:S for student’s professional development;
— to study the efficiency of implementation of MOOC:ss in students’ independent work
on a foreign language.

2. THE THEORETICAL BACKGROUND

Asha Kanwar (2014) notes that a Massive Open Online Course is a form of distance and
online learning. The researcher underlines the speed of propagation of online courses in the
world. MOOCs have resulted in major consortia of the top universities on both sides of the
Atlantic: Coursera, EdX, Udacity, FutureLearn and many others around the world. Asha
Kanwar [7] concludes that there are no subject-related barriers to MOOC offerings.

Neil P. Morris (2014) stated that “well-integrated blended learning approach using
pedagogically appropriate tools can enhance student learning and the quality of the student
experience” [1, p. 402]. Combining the flipped classroom approach with the integrated use of
online learning resources for student collaboration and interactivity, in his opinion, would
satisfy many educators and students.

Robin Bartoletti (2016) [8] emphasizes that exploring new pedagogical approaches and
technologies in learning experience such as MOOCs offers educators a clear opportunity to
reflect on and expand their teaching methods and document effective practices. In particular,
Charles Robinson, Hunter Gehlbach and Chris Hulleman (2016) [9] have determined
opportunities for predicting success in teaching students at MOOC and other forms of open
online learning.

Ashton Anderson and a group of scientists consider that MOOCs have the potential to
become a major new mechanism for learning, they list tasks that are offered to students during
training such as watching lectures, taking quizzes to test their understanding, working on
assignments or exams, and engaging in a forum where they can seek help, offer advice, and
have discussions. The course forums provide interesting patterns of interaction, in their
opinion, students engage not just with the course material but with each other [10].

While conducting a survey of students who are learning English as a second language
and studying a MOOC a group of scientists have determined that it acts as a motivation to
learn, such as: “l1) to improve their knowledge of the subject area; 2) to acquire English
vocabulary in a specialized domain and obtain the course certificate for that specific content
in English; 3) to learn about local culture and possibly even build useful contacts; 4) to
improve their general English language abilities, as they needed mastery of the language to
communicate and obtain the jobs they desired; 5) to improve their ability to manage the
regular, unpredictable experiences of daily life; 6) to transcend cultural barriers and access a
more valued community” (Uchidiuno, Ogan, Yarzebinski, & Hammer, 2016) [11]. The
researchers argue that the educator should determine the proper motivation in teaching their
students in order to obtain the most effective results after passing a MOOC. Another group of
scientists describes three forms of teachers who are typically presented at MOOC — the distant
“rock star” lecturer, the co-participant or facilitator within a network, and the automated
processes that serve as proxy tutor and assessor (Ross, Sinclair, Knox, Bayne, & Macleod,
2014) [12]. Ian Lee Morris examines student motivation and engagement behaviors in
MOOCs through a combination of a literature review and a series of semi-structured
interviews with past and present MOOC participants [13, p.4].

Diana Laurillard (2016) [14] noted that MOOC pedagogy fits well with CPD
(continuing professional development) that provides some form of updating on current issues
and findings, invites participants to discuss and debate the application to their professional
contexts, and offers a certificate to put towards their professional development requirements.
Colin Milligan and Allison Littlejohn (2014) [15] study professional learning in a MOOC.
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They noted that courses offer a useful approach to professional learning, facilitating the inter-
relationship between professional practice and learning. Designing tasks encourage the
learners to build on existing knowledge and share their experience, motivate and provide
learners with evidence that they can use for their own personal development.

However, some researchers have attempted to integrate MOOCs in traditional
classroom to support face-to-face learning experiences in blended format (Najafi, Evans, &
Federico, 2014; Israel, 2015; Bartolomeo, 2015). Maria Joseph Israel (2015) [16] indicates
two ways of using MOOCs and interactive online technologies in the traditional educational
process: 1) learning resources, coupling online and in-class components; 2) in-class instructor
and online instructor of a MOOC show two different points of view on the course content.

The reviewed research reports indicate that integrating MOOCs entails curriculum
design challenges, because of the persistence of an integrated MOOC over time and the need
to find relevant content that enriches existing curriculum [6].

Many researchers argue that students cannot have a meaningful discussion online
because thousands of participants and only a few tutors are engaging MOOC at the same time.
They propose the following ways to solve this communication issue: numbers of participants
need to be limited; use collective knowledge of well-qualified professionals to support other
learners (Morris, 2014; Orsini-Jones, Pibworth-Dolinski, Cribb, Brick, & Gazeley-Eke, 2015
[17]).

3. METHODS

The following methods were used for solving these research objectives: analysis and
generalization of scientific literature connected with the research problem to determine the
state of its scientific elaboration; direct and indirect observation, which has allowed to find
out the students’ attitude to the process of implementing MOOCsSs in learning a foreign
language for professional purposes; investigation to check pedagogical conditions of effective
implementation of MOOCSs in the curriculum of students’ independent work; quantitative
analyses of research results, an efficiency justification of the study.

This study was conducted in the context of the course “English for professional
purposes” at SIHE “Kryvyi Rih National University”. One hundred twenty-four students from
eight groups of the Information Technology Faculty participated in the study. The age range
of students was between 19 to 23 years. The groups were randomly divided into the control
and experiment groups for research purposes. The control groups learned English according
to the current curriculum of students’ independent work. The experiment groups signed up for
the MOOC on the FutureLearn and met their educator once a week in an hour-long tutorial
session. We report on how students in these eight groups were engaged with the learning and
assessment components of independent work throughout the several weeks of integration.
Also, we compare students’ outcomes based on pre-post integration content knowledge tests
and assessments.

4. FINDINGS

In order to check the efficiency of implementing MOOC:sS in the process of learning a
foreign language for professional purposes, their inclusion in the organization of students’
independent work a study has been conducted including teacher’s consultations to prepare
students for a new kind of educational extracurricular activities, defining forms and methods
of controlling the students’ independent work, applying learning situations for self-expression
through communication with the educator, classmates, presenting the results of studies on the
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MOOC, preparation of creative digital oral presentations. Apart from the classroom
consultation there was introduced a remote consultation by e-mail. An evaluation of the
efficiency of implementing MOOCss in independent work while learning a foreign language
for professional purposes based on checking the results of pre-test and post-test has been
conducted. Each stage of the research related to implementing MOOC:ss in the curriculum of
independent work has been carefully considered.

At the first stage of the study, we made a choice of educational online platform and
selected courses related to the subject of organizing an independent work on a foreign
language course for professional purposes. In the process of research work, it has been
clarified that a number of MOOCs have a significant potential for the formation of a
professional foreign language competence among students. MOOCs “provide learners with
regular, authentic, accessible, and structured opportunities to engage in conversation with
other learners about the course materials supported by subject experts” [13, p. 403]. MOOCs
materials should be available in the text formats, video and audio. Students recognize and
capture the information in line to complete the self-test quizzes at the end.

The independent learning is based on MOOCs category “Online & Digital”, which
corresponds to the professional profile of the students’ education. The students have the
opportunity to chat on-line with foreign specialists of information technology field, discuss
educational issues with other participants of the distance course, watch authentic videos and
work with additional literature, which is given to each section of the course. Students use
MOOC:s as additional learning resources and thus, they are introduced to different learning
materials related to online learning, web science, cyber security and data analysis (table 1).
Our reason for selecting these MOOCs was because a) the course was likely to attract
students of Information Technology Faculty; b) MOOCs support a curriculum course; c)
learners can master new practical skills; d) duration of the course. Rona Marx (2015) pointed
that “any MOOC:s introduced as an addition to any pedagogical framework should be subject
related and should be directly relevant to the discipline of EFL teaching. It should be regarded
as asynchronous learning, in which student autonomy should be encouraged” [18, p. 139].

Table 1
MOOC:s integrated into the curriculum of student’s independent work.
Year Time period Course name Link
of of study
study
II October 2016 Get Started with Online https://www.futurelearn.com/courses/
Learning online-learning
I November Web Science: How the Web https://www.futurelearn.com/courses/
2016 Is Changing the World web-science
v October 2016 Introduction to Cyber https://www.futurelearn.com/courses/
Security introduction-to-cyber-security
A% October 2016 Learn to Code for Data https://www.futurelearn.com/courses/
Analysis learn-to-code

The second stage of the study ensured the formation of positive motivation and elementary
knowledge of students about training at MOOCSs and was implemented during the extracurricular
activities and consultations with the aim of preparing for the implementation of independent work
curriculum on the subject “Foreign language for professional purposes”. Integration of the courses
from the education platform FutureLearn ensured the learning and assimilation by the students of
the necessary educational information that would contribute to their professional formation.
Mary-Ann Fife (2016) mentioned that “FurureLearn emphasizes the social aspect of learning in a
MOOC by encouraging course designers to ask prompting questions after some of the videos and
providing a space for discussion after every step” [19, p. 117].
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Students received the emails with a request to sign up for a MOOC on the FutureLearn
[20]. An educator asked students to follow the online materials and complete all assignments.
They provided screenshots of their works and submitted them to the class.

The third stage of the study is based on the integration of MOOCS into the learning
process of a foreign language for professional purposes. The formation of system knowledge
and skills of future programmers is started with the purpose of preparing a competitive
specialist who is ready for life-long learning and self-improvement. The students create their
own profile and via it carry out the social connections with other learners while studying.
Mathieu d'Aquin (2012) notes in his work, that such social connections support learning
activities and bring benefit from sharing their learning experience [2].

At the next stage, the students systematized and deepened their knowledge and skills on
the topics of the completed MOOCs, enriched the practical experience by using a foreign
language in the process of studying the material related to their major. The control over the
assimilation of acquired knowledge during students’ independent learning of the material was
carried out through multimedia presentations which presented the results of passing the
distance course. Preparation of the presentation included: construction of a clear algorithm of
the report, deliberate artistic design and technical support of the material. Requirements for
presentations include: 1) timeliness of implementation; 2) the report is informative, clear,
logical, and it reflects the main content of the work; 3) availability of the illustrative material.
Training in MOOCs facilitates the development of such types of language activity as
listening, reading and writing. Discussion and presentations according to the results of passing
the course provide students with the opportunity to practice speaking. The educator should
encourage the creativity of responses such as offering students the opportunity to present their
work in different ways, including video, written and oral presentation.

Student engagement and student outcomes during the duration of their MOOC
participation were of importance to this research. At the final stage of the work with the goal
to interpret the results of the research we made a comparison between the scores of students’
pre-test (figure 2) and post-test (figure 3). The tests covered materials gained from students’
independent work. Based on quantitative and qualitative comparative analysis of results, the
research has identified the efficiency of integrating MOOCs into the curriculum of
independent work while learning a foreign language by students majoring in information
technology.

100
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40
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Figure 1. Results of students’ pre-test
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As illustrated in Figure 1, the pre-test did not show a significant difference between the
groups on their scores (experiment groups (EGs) high score = 19%, control groups (CGs)
high score = 17%; EGs average score = 57%, CGs average score = 59%; EGs and CGs have
the same low score = 24%).
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Figure 2. Results of students’ post-test

As reflected in Figure 2, control groups scored lower in the post-test (high score = 18%;
average score = 60%; low score = 22%) compared to experiment groups (high score = 25%;
average score = 65%; low score = 10%). Test results showed that students who engaged in
MOOC, participated in the online discussion forum, watched online lecture videos in addition
to their face to face classroom scored higher than those who only relied on face to face
classroom learning and prepared current curriculum assignments. Experiment groups scores
reflected their level of persistence and engagement with learning the integrated MOOC.

The study did not reveal a considerable difference between scores of pre-test and post-
test for control groups. Students’ scores of experiment groups in content knowledge pre-test,
written at the start of MOOCS integration, and post-test, written after the integration, showed
an increase in their knowledge of English for professional purposes (6% increase in high
score, 8% increase in average score, low score declined by 14%). Thus, the formation of a
high level of knowledge was found in 25% of students, and the average level — in 65% of
students, which demonstrated the students’ ability to study MOOCSs, work independently, gain
new knowledge and engage self-development.

Finally, we investigated the efficiency of MOOCs implementation while observing
student's digital oral presentations. The representatives from each group by turns were
performing presentations about their learning. Students of the experiment groups showed
willingness to join the training at MOOC:s for learning the foreign language for professional
purposes in order to increase the level of skills and knowledge in future. The experiment
groups gave more correct answers than the control groups. Thus, the study also found no
adverse effect of the integrated MOOCs on students’ learning. Despite positive results and all
benefits of MOOC:s (figure 3), the students of experiment groups expressed disappointment as
they did not receive direct feedback, their questions were not answered by the online
instructors in MOOC:s. Students found it easier to interact with the educator face-to-face in
classrooms where they could get their questions answered.
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Fig. 3. The benefits of MOOCs

Thus, successful integration of MOOCs depends on a number of factors:

— MOOC:s should be appropriate for students’ needs and interests.

— The role of the educator supporting independent learning.

— A strong relationship between the educator and the student.

— Skills that each student has to acquire.

— Students’ ability to work on their own.

Research shows that many students are interested in MOOC:s, and they want to choose it
for supporting lifelong learning and for professional development. Rona Marx (2015)
emphasizes that “student autonomy and appropriate digital literacy skills are key to the
MOOC's successful application to teaching practice for individual students” [18, p. 136].
Students’ motivation plays important role in completing in-class and online activities.
Learners get new social experience and explore online education due to integrating MOOCs
into an existing curriculum.

S. CONCLUSIONS AND PROSPECTS FOR FURTHER RESEARCH

MOOC:s training allows students to demonstrate their experience in studying, to realize
their own interest, to create a professional language base, to demonstrate proficiency in a
foreign language, to create conditions for active development and independent thinking. This
study shows the efficiency of MOOCs as additional resources in studying English for
professional purposes. The research confirms that educator’s presence may positively affect
students learning the integrated content of MOOC:s.

Learning a foreign language will be not only professionally-oriented but also contribute
to the practical training of students majoring in this field due to the involvement of MOOCs
into the curriculum of students’ independent work. It will involve the use of information and
communication technology of distance learning in the traditional educational process.

This research does not cover all aspects of the outlined problems. Further scientific
research is seen in the study on the implementation of MOOCS in postgraduate education,
self-education and in training students of different specialties while learning a foreign
language.
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AHoTamis. Y cTarTi po3riasHyTO croci0 iHTerpariii MacoBuX BiIKpUTUX OH-JalH KypciB (MBOK)
Yy HaBYaJIBHHUI TPOIIEC 1 BU3HAYEHO IX pOJIb y MOTHBAIIl CTYJIEHTIB 10 BUBUEHHS iHO36MHOI MOBH
3a poheciiHuM CIpsIMYBaHHSIM. MeTOI0 OCTiPKEHHS € BUBUCHHS e(DEKTUBHOCTI BIPOBAIKESHHS
MBOK y mman caMocTiiiHOi pOOOTH CTYACHTIB TiJ] Yac BHBYEHHS 1HO3EMHOI MOBH 3a
npodeciiHM CIpSMYBaHHSIM B YHIBEpCHUTETi. BpaxoByrouum 3pocTarody IOTpedy Yy BHCOKO
OCBIYEHHX CIEIlialicTax y BChOMY CBITi, AociikeHHs BHKopucTanas MBOK y HaBuambHOMY
npoueci HaOyBae CBO€T akTyaibHOCTI. OTXKe, 3allydeHHs CTYICHTIB (QakyJbTeTy iH(pOpMaLiifHuX
TEXHOJIOTI 10 BHUBYCHHS IHTETPOBAHOTO KYypCY MOXKE MIABHIIUTH iX HABUYKH 1 3HAHHS Yy
nporpamyBanHi. [nrerpanis MBOK y nporiec HaB4aHHs aHIIIIHCBKIH MOBI B MpoQeciiHuX X
JIOTIOMOXE MEepPCOHAJIi3yBaTH OCBITHE CEPEAOBHIIEC 1 MIArOTYBaTH MaiOyTHIX (axiBLiB.
HocnikenHs nokasye, mo ycrimHa peanizanis MBOK Moxe npuHecTH HOBI MOXIIMBOCTI TOMY,
XTO HABYAETHCS, TaKi SK MIJBUINCHHS pIiBHS BOJOJIIHHA AaHIJIIHCHKOKD MOBOIO, PO3BHTOK
KPUTUYHOTO MUCJICHHS, YXBaJEHHS PpillleHb, PO3B’sS3aHHSI TpoOJeM 1 ympaBiiHHSA dacoM. Mwu
PO3TIIAIAEMO HAYKOBY MpoOieMy, MOB'sA3aHy 3 €)EeKTHBHICTIO BUKOPUCTAHHS iHTEPHET-PECYpCiB i
MBOK, cnoco6iB BUKOPHCTaHHS IHTEPAKTUBHUX OH-JIAWH-TEXHOJIOTIH Yy TpaauliiHOMY
OCBITHROMY TIPOIIECi, TITOTEHINa]l 1 BHUSABJICHHSI HOBHUX MOMJIMBOCTEH, 3allpOITOHOBAHHMX
€JICKTPOHHUM HaBYaHHsAM. Hamr crocTepeXeHHS TaKoX TIOB'sS3aHi 3 TpoOJieMoro iHTerparfii
MBOK y HaByanpHy mOporpamy, aganTyrud IX JO0 TEMAaTHYHHX MOIYJIB 1 PI3HHX TEM.
HocnijkenHs nokasye, mo ycmimnba interpauis MBOK B npouec HaByaHHSI iHO3€MHil MOBI B
npoQeCIHHUK IIIAX 3AICKHUTh BiJ HU3KU YMHHUKIB. KOXEH eTanm HAIIOro JOCIHIIKEHHS PETEIBHO
po3risnaeTbes B ctarti. Lle mociimkenHs nokasye eekruBHicTs MBOK sik 1o1aTKOBHX pecypciB
y BUBYEHHI aHIIIHCHKOI MOBH B NMpOQeciiHUX LISIX 1 ONMHMCYe BUKOPHUCTAaHHS iH(opMauiiiHuX i
KOMYHIKAI[ITHUX TEXHOJOTiH JUCTAHIIHHOTO HABYAHHS y TPAAULIIHOMY HABYAJIbHOMY IPOIECI.
VY crarTi OnmMCaHO MOXJIMBICTH BUKOpHcTaHHS mepeBar MBOK y HaBuagpbHOMY Iporeci
yVHIBEpCUTETaMH, SKi BBaXKaloTh e(peKTHBHUM BIpoBamkeHHs MBOK y mporiec BUKIamaHHS
aHTJIIACHKOT MOBH 3a PO ECIHUM CIIPSIMYBaHHSIM.

KuarwouoBi caoBa: MBOK; motuBamisi; ynpoBaKeHHS; CaMOCTiiHa po0OTa; «IepeBepHYTe
HaBYAHHS»; Oe3IIepepBHE HABYAHHS.
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AnHoTtanusi. B crathe paccMoTpeH cnoco® MHTerpanuu MaccoBBIX OTKPBITHIX OHJIAMH KypcOB
(MOOK) B yueOHBIH IpoliecC M OIpeAeieHa MX poJib B MOTHBAILMU CTYACHTOB K HM3YYCHHIO
MHOCTPAHHOTO  SI3bIKA  COOTBETCTBEHHO  NpPO(ECCHOHANBHOM  HampaBieHHOCTH.  llenbio
uccieoBanus sBisiercst u3ydenue addexruBHoctr BHeApernss MOOK B ruiaH caMocTosTEIbHOM
paboTBl CTYAEHTOB BO BpeMSl HM3Y4EHHsS WHOCTPAHHOTO S3bIKa B YHUBEPCHTETE. YUHTHIBas
pactyiyio norpeOHOCTh B BBHICOKOOOPA30BAaHHBIX CIIEIIMAIIMCTAX BO BCEM MHpE, HCCIIEHAOBaHUE
ucnonp3zoBannss MOOK B yueOHOM mporiecce MproOpETaeT CBOIO aKTyalbHOCTh. ClieoBaTeIbHO,
NpUBJICYCHUE  CTYAEHTOB  (akynpTeTa HHGOOPMALMOHHBIX TEXHOJNOTHMH K  HM3YYCHHIO
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MHTETPUPOBAHHOIO Kypca MOXKET IOBBICUTh WX HaBBIKM WM 3HaHMS B HPOIpPaMMHUPOBAHUH.
Wnrerpanmss MOOK B npouecc o0y4eHHs aHTJIMHCKOMY SI3bIKY B TPO(ECCHOHANIBHBIX LENSX
MIOMOXKET TEepPCOHANM3UPOBATh Yy4eOHYI0 Cpeay W TOATOTOBUTH OyIyIIUX CIICIHAINCTOB.
HccnenoBanue mokaspiBaeT, 4ro ycmnemHas peanmmszamuss MOOK MokeT TpHHECTH HOBBIC
BO3MOXKHOCTH yYaITUMCs, TaKWe KaK IIOBBIIICHWE YPOBHS BIAJCHUS AHTIHHCKAM S3BIKOM,
pa3BUTHE KPUTHYECKOTO MBIIUICHUS, NPUHATHE PEIICHHH, pelleHue MpoOiieM W yIpaBICHUE
BpeMeHeM. MBI paccMaTpuBaeM HAydHYIO0 MpoOJieMy, CBS3aHHYI0 ¢ 3()QEeKTHBHOCTHIO
WCTIONB30BaHuUs HHTepHET-pecypcoB 1 MOOK, croco0b!I HCITOTB30BaHNS HHTEPAKTUBHBIX OHJIAHH-
TEXHOJIOTHA B TPaAMLHOHHOM 00pa30BaTeJbHOM IIpoliecce, MOTEHIUAl W BBISBICHHE HOBBIX
BO3MOJXKHOCTEH, Npe/IaraeMbIX 3JIEKTPOHHBIM 00ydeHneM. Hammn HaOmoneHus Takke CBs3aHbl ¢
npobsiemoit uHTerpamn MOOK B ydeOHyro mporpamMmy, ajanTHpysl MX K TEMaTHYECKHM
MOJIyJISIM M pa3jIndHbIM TeMaM. VccinenoBanue nokaseiBaeT, 4to ycnemHas uaterpanus MOOK B
npouecc OOy4eHHS HWHOCTPAaHHOMY SI3BIKY B INPOQECCHOHAIBHBIX LENSX 3aBHCHUT OT psa
(akTopoB. Kaxiplii 3Tam Halero McCiIeAOBaHWS TIIATEIBHO pacCMaTpHBAcTCs B CTaThe. JTO
uccienoBanre mokaspiBaeT dpdekruBHOCTE MOOK Kak JTOMOJHUTENBHBIX PECYpPCOB TPH
W3ydeHUH AaHTJIMHCKOTO S3bIKa B NPOQPECCHOHANBHBIX MEISIX M OIMCHIBACT HCIOJIB30BaHUE
MHQOPMAIMOHHBIX ¥ KOMMYHHKAIIMOHHBIX TEXHOJOTMH IHCTAaHIMOHHOTO OOy4YeHHS B
TpagIUIIMOHHOM Yy4eOHOM Tporecce. B crarbe ommcaHa BO3MOXKHOCTH —HCIIONB30BAaHUS
npeumytiectB MOOK B yuyeOHOM Mpoliecce YHHBEPCUTETaMH, KOTOPBIE CUUTAIOT 3P(HEKTUBHBIM
BHenpenne MOOK B mpenogaBaHuy aHTIMHCKOTO S3bIKa COOTBETCTBEHHO MPOQECCHOHATBHON
HarpaBJIeHHOCTH.

KaroueBsie cioBa: MOOK; MoTuBalus; BHEIPEHUE; CAMOCTOSTEIbHAs pab0Ta; «IEPEBEPHYTOC
o00y4yeHHe»; «00yUCHUE HA IPOTSDKCHIH KU3HH».
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