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DEVELOPING ENGLISH SKILLS BY MEANS OF MOBILE APPLICATIONS

Abstract. Modern technologies appear to be gaining in popularity, and affect every sphere of
human activity, including education. Thus, ICT (Information communication technologies) have
become an inseparable part of the learning process. This article examines the possibilities of
learning English by means of mobile applications. Three mobile devices have been selected for the
purposes of this research, namely the smartphone, tablet, and smartwatch. Altogether 38 Slovak
participants completed a questionnaire, which contained questions concerning the types of mobile
devices as well as places and frequency of the devices used. Furthermore, identifying which skills
(listening, reading, speaking, writing), and what type of mobile applications are used were also the
focus of this research. The research findings indicate that it is the smartphone which is used the
most. The most probable place of using the mobile applications is the learners’ home, and when it
comes to the frequency, the acquired data illustrate a diverse range in relation to how often the
mobile applications are used for the purposes of learning English. As far as the language skills are
concerned, it can be concluded that the learners predominantly focus on listening, followed by
reading, writing, and speaking. Exploring the preference for language systems, the research results
reveal that the participants concentrate on vocabulary, grammar, and pronunciation respectively.
Finally, it was found out that it is the dictionary applications which are used the most. It can be
concluded that mobile applications represent a powerful and popular educational tool whichis
worth attention of teachers, researchers, and academics worldwide, and further investigation into
this matter is necessary, and it will certainly prove useful to both language teachers and students.
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1. INTRODUCTION

The problem statement. Modern technologies are experiencing a surge in popularity
all over the world in this day and age. The society, working life, and education are changing
at a rapid pace, and education as such also calls for new ways of learning. Modern
technologies, which form an inseparable part of our everyday lives, are evolving rapidly. This
has led to the widespread use of ICT(Information and communication technologies), which
redefine thinking and communication of people [1],in almost all spheres of human activity
[2], including education. Therefore, it is necessary to conduct research in this field so as to
examine how these technologies can facilitate the learning process and aid EFL (English as a
foreign language) learners in developing their language abilities.

MALL (Mobile Assisted Language Learning), which involves using mobile
technologies in language learning, is relatively a new term in the field of ICT, and its
popularity is also increasing. Scientists have been discussing the emergence of learning
through mobile devices recently [3]. Moreover, students seem to be motivated to use mobile
technologies for educational purposes in this day and age [4]. This study attempts to cast more
light on how Slovak university EFL learners use mobile devices for the purposes of
developing their language abilities.
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Analysis of recent studies and publications. The subject of MALL has been discussed
on numerous occasions in the past 20 years. Research carried out on MALL can be divided
into two periods: before 2007 and after 2007. The year 2007 is marked by Apple’s iPhone
market entry [S] — a touchscreen smartphone with combined capabilities of a PDA (Personal
digital assistant) and a computing technology. This event was perceived as a technological
revolution changing the whole “mobile game”. MALL research conducted before this tech-
breaking point had been dealing predominantly with mobile language learning via SMS or e-
mail and through PDAs or mobile phones. Newer research, however, primarily focuses on
mobile language learning with smartphones and tablets as well as applications in these
devices [6].

Vavoula and Sharples [7] claim that mobile learning can be discussed in terms of space
and time. Therefore, mobile learning is any learning that occurs on the go, anytime and
anywhere with the use of mobile devices. Kukulska-Hulme [8] stated that it is difficult to
agree on the exact definition of mobile learning and teaching since there are two possible
angles of viewing the word mobile in the context of this term. The first way is linked to
mobile technologies themselves, and the second is connected with the association that
learners are on the go, hence the term mobile. Later, Kukulska-Hulme [9] attempted to define
MALL as “the use of mobile technologies in language learning, especially in situations where
device portability offers specific advantages”. According to O’Malley et al. [10, p. 6], it is
“any kind of learning that takes place when the learner is not in a fixed and predetermined
place, or it is learning that happens when the learner takes advantage of learning opportunities
offered and provided by mobile technologies”.

We agree with the notion that “MALL has the potential of fundamentally disrupting
teaching and learning” [6, p. 1], and that mobile devices represent a powerful instrument in
language learning.

2. THETHEORETICAL BACKGROUND

Information and communication technologies (ICT) can be a valuable tool supporting
English language learning, also within formal teaching practice. The ongoing development of
ICT is now a part of our personal lives, and is gradually gaining its considerable place in the
educational curriculum [11]. Almost ten years ago today, Pegrum [12, p. 5] said that
“technology and education have a tightly intertwined future” and his prediction has turned out
to be correct.

Heift and Chapelle [13] claim that since the 1960s, the thought of using technology for
learning has been in consideration. The focus was initially on CALL (Computer Assisted
Language Learning) methods, but now we have to move on, and target our attention to MALL
with answering the questions on how and to what extent new learning technologies affect
successful learning outcomes.

Mobile devices such as smartphones and tablets are now more easily available than ever
before. This fact corresponds with another trend — an increase in the amount of applications,
which means that students can also learn outside of the formal classroom. This results in
increased motivation and higher engagement in the learning process [14].

Although EFL learners are able to use language learning applications independently,
teachers’ roles are still essential in guiding the students as well as evaluating and suggesting
appropriate applications to them. Language teachers still need to prepare for the lesson, using
the applications as a helpful tool in leading the education process [15].

The students’ option to use technology for accessing the content of learning English
both inside and outside of the formal classroom opens up a new way of learning a language. It
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is obvious that using technology through word processing programs, bilingual dictionaries,
and the Internet can help learners in their learning [14].

Jewell [16] maintains that a learner-centred pedagogy that makes the learner more
active in their learning process has its place in learning through technology. The use of
technology in education comes with many benefits, but naturally it has its drawbacks, too. It
is necessary to align technology with the concept of language learning, but there is also need
to set some limitations for technology so that it does not “swallow up” the whole education
process, but serves as a powerful aid [14]. This means that in everyday learning, education is
not determined by technology and vice versa. As stated by O’loughlin, Barton and Ngo [17, p.
301], there are evident benefits of using mobile technology in the class such as technological
flexibility and content management. These offer a range of possibilities for various levels of
teaching engagement.

Carenzio, Triacca and Rivoltella[18]published a paper on enhancing the learning
process with tablet PCs with teachers of English. The teachers perceived tablets as a valuable
tool for education and as a useful gadget for increasing and promoting collaborative learning.

According to Palloff and Pratt[19, p. 61]“[m]obile technology is not a fad or trend of
technology that will eventually go away. Mobile learning is the harbinger of the future of
learning technology, it has the potential to change learning and teaching as we have known it.
The use of this technology can empower students to become true informal learners that carry
the knowledge through a lifetime of practice”.

The course of mobile language learning at a personal level depends mainly on the
individual user and the context of learning. Therefore, to boost the efficiency of learning with
mobile devices, it would be helpful to provide instructions and guidance for the learners [4, p.
10].

Quing[20] suggests the following ways to boost the strategies of mobile learning:

1. Personalized learning aimed to share all the learning materials with the students and
to close the educational gap among them:;

2. Systematic instructions, extra home assignments for practising the skills and
language systems and an easy communication through mobile devices of the teachers and
their students.

It is apparent that mobile devices are already creating a considerable impact on all
spheres of human activity, including education. Therefore, it is important that educators and
researchers devote serious attention to mobile technologies and carry out careful investigation
intoits influence over language learning.

3. RESEARCH METHODOLOGY

3.1. Research objectives

The research aims were specified to examine:

— on which devices, where and how often EFL learners use mobile applications so as to
develop their English skills;

— which skills and systems EFL learners primarily focus on when learning English
through mobile applications;

— what types of mobile applications EFL learners use most frequently for learning
English.

It should be also noted that three mobile devices were identified for the purposes of this
study: smartphones, tablets, and smartwatches as they are portable, handheld, compact and
lightweight. Some studies that deal with MALL also include other devices such as PDAs,
netbooks, or even laptops. Even though these devices can be regarded as “mobile”, they

175



ISSN: 2076-8184. Information Technologies and Learning Tools, 2018, Vol 66, Ne4.

didnot seem to be suitable to be employed in this study. Furthermore, PDAs and netbooks can
be evenconsidered as outdated.

3.2. Research methods

The selected method of data collection for the purpose of this study was a questionnaire.
For this study, an electronic form of a questionnaire was selected. It was created in Google
Docs Forms, containing 10 items. Altogether 47 responses were collected, but it was
necessary to remove 9inappropriate answers. Thus, 38 responses were then left for the
questionnaire evaluation.

3.3. Research participants

38 research participants included 28 (73.7%) female respondents and 10 (26.3%) male
EFL respondents. 30 participants were students; 7 (18.4%) studying at high school; 14
(36.8%) at a university, st degree; 8 (21.1%) at a university, 2nd degree; 1 (2.6%) at a
university, 3rd degree. Eight of the survey respondents (21.1%) stated that they did not study
anymore. The participants’ age ranged from 16 to 32, with the average age being 22.3.

In addition, we wanted to know the respondents’ level of English. We included all
levels of English according to the CEFR (Common European Framework of Reference for
Languages) into the questionnaire. 12 participants (31.6%) stated that their English level was
at the B1 CEFR level; 14 participants (36.8%) were at the B2 CEFR level; 11 participants
(28.9%) were at the C1 CEFR level; and 1 participant (2.6%) was at the C2 CEFR level.

4. THE RESULTS AND DISCUSSION

Question no. 1: I learn English more often by means of mobile applications than by
traditional forms of studying (e.g. books, language courses, etc.).

This question was designed to determine whether the EFL learners devote their studying
time more to the traditional forms of studying or to learning through mobile applications. The
results show that 16 participants (42%) learn English more often by means of mobile
applications. 14 respondents (37%) stated that they disagree with this statement, assuming
that they prefer learning English by other forms of studying. 8 participants (21%) responded /
don’t know for this question.

I learn English more often by means of
mobile applications than by traditional
forms of studying

M| Agree M| Disagree | Don't Know

Figure 1.Ways of learning English
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The results for question no. 1, therefore, seem to indicate that MALL may be becoming
more and more popular with EFL learners.

Question no. 2: I use these mobile applications for learning English.

The results of question no. 2were divided into two application categories: dictionary
applications and non-dictionary applications. The first group represents all types of dictionary
applications listed in the responses such as Merriam Webster Dictionary, Oxford Dictionary
of English, Google Translate, DIC-o Slovak-English Dictionary, together representing 68%.
Only three non-dictionary mobile applications were detected in the questionnaire responses,
namely Duolingo, English Grammar Test, and Memrise. These applications represent 32% of
the mobile applications used for learning English.

| use these mobile applications for learning English

B Duolingo M Dictionary B Memrise B English Grammar Test

Figure 2. Mobile applications used for learning English

All of the applications were downloaded on Google Play Store and tested on an Android
smartphone. The dictionary applications (Merriam Webster Dictionary, Oxford Dictionary of
English, Google Translate, DIC-o Slovak-English Dictionary) are available for free at the
store, some with the additional option to pay a yearly fee for a premium version. Each of them
offers a variety of options and functions and it is solely up to the user which dictionary app
they prefer to use.

Question no. 3. I use mobile applications for learning English (frequency).

The frequency of using mobile applications for learning English was limited into six
answers: Every Day (16%), Every Other Day (21%), Once a Week (18%), Once in Two
Weeks (11%), Once a Month (5%), and Occasionally (29%). Thus, the answers exhibit a
diverse range in terms of how frequently mobile applications are used for learning English.
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| use mobile applications for learning English

H Every Day M Every Other Day ~ HOnce a Week

W Once in Two Weeks B Once a Month M Occasionally

Figure 3. Frequency of using mobile applications for learning English

Question no. 4. I usually use mobile applications for learning English on this
operating system.

The application market content is growing steadily as well as markets for various smart
devices. The research data show that an overwhelming number of learners (26) use smart
devices with Android operating system (68%), while 11 respondents use Apple products with
10S (29%) and only 1 respondent uses Windows-powered smart device (3%). It seems that
Android devices may be more popular because of their better affordability and more
convenient selection of applications on the market.

| usually use mobile applications for learning
English on this operating system

HiOS mAndroid HWindows

Figure 4. Operating systems used for mobile English learning

Question no. 5. Order the types of devices on which you use mobile applications for
learning English.

The respondents ordered the mobile devices they use from 1(the device they use the
most often) to 3 (the device they use the least often). The presented results show that the
smartphone is the device which is used the most for MALL practicing (32 out of 38
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respondents selected their preference as value 1), followed by the tablet (value 2 selected
32/38 respondents) and the least used mobile device is the smartwatch (value 3 selected 31/38
respondents).

Q: 5 Order the types of devices on which you use
mobile applications for learning English

Smartphone ﬁ
Tablet / iPad —
Smartwatch .

0 5 10 15 20 25 30 35

w1l m2 m3

Figure 5. Types of devices used for mobile English learning

Question no. 6. Order the places where you use mobile applications for learning
English most often.

The respondents were able to choose from three different options. The participants were
asked to order the places where they use mobile applications for learning English from 1- the
place where they use the applications the most to 3 — the place where they use the applications
the least. The results show that EFL learners use language-learning applications most
frequently at home (20 out of 38 respondents selected value 1), followed by studying at
school/at work (21/38 respondents selected value 2), which was followed by the commuting
option (23/38 respondents selected value 3).

Q: 6 Order the places where you use mobile
applications for learning English most often

At Home

At School / At Work

While Commuting

I

mlm2 m3

Figure 6.1 Places used for mobile English learning
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Question no. 7. Order the English skills you focus on while learning English by
means of mobile applications.

Applications available on the market may be focused primarily on only one of the four
skills, or they can include the possibility to work on more skills (listening, reading, writing,
speaking).

The respondents were required to order the English skills they focus on while learning
English by using mobile applications from 1- the highest amount of time spent on learning
this particular skill to 4 — the lowest amount of time spent on learning this particular skill. The
results demonstrate that the EFL learners primarily focus on listening (13 out of 38
respondents selected value 1), followed by reading (13/38 respondents selected value 2),
writing (12/38 respondents selected value 3), and speaking (14/38 respondents selected value
4).

Q: 7 Order the English skills you focus on while
learning English by means of mobile applications

Speaking

Listening

Writing

0 2 4 6 8 10 12 14 16

1 w2 m3 m4

Figure 7.2 English skills preference in mobile learning

Question no. 8. Order the systems of English you primarily focus on while learning
English by means of mobile applications.

This question was aimed to investigate the system that EFL learners focus on most
while studying English by using mobile applications. The participants had to order the
systems from 1-— the highest amount of time spent on learning this particular system to 3 — the
lowest amount of time spent on learning this particular system. Grammatical, Lexical, and
Phonological systems were employed for the purposes of this research.

The results indicate that it is the vocabulary system which is the primary object of
interest for EFL learners (24 out of 38 respondents selected value 1). The second most
important system was grammar (16/38 respondents selected value 2), and the third one was
pronunciation (20/38 respondents selected value 3).
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Q: 8 Order the systems of English you primarily
focus on while learning English by means of
mobile applications

Grammar

Vocabulary —

Pronunciation

o
(€]
=
o
[Eny
(€]
N
o

25 30

Figure 3. English systems preference in mobile learning

Question no. 9. Using mobile applications for learning English is an effective
method of developing language skills.

This question revealed that a positive attitude (84%) towards the effectiveness of
learning English through mobile applications prevails over both negative and neutral opinions
(16%), which means that EFL learners regard them as effective ways of developing language
skills.

Q: 9 Using mobile applications for learning
English is an effective method of developing
language skills

W | Agree M| Disagree MI|Don't Know

o

Figure 4. Effectiveness of mobile English learning

Question no. 10. Mobile technologies for the purposes of teaching and learning
English should be used at English lessons at school.

Mobile technologies definitely have their place in the future of teaching and learning
languages. The results were as follows: 28 (74%) of the respondents think that mobile
technologies have their place at English lessons at school, and only 4 respondents (10%)
disagree with this statement; 6 (16%) respondents answered that they do not know.
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Q: 10 Mobile technologies for the purposes
of learning and teaching English should be
used at English lessons at school

B | Agree M| Disagree | Don't Know

Figure 10. Use of mobile technologies at English school lessons

4. CONCLUSIONS AND PROSPECTS FOR FURTHER RESEARCH

The study illustrates that the most preferred device for MALL is the smartphone,
followed by the tablet PC, and smartwatch. Young people nowadays would scarcely imagine
that the purpose of using mobile phones is just making phone calls. The smartphone now
offers countless possibilities for its use; from its basic functions like making calls or writing
SMS, to accessing the Internet, listening to music, watching videos, taking photos, recording
videos, playing games, working, using it as a navigation system or as a learning instrument,
etc. Mobility and versatility of smartphones make it an attractive and practical option for
MALL.

Tablet PCs may be sometimes more «powerful” and have the advantage of a bigger
touchscreen, for example, but it also means that they are not as easy to carry around as
smartphones or smartwatches.

Next, this article attempted to find out the most preferred place for studying English
through MALL. The results show that EFL learners prefer learning English through mobile
applications at home. This enables the learner to immerse in the language more as it is a
personalized learning environment which is beneficial to the learners. This offers the
possibility of managing their study time which also causes less tension in the learning process
[21].

The frequency of using mobile applications for learning English was also explored. The
collected data showed diverse use of mobile applications for learning English. It is assumed
that this result may be influenced by the fact that learning English through MALL is not that
widespread, and the situation seems to be similar in other countries of the world.

The purpose of the second aim was to find out which skills and systems the EFL
learners mainly focus on when practicing MALL. The results indicate that the learners
primarily concentrate on developing their listening skills, followed by reading, writing, and
speaking skills, respectively. Listening is the first of the four skills and supposedly the most
important one to master. It can be perceived as one of the main pillars when learning a
language. There are quite many possibilities to improve listening skills through mobile
language-learning applications such as listening to podcasts or practicing on in-app exercises
that are read out loud by a native speaker. As far as non-language-learning applications are
concerned, EFL learners can enhance their listening skills by watching videos in English,
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listening to a foreign web radio, watching live streams, films or series in multimedia
applications, or communicating with their peers in English through social media applications.

When it comes to language systems, the EFL learners mainly concentrate their attention
on improving their vocabulary. This finding corresponds with the fact that most learners use
dictionary applications for their improvement. Many students would probably agree that
vocabulary is the most important system to master. Speakers are more likely to be understood
when they use incorrect grammar, but they are less likely to succeed in communicating a
message when they use inappropriate vocabulary.

Finally, this paper investigated the types of mobile applications that are used for English
learning. According to the collected data, the learners primarily use dictionary applications
such as Google Translate, Merriam Webster Dictionary, Oxford Dictionary of English and
DIC-o Slovak-English Dictionary, followed by full-purpose language-learning applications
Duolingo, Memrise, and English Grammar Test. The selection of the appropriate application
is solely in the hands of the learner, and reflects their study needs and goals.

What this study found out is that the attitude towards technologies in education is very
positive with EFL learners, and hence the mobile technologies implication sought to be the
subject of further examination by teachers, researchers, and academics worldwide.

It should be also noted that future research conducted on a larger sample of participants
would definitely be of contemporary relevance and considerable importance to both teachers
and learners as mobile devices seem to occupy an influential role in learning languages.
Furthermore, employing other research methods such as observation or testing would cast
more light on this matter.

Learning English through mobile applications is an interesting and innovative method in
the technological world of today. The topic of modernization in education is being discussed
worldwide, including Slovakia. However, there are still many shortcomings that need to be
examined when it comes to using mobile devices for the purposes of language learning in
Slovakia.
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Anoranisg. CydacHi TeXHOJOTil HaOyBarOTh TOMYJSPHOCTI 1 BIUIMBAIOTh Ha KOXHY cdepy
JOJCHKOT TisTbHOCTI, BKMIOYaroun cBiT. Takum wwmHOM, IKT (imdopmariiiai-koMyHIiKaIidHi
TEXHOJIOTi1) CTaJld HEBiJI'€MHOIO YaCTHHOIO HABYAIBHOTO Ipolecy. Y Il CTaTTi pO3rISIaloThCs
MO>KJIIMBOCTI BWBYEHHS AaHIIIICHKOI MOBHM 3a JOIIOMOTOI0 MOOUIBHHX IONATKIB. 3 METOIO
MIPOBENICHHS AOCIIKEHHS Oysi0 BUOpaHO TpU MOOIIBHI IPHCTPOi, a caMme: cMapTQOH, IIaHIIET Ta
CMapT-TOJMHHUK. 3arajioM aHKeTy 3anoBHWIN38 yyacHHKIB 31 CllOBaY4MHU. 3aNUTaHHS, SKi Oyiu
3aMpoIOHOBAHI B aHKETi,CTOCYBAJKCS THIIB MOOUIBHUX MPUCTPOIB: € caMe Ta SIK YacTO BOHH
BUKOPUCTOBYIOTBCsA. KpiM TOro, B IIbOMY JOCHI/PKEHHI 0YJ10 BU3HAYCHO, SIKI HABUYKHU (CIyXaHHS,
YUTaHHS, TOBOPIHHS, MHChMA) Ta SKi BUIM MOOUIBHHX JOAATKIB HAWYACTIIIE 3aCTOCOBYIOTH
KOPUCTYBayi. Pe3ynpTaTu JOCHIIKECHb BKAa3YIOTh HA TE, 10 HAHOLIBIN MOMYJISIPHUM HPUCTPOEM €
cMmaptdoH. HaituacTime MOOLTBHI JONATKH YYHI BHKOPHCTOBYIOTh BIOMA, ajie IOCIIIKCHHS
MOKa3aJI0 Pi3HUH Jiama30H YacTOTH iX 3aCTOCYBaHHS B MPOLIECi BUBYCHHS aHTIiiichkoi MoBH. 1o
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CTOCYEThCSI MOBJICHHEBUX HABHYOK, TO MOXHa 3pOOMTH BHCHOBOK, IO YYHI MEPEBaXHO
30CEPEPKYIOTECS Ha CIIyXaHHI, a BXKE MOTIM Ha YUTaHHI, MUChMi Ta po3MOBi. BuB4yarouu nepesary
MOBHHX CHCTEM, 3a Pe3y/IbTaTaMH IOCIIHKCHHSA Tpeba 3a3HA4YMTH, IO CTYACHTH IEPII 3a BCE
KOHIICHTPYIOTHCSl Ha JIEKCHIII, TIOTIM rpaMartuili Ta BUMoBi. KpiM mporo OyJio BCTaHOBJICHO, IO
HaWJacTile BHUKOPHUCTOBYIOTHCS IOIATKH 13 CIIOBHHKaMH. TakdM YHHOM, MOJKHA 3pOOWTH
BHCHOBOK, 1110 MOO1JIbHI TIOJATKH € TIOTY>KHUM Ta TIOMYJIAPHUM OCBITHIM IHCTPYMEHTOM, Uepe3 Ie
IbOMY THUTAHHIO HEOOXiAHO MPUIUIMTH OUTBIN yBarW BHKJIaJadaM, HAYKOBIIM Ta JOCIiTHHKAM
CBITOBOI OCBITHBO1 CIITBHOTH. KpiM TOT0, BBXKaEMO, IO TOAAIBIIE TOCIHIHKSHHS IIbOTO MATAHHS
€ HeoOXiHMM 1 OyZie KOPUCHUM SIK JUIsS BUMTETIB-TIHIBICTIB, TaK 1 JUIs CTYJICHTIB, SIKi BUBYAIOTh
AHIJIIHCBEKY MOBY.

KarouoBi cioBa: MOOUTbHI JOJAaTKW; BUBYCHHS MOBH 13 3aCTOCYBaHHSAM MOOLIBHOTO
Tene()OHY;CTYICHTH, SKi BHBYAIOTh aHIVIIACHKY MOBY SK 1HO3EMHY; MOBJICHHEBI HABUYKH, MOBHI
CHCTEMH.
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AnHoTanusi. CoBpeMEHHBIE TEXHOJOTH HPHOOPETAIOT MOIYJISPHOCTE W BIUSAIOT HAa KaXIyIO
chepy UEIOBEYECKON JEATCNPHOCTH, BKIo4Yas oOpa3oBanue. Takum ob6pasom, UWKT
(MHGOPMAIIIOHHO-KOMMYHHUKAIIMOHHBIC TEXHOJIOTHH) CTalld HEOTHEMIICMON 4YacThIO YYCHOTO
npouecca. B 3Toit craThe paccMaTpuBalOTCS BO3MOXKHOCTH HW3YUEHHS AaHIJIMIICKOTO SI3bIKa C
MOMOIIBI0 MOOHMJIBHBIX TpHiIoKeHH. C LENbI0 MPOBEACHUS UCCIEAOBaHHUS OBUIO BHIOPAHO TpH
MOOUWIILHBIC YCTPOWCTBA, @ MMEHHO CMapT(OH, IUIAHIIET W CMapT-dackl. B oOIieM, aHKeTy
samonHWwM 38 yvacTHHKOB u3 CroBakuu. Bompocel, KOTOpbie ObUIM TPEIJIOKCHBI B aHKETE,
KacaJInCh THUIIOB MOOWJIBHBIX YCTPOWCTB, I'Ie MIMEHHO M KaK YacTO OHHM HCHOJB3yroTcs. Kpowme
TOTO, B 3TOM HCCIICJIOBAaHUH OBLIO OMpENENICHO, KaKhe HaBBIKH (CIIyIIaHUE, YTCHHE, TOBOPCHHE,
MICHMO) U BHIBI MOOMIJIBHBIX TPHIIOKEHIH OOJIBIIE BCET0 IPUMEHSIOT MOJB30BATEIH. Pe3ymbTaThl
HCCIIeIOBaHUN YKa3bIBAIOT HA TO, YTO HaWOOJIee MOMYIAPHBIM YCTPOHCTBOM ABIISIETCA CMapT(OH.
Yamre Bcero MOOMIBHBIE MPUIIOKEHUS YUEHUKH HCIIONB3YIOT JOMa, HO HCCIIEOBaHHE ITOKA3aIo
pasHBIil IHama3oH 4YacTOTHl WX NPHMEHEHHs B MpOIecce HM3YYCHHS aHTIMHCKOTO s3bIKa. YTo
KacaeTcsi PEYEBBIX HABBIKOB, TO MOXHO CJelaTh BBIBOJ, YTO Yy4alldecsi B OCHOBHOM
COCpEJIOTaYMBAIOTCSl Ha CIYILIAHWU, a YK€ MOTOM Ha YTEHHM, NMUCbME U pasroBope. M3ydas
MPEANOYTEHUE SI3BIKOBBIX CHCTEM, IO pE3yJbTaTaM HCCIEJOBAHUS MOXKHO OTMETUTh, 4YTO
CTYJIEHTBl MPEXKAE BCEr0 KOHUEHTPUPYIOTCA HA JICKCHUKE, 3aT€M IpaMMaTHKE M MPOU3HOIICHUU.
Kpome 3TOro ObUIO YCTAHOBIICHO, YTO Yallle BCETO HCIOJB3YIOTCS HMPUIOKEHUS CO CIOBapSIMHU.
Takum 00pa3oM, MOXKHO CHEIATh BBIBOA, YTO MOOWIIBHBIC TPHIIOKEHUS SIBIIIOTCS MOIIHBIM H
TOITYTISIPHBIM 00pa30BaTEeIbHBIM HHCTPYMEHTOM, TIOATOMY 3TOMY BOIIPOCY HE OOXOINMO YICTHUTh
OoipIie BHUMAHHS IIPETOAaBaTeNsIM, HAyYHBIM DPAa0OTHHUKAM M HCCIEIOBATEISIM MHPOBOTO
oOpasoBaTensHOTO coobmiecTBa. Kpome Toro, cumraem, 4To JajdpHEHIIEe HCCIEJOBAaHUE 3TOTO
BOIIpoca He0OX0aUMO W OyZIeT MOJIE3HBIM, KaK JUIA yYUTEJIeH JIMHTBUCTOB, TaK W JJIS CTYICHTOB,
M3YyYarolluX aHTJIMUCKUH S3BIK.

KiawueBble cj10Ba: MOOUILHEIE MPUIIOKCHUA; U3YUCHHUC A3bIKA C IMPUMCHCHUEM MOOUILHOTO
Teﬂe(l)OHa; CTYACHTDBI, H3Yy4arouuc AHTJIMACKHHI SI3MK KAk HHOCTpaHHLIﬁ; PEUYCBbIC HABBIKU;
SA3BIKOBBIC CUCTCMBI.
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