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FACULTIES DURING THE STUDY OF SPECIALIZED DISCIPLINES

Abstract. The article represents the results of an experimental study on the formation of the media
competence of the student’s personality in the context of media education. The definitions of key terms
have been given: media education, media literacy, media competence. Based on the experience of the
higher educational establishments of Germany, the experimental study made it possible to trace both
common and distinguishing characteristics in the formation of media competence. At the establishing
stage of the experiment the following tasks were addressed: the pedagogical essence of the
development of media competence of university students in Ukraine and the FRG; the elaboration of
the criteria, levels and stages of development of the students’ media competence; the identification of
the initial level of the media competence development of Ukrainian university students. At the forming
stage, the research was concerned with highlighting of the media strengths of Ukrainian and German
students in a comparative analysis, as well as checking the efficiency of the pedagogical conditions for
the development of media competence of the university students. The results of the establishing stage
of the experimental work revealed an insufficient level of development of media competence of
Ukrainian university students, pointed out their main media preferences as value orientations in media
space. The result of the forming stage is the development and implementation of the model of media
competence development in the university educational process, making use of the German pedagogical
experience of personality mediatization. In the course of the German language practical classes and in
the optional course the following media education methods were used: the mediaobiographic method,
the method of narrative analysis of media text, L. Kolberg’s method of moral dilemma. Thus, the
experimental and peda gogical work carried out allows us to conclude that the implemented
pedagogical methods promote the development of the levels of students’ media competence, as
evidenced by the positive dynamics of the studied indicators among the Ukrainian students.

Keywords: media education; media literacy; media competence; research experimental study;
establishing and forming stages.

1. INTRODUCTION

Problem Statement. A key feature of the development of modern society is the
informatization of all spheres of its life. One of the conditions of informatization of a society is
the informatization of education, the process of which, as a rule, affects all directions of
educational activity, sets new goals and objectives, changes the requirements for the competence
of pupils, students, etc. As a result, the changing paradigm of education focuses on personality-
oriented learning, independent and individual work of pupils, students, etc., taking into account
the current level of informatization and global telecommunications. This leads to a new
understanding of the readiness of graduates of educational institutions for life and professional
activity in the modern information society.

Thus, the problem of the formation and development of media competence is emphasized
at present, particularly the focus is on the media competence of the student's personality (works
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of R. Kubey, J. Potter et al.) as a key figure in media education. Being conditioned by the general
tendency of computerization and informatization of the society, it causes radical transformations
in the open educational space. That is why one of the key tasks of the teacher is the development
of the media competence of the student's personality, which is necessary for the professional
culture of future specialists of all fields. Besides, the formation of media competence is one of the
topical issues of language training methods.

Literature Review. In modern science, the preconditions are created and a certain fund of
knowledge has been accumulated for the analysis and solving of the problem of development of
the media competence of the student's personality.

M. McLuhan was one of the first scholars who studied the effects of communication
technologies on the organization of cognitive processes in society. W. Martin, his colleague,
outlined and formulated the main characteristics of the information society. The content of the
notion and typology of “media” were considered by H. Bonfadelli, H. Pross. The questions of
the influence of the media environment on a person were represented in the works of D. Baake,
M. Castells, V. P. Kolomiets, L.. Mikos, V. Sander, R. Hoffman, R. Folbrecht, T. Bakka, V.
Ivanov, L. Karpets, Yu. Kazakov, O. Mokrohuz; O. Voloshenyuk, I. Zadorozhnaya, etc.

Due to the widespread use, the notions of media technologies, media competence, media
literacy, media culture and media education are becoming topical objects of both foreign scholars
[1; 8; 16; 19; 22; 28; , etc.] and Ukrainian researchers [2; 10; 11; 14; 21; 25; 31; 32, etc.]. We
draw attention to the fact that the contributions of scholars working in this direction make it
possible to address the problem of media competence at the higher educational establishments
[18; 23; 25], as well as the secondary schools [2; 21; 25; 31, etc], within which one can speak of
such theoretical postulates as: the conceptual provisions of the competence approach [8; 29], the
theory of media education [10; 19; 30]; the research in professional and mass media education
[14; 17]; the interdisciplinary axiological theories [13; 15]; the works devoted to the study of
media education in the anthropological context [18]; the works devoted to the study of problems
of modern university education [21; 23; 25].

Ukrainian researchers identify the main directions of media education [25] and outline the
significance of the media space's influence on the consciousness and civic position of the
Ukrainians [2; 13]. T. Bakka notes that the need to master the skills of the search, transmission,
processing and analysis of information by special methods and technologies dictates new
demands both for the teacher and the student in the context of media education [2]. Building on
these findings, the National Conception for the Implementation of Media Education in Ukraine
[3] came into force in Ukraine in 2010, which aims to "facilitate the development of an effective
media education system in Ukraine in order to ensure the comprehensive training of children and
young people for safe and effective interaction with the modern media, to form media
information literacy and media culture according to their age, individual and other peculiarities"
[3]. In 2016, the National Academy of Pedagogical Sciences of Ukraine approved a new version
of the Conception [4]. The main objective of the Conception is to promote the development of an
effective media education system in Ukraine, which should become the foundation of the state
humanitarian security, the development and consolidation of civic society, countering external
information aggression [4]. In 2018-2019, according to the educational reform of the New
Ukrainian School, one of the key competences of the learners is information and media literacy
[5]. Up to now, Media Literacy was only an optional or extracurricular subject at schools and
universities.

In Ukraine, in the context of the rapid development of informatization of modern society,
the development of media programs is an urgent problem that is being addressed today. For that
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purpose, the Educational program "Media education (media literacy)" was developed and
approved for use nationwide [9]. Furthermore, understanding the problems of today's educational
society, the Ministry of Education and Science of Ukraine recently approved a number of
measures to increase the competence of pedagogical staff in order to raise awareness among the
students. These important normative documents provide the incentive for the courses on media
education in secondary schools as well as in higher pedagogical educational institutions.

In light of the above, the purpose of the article is to study the formation of the media
competence of Ukrainian university students based on the experience of the higher educational
establishments of Germany, tracing the common and the distinguishing characteristics in the
formation hereof.

2. METHODOLOGY OF RESEARCH

In accordance with the set purpose, the basis of the formulation of theoretical provisions of
the present study is substantiated by the following methods and procedures of research: the
analysis of philosophical, psychological, pedagogical, methodological literature, as well as the
study of the authentic media sources. The methods of empirical research included a synthesis of
foreign experience; comparative analysis; observation; media biographic method; method of
narrative analysis of media text; search activity; statistical processing of research materials using
GrafStat software, Excel.

3. RESULTS OF THE RESEARCH

Up to date, among the scholars there is no unanimous agreement on the definition of the
concept media. Initially, this term was used to refer to different means of communication (M.
McLuhan). Subsequently, media were seen as a need for interpreting symbolic systems that differ
in decoding ways. Along with the typology of the technical means of media, it is possible to trace
not only the use of the notion media (H. Pross, H. Bonfadelli), but also of the concept multimedia
(“multiple means of data transmission”). The latter was introduced by M. McLuhan, who was the
first to reveal the regularity that the type of society is largely determined by the dominant type of
communication in it, and human perception is the speed of the transmission of this information
[19]. Attention should be drawn to the need to combine several areas (synergy) between mass
media, media education and information technology [31].

In the middle of the 19th century, the creation of a global information hyperspace took
place, which essentially transformed the modern reality. It happened because the most developed
countries of the world community entered a qualitatively different stage of development, i.e. an
information society. Its distinctive feature is the transformation of information into a global
resource of mankind. There was an opportunity of electronic submission of information that
increased the number of broadcasting means (text, graphics, animation, video, sound, etc.). All
this gave an impetus not only to the formation of the media environment (media space) of a
particular society, but also laid the fundamentals for the formation of a new educational space,
which was designated as media education. The first generally recognized definition is the one
pinpointed in the UNESCO documents in 1973. UNESCO's resolutions and recommendations
have repeatedly emphasized the importance and necessity of media education. In particular, the
recommendations of 2002 state that "media education is part of the fundamental right of every
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citizen of any country to freedom of self-determination and information, it promotes democracy.
Acknowledging the difference in the levels of media education in the world, it is recommended to
initiate and develop it whenever possible within national curricula, as well as in additional and
non-formal education, in lifelong learning [20].

Within the framework of the umbrella term media education, an independent field of
knowledge, the more specific concepts such as media literacy, media competence, media culture,
etc. have been substantiated. For example, C. Shelby and F. Rogov define the purpose of
education on media literacy as “to help individuals, regardless of age, develop skills to explore
and be able to express what they need, so that they can critically think, communicate effectively
and be effective active citizens in the modern world” [28, p. 18]. However, R. Kubey uses the
terms “media competence” and “media literacy” as synonyms and interprets them as “the ability
to use, analyze, evaluate and transmit messages in various forms” [16, p. 2].

We believe that the above-mentioned concepts are close in meaning to each other, i.e. they
are compatible to each other, since they determine the development and competence of the
individual in the field of media education and are considered as the goal of media education. At
the same time, they are not absolutely identical, because they originally have different
definitions, therefore, they are conceptual or ideographic synonyms. Many organizations in the
EU member states have started projects to improve media literacy among their citizens, an
example is the European Charter on Media Literacy. The objectives of the Charter are: promoting
greater awareness of media literacy and media in education in Europe; raising the public
significance of media literacy and media education in every European nation and in Europe as a
whole; stimulating the development of a permanent and voluntary media network for teachers in
Europe [7]. In documents of the European Parliament, media competence is understood as a
“critical and thoughtful attitude towards the media in order to educate responsible citizens who
can express their own judgments based on the information they receive, to enable them to use the
necessary information, analyze it, identify economic, political, social and/or cultural interests, to
interpret, create and choose messages that are the most suitable for media communication, as well
as to allow people to exercise their right to freedom of expression [6]. In other words, such
competence consists in the ability of critical thinking, adequate perception of information, the
formation of personal judgment and position, the protection of individuals from manipulation by
the media.

In addition, it should be emphasized that media competence in European scientific
discourse has long been not only a media education notion, but also a social construct, i.e. an
evaluation system with certain functions in the media community that is broadcast through the
media. In various scientific discourses, the notion of media competence has different definitions.
For example, in the field of economics, media competence is defined as a production factor, in
the field of media law — as a regulatory factor in the context of protecting children's rights and
consumer rights, in the field of politics — as an indicator of democratic competence. Broadly
speaking, media competence is defined as the orientation of an individual or a social system
towards self-organization based on the individual's ability to efficiently implement technical
media in the field of communication, to understand the impact of the media and to hinder this
impact in order to improve the quality of life in the information society (H. Gapski [8]). But in
pedagogy, media competence is seen as a component of communicative competence and is
defined as the ability to deliberately choose and use media technology, to create and distribute
media texts, to understand media design, to discern and analyze media influence, to see and
evaluate the conditions of production and distribution of media (D. Baake [1], G. Tulodziecki
[30], etc.).
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The above-mentioned definitions reveal not only the individual skills, but also the
reflection on their media-related activities, on media format and media criticism, and hereby the
reflection on the ethical as well as socialized aspect.

Proceeding from the represented heterogeneity of the scientific field, the following working
definition can be proposed: media competence is the result of the personalistic achievements of
students in the process of formal and informal learning, which characterizes the readiness of a
person to access the media.

In the process of investigation, a pilot and experimental study was conducted. Thus, by
comparing the indicators of the most popular media concepts in Ukraine and the Federal
Republic of Germany (hereinafter referred to as the FRG), it was found out that the highest value-
meaning content has a measure of media criticism, differentiated at the following levels:
analytical, reflexive, ethical. The multidisciplinary practical application of such a notion in
various educational institutions of the FRG [1; 30], as well as the development of various
teaching materials for it [26], gave an opportunity to use it in constructing a model for the
development of media competence of Ukrainian university students.

In the national context media competence is determined as a result of education of future
professionals [4; 14]. The research represents an analysis of the requirements for mastering of the
fundamental educational programs for the bachelor's degree in the fields of philology,
psychology, pedagogics, applied informatics, technology of products and catering. Proceeding
from the objectives of our study, we have focused not only on the technical aspect of media use
by students, but also on those competences that contribute to the development of media-criticism
(the ability to formulate reasoned conclusions, the possession of a culture of thinking, the ability
to perceive, analyze, generalize information, etc.). The theoretical analysis allowed us to develop
the logic of the research, as well as to determine the pedagogical conditions for the development
of media competence of Ukrainian university students: the definition of media space, within
which the media competence as the living and educational space of students of higher educational
establishments is determined; the actualization of the personal standpoint of the Ukrainian
students in the course of implementing media projects; the use of the FRG’s pedagogical
experience of a personality’s mediatization in the educational process of the Ukrainian university.

As a value-semantic matrix of the development of media competence of the university
students, the coherence of the mechanisms was used: “search — assessment — choice —
projection”, which ensures the ascent of personality to values (A. Kiriakova [15]). These
mechanisms serve as a regulatory and informative benchmark for teachers in shaping the value-
semantic attitude of students to media space.

Let us formulate the main results of our experimental study comprising 2 main stages: the
establishing one and the forming one, conducted with the involvement of students of higher
educational establishments of Ukraine and the FRG.

At the establishing stage the following tasks were identified: to disclose the pedagogical
essence of the development of media competency of students of higher education in Ukraine and
the FRG; to develop the criteria, levels and stages of development of students’ media
competence; to identify the initial level of development of media competence of Ukrainian
university students; to determine the media strengths of Ukrainian and German students in
comparative analysis. Thus, according to the results of theoretical and practical analysis, the
levels of development of media competence of university students were revealed and
characterized according to criterion indicators reflecting the peculiarities of work on media
projects.

Within the establishing stage of the study, a diagnosis of the formation of the students’

219



ISSN: 2076-8184. Information Technologies and Learning Tools, 2019, Vol 71, Ne3.

media competency was conducted, in which 541 students of the National Pedagogical
Drahomanov University (hereinafter referred to as the NPU) took part.

The factor analysis which utilized the software application GrafStat found out that 43.1%
of students possessed the indifferent level, 54.9% — the potential and technological level, 1.5% —
the creative and technological level, 0.5% — the value and semantic level.

In addition, monitoring the preparation of students for annual scientific and practical
conferences allowed to record the lack of readiness of NPU students to find the necessary
information, to systematize and show its scientific significance.

Moreover, in the process of the study, a comprehensive diagnosis of “Media Strengths of
Students” was conducted. 200 students from the Ludwigsburg Pedagogical Institute and 250
students from the NPU took part. This diagnosis (in comparative aspect) made it possible to
identify media preferences as value orientations in the media space of Ukrainian and German
students. As a result of the comparison, common media preferences for students of Ukraine and
the FRG were revealed. When answering questions about the most used media in their free time,
Ukrainian and German students put the Internet on the first place (49.5% of Ukrainian students,
51% of German students). In the analysis of diagnostic data, the differences between Ukrainian
and German students were noted in the motives of media consumption, as well as in the
prevalence of media topics. Noting the main reasons for media contacts, Ukrainian students put
the “desire to get new information” (67%) on the first place, and German students preferred the
“desire for entertainment” (84%).

The Ukrainian students placed the youth, love and history topics (49%, 45%, 41%
respectively) on the first, second, and third place of the desired topics, highlighted in the media;
the German students favoured the love (53%), historical (44.5%) and action (43%) topics.

The results of this stage of the experimental study revealed an insufficient level of
development of media competence of Ukrainian university students, highlighting their main
media preferences as value orientations in media space.

At the forming stage of the research, the efficiency of pedagogical conditions for the
development of media competence of university students was checked. At the outset, the Faculty
of Journalism and the Faculty of Economics and Management of the NPU acted as the base for
the forming stage of the study. Overall, 247 students took part at this stage.

The first pedagogical condition was the creation of the educational space for the institution
of higher learning, which contributes to the value-based comprehension of the modern media
environment by the students. The medium of the implementation of such a pedagogical condition
was mediacriticism as a basic indicator of the development of media competence of university
students.

Based on the educational standard on the subject “Foreign Language” at the German
language practical classes, an additional educational effect was obtained that relates to the results
of the study — improving media competence.

The following projects served to achieve this goal:

— the electronic educational resource “We study German” developed by the author, which
has a value-oriented content and allowed students to comprehend the importance of
developed media competence in professional activities; it showed the necessity for
students to discuss topics that have socially significant fundamentals, i.e. they can
identify themselves with the world around them;

— an optional course “Media Projects of University Students in Research Activity”, which
provided pedagogical support that allowed students to describe their own media
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biography, to obtain the necessary knowledge about the media, to develop the ability to
analyze media texts with the presence of moral dilemma, which contributed to efficient
work on media projects;

— a software application for the creation and processing of GrafStat surveys in German,
combining the functions of constructing a survey, data collection, statistical processing
of data and their graphical representation; it stimulated students to independent research
activities.

Within the framework of the forming stage of the experiment, a series of problem-oriented
seminars was conducted to the students of the Faculties of Journalism and Economics with the
German teacher on the topic of the Ukrainian Presidential election as highlighted in both national
and German mass media. The students were given the following tasks: to systematize the
information on the topic from the Ukrainian and German mass media; to compare the information
provided; to formulate the reasoned opinion on the specified problem. The normative beliefs,
represented both in the Ukrainian and German mass media, served as a model for students to
express their own point of view. The keynote feature in organizing this seminar is the
participation of a highly skilled German teacher representing his own norms and evaluations
while commenting on this or that media text and explaining German realities. The gaps were in
the ability of students to operate in discussions with political, socially significant concepts
(democratic principles, freedom of speech, criticism, fundamentals of the state, social guarantees,
etc.). Taking into account this fact, the work program on terms was included in the program of
seminars, which gives the normative basis for the students to shape their own evaluation.

The second pedagogical condition of the development of media competence of university
students is actualization of the student's standpoint regarding the implementation of research
media projects. The fulfillment of the pedagogical condition was the realization of the stages of
the research media projects.

At this stage, we managed to represent the experience of implementing both group and
individual media projects, which had been carried out by university students. In the process of
working on the media project “Ukraine is Identity at the Border of Europe and Asia”, students
identified the concept of “identity”, conducted a quantitative diagnosis to identify the essence of
Ukrainian identity and analyzed the results. By completing a series of tasks, students used the full
range of media — the Internet, books and the press. In addition, the research was carried out
within the framework of the media project “Ukraine and identity in mass media”. The journalists
used the most popular Ukrnet search systems, local media, audio-visual media texts related to
historical events in Ukraine to find material on the given topic.

A German-language seminar on the presentation of student research from Kyiv, Lviv,
Odessa, and Chernivtsi allowed students to identify the significance of the topic itself and the use
of all available media in research activities. As a result of the implementation of this media
project, students not only enriched their knowledge about the local media landscape, but were
able to analyze and compare their own understanding of identity with the understanding of
students from other cities in Ukraine.

The media project which consisted in a comparative analysis of media stereotypes in the
German comedy ‘“Keinohrhasen” (Ukr. “Kpacynuuk™) by T. Schweiger and the Ukrainian
melodrama “Female Doctor” (Ukr. “XKinounit gikap”) by O. Parkhomenko, was conducted and
represented by O. Klimenko, a student of the Faculty of Journalism, at a student's scientific
conference in 2018. Based on the media balance, the topic was chosen, the media textbooks were
selected and the research tasks were defined. During the work on the media report, the student
defined the concept of “media stereotypes’’; based on the structure of the plot stereotypes, similar
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FRG and Ukrainian films were selected; a comparative analysis of the elements of the submitted
media texts containing the stereotypes of the comedy genre was conducted.

The media project “Music — a Creative or Destructive Force in the World of Teens?”,
elaborated by A. Rabtsevich, a student of the Faculty of Journalism, revealed and analyzed the
musical preferences of adolescents, aged 15-16, pupils of secondary school No. 1 in Chernihiv.
The project was implemented with the help of the software application for creation and
processing of GrafStat surveys. Such diagnostics allowed to determine the level of value
orientations of adolescents and to indicate the forms of their interaction with teachers. The
independent choice of the topic, the critical attitude to the media business, the motivation to get
knowledge about the forms of influence of media texts on the younger generation and the active
position in using the new software application determined the value-semantic level of a student’s
media competence.

In the realization of the third pedagogical condition — the development and implementation
of the model of the development of the students’ media competence in the university educational
process using the pedagogical experience of media personification in the institutions of higher
learning in the FRG — during the classes of the German language and the optional course, the
following media education methods were used:

1. Mediabiographic method. Reflecting on media biography, students retrospectively
brought back media use in their childhood. The knowledge gained about the various features and
media capabilities of the user has been transferred by students on today, which has contributed to
a comprehensive understanding of the role of the media in their everyday lives.

2. Method of narrative analysis of media text. In the development of media criticism,
drawing the students’ attention to the author's idea of media text, to the social basis of the
emergence of a media product, to the values conveyed in this product, the algorithm of reflective
activity was used in the learning process, the main component of which was the identification in
the text of the moral dilemma, expressed by the author by way of presenting a clash of two
opposite values. The use of this method encouraged the students to identify the moral dilemma
represented by the author, which consequently stimulated the students to resort to their own
circumstances, to analyze their life values, their correlation with each other, with the norms of
morality and, as a result, to shape their own value priorities.

3. L. Kolberg’s method of moral dilemma. Giving their reasons as for L. Kolberg’s
method of moral dilemma, the students tended to be egocentric as well and demonstrated
orientation toward the moral system of society. Therefore, by subtracting from the analysis of
data testing of media weights and degrees of moral development of students, students' value
assessment of media skills was determined — Does the student listen to socially significant radio
broadcasts or is limited to music? Will the student be interested in solving university policy
issues and arrange discussions in the social network (for example, “V Kontakte” (Ukr. “B
koHTakTi”)) or will they send video to the friends there? Thus, finding a valuable comprehension
of the students’ media space, we had the opportunity not only to promote further active media
work, but also to adjust and refine the students’ media strengths.

The comparative analysis of the results of the experimental study allowed us to conclude
that the pedagogical conditions indicated by us contribute to the development of the university
students’ media competence, as evidenced by the positive dynamics of the development of their
levels of media competence.

Students who have a value-semantic and creative-technological level of development of
media competence indicators are characterized by a number of features, in particular: the
knowledge of most basic terms, theories, the main facts of the history of media culture
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development, the creativity of media cultures; a clear understanding of the process of mass
communication and media influences in the context of the real world; value-semantic attitude to
the media space; the desire to independently identify a text problem or a moral dilemma in the
media; the use of the Internet (or other media), the desire to search the materials for educational,
scientific, research purposes; active position in the use of technical capabilities of media in the
structure of a media text.

4. CONCLUSIONS AND PROSPECTS FOR FURTHER STUDIES

Thus, despite the fact that the most developed countries of the world community have come
ever closer to a qualitatively different stage of development — the information society, a new
possibility — electronic — is traced, i.e. information flow and other forms of data organization
have come into play. In this regard, media education as a direction in pedagogy committed to
teaching to the students the laws of mass communication, the main task of which is to prepare
the new generation for life in the modern information environment, for the perception of
manifold information, to teach students to understand it, to realize the consequences of such kind
of influence on the psyche, to master the ways of communication on the basis of non-verbal
forms of communication with the help of technical means and modern information technologies.
So, on the one hand, media education tries to adjust the notion of media literacy, i.e. the ability to
adequately interact with media information flows in the global information space: to search,
analyze, critically evaluate and create media texts distributed through various media and
communication channels, in all their diversity of forms. On the other hand, media education
involves the notion of media competence, i.e. the result of the personalistic achievements of
students in the process of formal and informal learning, which testifies to the readiness of the
personality to access the media.

This paper presents an attempt at the scientific approach to teaching media competence
through education project. Involving the students of higher educational institutions of Ukraine
and the FRG, the experimental study comprised two main stages, i.e. the establishing and the
forming ones, yielding some theoretical and practical conclusions and making it possible to
reveal both common and distinguishing characteristics across the Ukrainian and the German
students. The results of the establishing stage of the experiment revealed an insufficient level of
development of media competence of university students, highlighting their main media
preferences as value orientations in media space. The forming stage of the experiment resulted in
the development and implementation of the model of the development of students’ media
competence in the university educational process using the pedagogical experience of media
personification in the institutions of higher learning in the FRG within the framework of the
German language classes and in the optional course. To achieve this aim, such media education
methods were used as mediabiographic method, method of narrative analysis of media text,
L. Kolberg’s method of moral dilemma. Thus, the experimental study allows concluding that the
implemented pedagogical methods contribute to the development of the media competence levels
of the Ukrainian students, as evidenced by the positive dynamics of the studied characteristics.

We see the prospects of the research in studying how media competence influences the
process of creating an environment for the cultural and spiritual growth of the student’s
personality and defining the role of the media (including new media) in shaping the moral and
ethical orientations of youth.
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®OPMYBAHHA MEAIAKOMIETEHTHOCTI CTYJIEHTIB

I'YMAHITAPHUX ®AKYJIBTETIB III/1 YAC BUBYEHHS CIHEHUIAJTI3OBAHUX

JUCHUIIJITH

IToxpoBchka Ipuna JleoniniBua

JIOICHT, TOKTOP (iJ0NOTiYHIX HAYK, 3aBigyBad Kadeapy TIOpKOJIOTii
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AHOTamlis. Y CTaTTi MPEeICTaBIeHO PE3YIbTaTH IOCIiIHO-eKCIEPUMEHTAIBFHOTO JOCHTIHKEHHS 1010
(hopMyBaHHS MEIiaKOMIIETEHTHOCTI OCOOMCTOCTI CTYAEHTa YHIBEPCHTETYy B KOHTEKCTI MeIiaoCBiTH;
HA/IaHO BU3HAYCHHS KJIFOUYOBHX TEPMIHIB: MEIiaoCBiTa, MeIiarpaMOTHICTh, MeliaKOMIIETeHTHICTh. Ha
OCHOBI JIOCBily BHIIMX HaBYAJNBHHUX 3aKiamiB Ykpainu i PexeparuBHoi PecnyOnmiku Himeyunnu B
JIOCITi THO-EKCTIEPUMEHTAIbHOMY JIOCHI/DKEHHI BAATOCS TPOCTEKHUTH SIK CIIUIBHI, Tak 1 BiAMIHHI
XapaKTepUCTUKN B (popMyBaHHI MeniakoMmmeTeHTHOCTi. Ha koHcTaTyrouoMy eTami eKCIIepUMEHTY
Oynu BHpiIlIeH] Taki 3aBJaHHS, SIK: PO3KPHUTTS IEAArOTiYHOI CYyTHOCTI PO3BUTKY MEIiaKOMIIETEHTHOCTI
CTyHeHTiB BUmOi mkonu B YkpaiHi ## @PH; po3pobka kpurepiiB, piBHIB Ta €TaIliB PO3BUTKY
MEIIaKOMIIETEHTHOCTI CTYACHTIB; BUSBICHHS BHXIJHOTO PIBHS PO3BUTKY MEIiaKOMIICTEHTHOCTI
YKpaiHCBKUX CTYIEHTiB;, BU3HAYEHHS MeianepeBar YyKpaiHCBKUX 1 HIMEUBKUX CTYAEHTIB B
MOpiBHsUIbHOMY  aHamizi. Ha QopMyrouoMy eTami IOCIITHO-TIONIYKOBOI POOOTH MepeBipsuiacs
e(eKTUBHICTh NEJATOTIYHHX YMOB PO3BHTKY MEAIaKOMIICTEHTHOCTI CTYICHTIB YHIBEPCHUTETY.
Pe3ynbraTd KOHCTATYIOUOTO €Taly JOCIiIHO-CKCIICPHMEHTAIPHOI POOOTH BHSBUIN HEIOCTATHIN
PIBEHb PO3BUTKY MEIaKOMIIETEHTHOCTI CTY/ICHTIB YHIBEPCHUTETY, 1X OCHOBHI MEiiHI YyIOA00aHHS K
IIHHICHI OpieHTalii B MeaianpocTopi. Pe3ynbraTtom GopMyrodoro etamy € po3poOKa i BIpOBaPKEHHS B
OCBITHi#l TpolleC YHIBEPCUTETY MOJE PO3BUTKY MEIIaKOMIETEHTHOCTI CTYJCHTIB 3 BUKOPUCTAHHIM
MeIaroTiYHOT0 JOCBiAy MemiaTh3amii ocobuctocTi y BuUImid mkomi Himewunmnun. Ha 3aHATTAX 3
HIMEIbKOI MOBH Ta y BapiaTUBHOMY CIELKypCi BUKOPHUCTOBYBAJNCSA TaKi MEIiaOCBITHI METOIH, SIK
MeniabiorpadiqHuil METO, METOJ HApaTHBHOTO aHANi3y MeIiaTeKCTy, METOJA MOpambHHX xuieM JI.
Konpbepra. TakuM 4mHOM, IpOBEJCHA IOCIITHO-TIEAAroridyHa podoTa T03BOJSIE 3pOOUTH BHCHOBOK
Ipo Te, IO BUKOPHCTAHI NEAAroriyHi METOAM CIpPUSIOTH PO3BHTKY DPIBHIB MEiaKOMIIETEHTHOCTI
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CTYJCHTIB, NpO IO CBIIYUTh MO3UTHBHA AWHAMIKa JOCTIPKCHHX IOKa3HWKIB B YKPaiHCBKHUX
CTY/CHTIB.

KawouoBi  cioBa:  memiaocBita;  MemiarpaMOTHICTh;  MEAIaKOMIETEHTHICTh,  JOCIIJHO-
eKCIIEPUMEHTAJIbHE JOCII/DKCHHS; KOHCTAaTYIOuui 1 (JOpMYIOUHi eTar.

®OPMHUPOBABAHUE MEJUAKOMIIETEHTHOCTHU CTYJAEHTOB
I'VMAHUTAPHBIX ®AKYJIBTETOB BO BPEMS ObYUYEHUSA
CIIEHUAJIU3UPOBAHHBIX JUCHUIIJIMH

Iloxkposckasi Upuna JleonugoBHa

JOIICHT, TOKTOP (PHIOJIOTHIECKUX HAYK, 3aBEAYIOIIH Kaeapoi TIOPKOJIOTHH
Kuepckuil HanuoHanbHbIl yHUBepcUTeT uMeHH Tapaca llleBuenko, Kues, Ykpauna
ORCID ID 0000-0002-7826-3148

irem2003 @ukr.net

AHHOTanus. B craTthe npencTaBieHbl pe3ylbTaThl ONBITHO-3KCIIEPUMEHTAIBHOIO UCCIEI0BAHUS IO
(OPMUPOBAHHIO MEIMAKOMIETCHTHOCTH JIMYHOCTH CTyACHTa yHHBEPCUTETA B  KOHTEKCTE
MeanaoOpa3oBaHMs;  JaHBl  ONpEJeNeHHs  KIIOYEBBIM  TepMHUHAaM: Meanao0pazoBaHue,
MeIUarpaMOTHOCTh, MEAMAKOMIETCHTHOCT. Ha OCHOBEe OMNBITa BBICHIMX YYEOHBIX 3aBEICHUI
VYkpaunsl 1 PenepatuBHoil Pecriy6nuku I'epMaHust B ONBITHO-3KCIIEPUMEHTAIBHOM HCCIIEIOBAHUU
yAAJI0Ch TNPOCIEOUTh Kak oO0Iiue, Tak M OTJIUYUTENIbHbIE XapaKTePUCTHKH B (OPMHUPOBAHUU
MEIMaKOMIIETCHTHOCTH CTYIEHTOB. Ha KOHCTaTHpyromeM 3Tare SKCIEepHMEHTa OBIIH OIpeneleHBI
Takue 3aJaud, KaK: PAacKphITUE MEAaroruyeckoi CYIIHOCTH pPa3BUTHA MEIUaKOMIIETEHTHOCTH
CTYJIEHTOB BbIcIIe 1KOJbl B YKpanHe u OPI'; paspaboTka KpuTepreB, ypOBHEH W 3TANOB Pa3BUTHS
MEINaKOMIIETEHTHOCTH CTYJEHTOB; BBISBIEHHE HCXOMHOTO YPOBHS Pa3BUTUS MEIUAKOMIIETEHTHOCTH
YKPAUHCKUX CTYICHTOB; ONpEAETICHUE MeIUaNperMyIeCTB YKPaMHCKUX U HEMELKHX CTYAEHTOB B
paMKax CpaBHHTENbHOTO aHamm3a. Ha ¢opMupyromeM 3Tame ONBITHO-IONCKOBOH  paboTHI
npoBepsIach APpHEeKTHBHOCTD METATOTHYECKUX yCIOBUN PA3BUTHS MEAMAKOMIIETCHTHOCTH CTYACHTOB
yHHMBepcUTeTa. Pe3ynpTaThl KOHCTATUPYIOIIETO ATana ONBITHO-3KCIIEPUMEHTANbHOM paboThl OKa3aiu
HEIOCTATOUYHBIM YPOBEHb Pa3BUTHUSI MEAMAKOMIIETEHTHOCTH CTYAEHTOB YHHBEPCHUTETA, UX OCHOBHBIE
MeAuiiHble NPEANOYTeHUs KaK IIeHHOCTHbIE OpHEHTallMM B MeIuanpocTpaHcTBe. PesynpTaToM
(dopMupyromero JTama SBISeTCS pa3padOTKa M BHEApPEHHE B 00pa30oBaTENbHBIA IIpoIecc
YHHMBEPCUTETa MOJEIU  Pa3sBUTHA  MEIUAKOMIICTEHTHOCTH  CTYAEHTOB C  HCIOJIb30BaHUEM
NIearOTMYeCKOro OIbITa MeIUaTH3aluK JIMYHOCTU B Bbicuell mikosie I'epmanuu. Ha 3aHATHSAX HO
HEMELKOMY S3bIKy M B BapHaTHBHOM CIIEIIKYpCE HCIOJNb30BAINUCH TaKMe MeAnaoOpa3oBaTeIbHbIC
METObI, KaKk MenuaduorpadMueckuii METOJA, METOJ HAppaTHBHOTO aHANN3a MEAHMATEKCTa, METOX
MmopanbHbIx auineMM JI. KonsOepra. Takum oOpas3oMm, npoBedeHHAs! ONBITHO-IIeAarorundyeckas padora
MO3BOJISIET CIENaTh BBIBOJ O TOM, YTO HCIIOIB30BAHHBIC MEJATOTMYECKHE METOIBI CHOCOOCTBYIOT
Pa3sBUTHIO YPOBHEH MEIUAKOMIIETCHTHOCTH CTYAEHTOB, O 4YE€M CBHJIETEIbCTBYET IIOJIOKUTEIbHAS
JMHAMUKa MCCIIEJOBaHHBIX IIOKa3aTesel Y YKpauHCKUX CTYACHTOB.

KiroueBnle cioBa: MeanaoOpa3oBaHME, MEAMArpaMOTHOCTh, MEIMAKOMIIETCHTHOCTB, OIBITHO-
SKCIIEPUMEHTATBHOE HCCIICIOBAHNE; KOHCTATUPYIONIHH 1 ()OPMUPYIOMIN ITAIIBI.
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