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ICT-SUPPORTED EXTRA-CURRICULAR ACTIVITIES FOR UNIVERSITY
STUDENTS MAJORING IN TRANSLATION STUDIES

Abstract. In the context of the reformation of the higher education in Ukraine the preparation of
translators and interpreters requires new approaches to the process of teaching and learning. It
presupposes the implementation of ways and forms aimed at active rather than passive learning, an
increased sense of academic autonomy, development of motivation, responsibility and
accountability in acquiring profession-specific knowledge, skills, communicative abilities and
attitudes as well as interdependence and mutual respect between the academic teacher and the
student.

The authors of the article argue that the language tuition to students majoring in translation studies
contributing to the overall development of their professional competence of intercultural mediators
can be carried out in the form of extra-curricular activities via information and communication
technology tools.

With respect to the results of the grounded study of current tendencies, achievements and
problems, valuable experience and outcomes related to the issue under consideration, the paper
reflects on two extra-curricular activities, their stages, aims, objectives and tasks performed;
analyses their importance and efficiency in promoting students’ autonomy and responsibility;
outlines the role and the functions of information and communication technology tools used.

The English Speaking Club involves specially arranged meetings intended to provide practising
English autonomously outside the classroom context. Participating in conversations with a native
speaker students have the opportunity to improve their vocabulary, grammar, pronunciation skills,
enrich their background knowledge of traditions and culture of the English-speaking countries as
well as overcome psychological barriers while expressing personal views and ideas.

Translation and Voice Over Recording Studio is organised as a project activity tailored to initiate
student translators and interpreters to the real workflow of a project team specialising in translation
of different types of audio and video texts in the English language into Ukrainian and their further
voice over recording. Performing roles of translators, proofreaders, editors, voice-over artists and
sound directors, the participants have the opportunity to practically implement knowledge, skills
and communicative abilities obtained while learning profession-specific subjects at the university,
developing and improving translation and interpretation skills in particular. Specially selected
information and communication technology tools provide the efficient organisation of the Club’s
and Studio’s work.

Keywords: extra-curricular activities; information and communication technology tools; ICTs;
academic students majoring in translation studies.
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1. INTRODUCTION

With the growth of the Internet and the increasing use of computers and mobile gadgets
at home and in educational institutions online support in language learning is steadily
developing its popularity. While the idea of language learning through computer assisted
language tools is not new, informal learning of English by means of extra-curricular activities
can also benefit from the use of online technology combined with face-to-face teaching [1].
Nevertheless, the implementation of such a form and tools of language education requires
careful consideration as for the place and the way of their utilisation.

The problem statement. Kyiv National Linguistic University (KNLU), one of the
leading educational establishments in Ukraine, actively participates in the process of
reformation of higher education launched in 2014 [2], the major demands of which are the
implementation of the student-centered approach to the process of teaching and learning and
the development of students’ academic autonomy. In the pages that follow, with respect to
requirements mentioned above such forms of ECAs as the English Speaking Club and the
Translation and Voice Over Recording Studio organized at the Faculty of Translators and
Interpreters at KNLU are offered to benefit to reliance of pre-service translators and
interpreters on active rather than passive learning, an increased sense of autonomy,
motivation, responsibility and accountability in acquiring profession-specific knowledge,
skills, communicative abilities and attitudes as well as interdependence and mutual respect
between the academic teacher and the student. Information and communication technologies
(ICTs) are supposed to provide the efficiency of organizing and functioning of the suggested
ECAs and contribute to the reflexive approach to the teaching and learning process on the part
of both academic teachers and students.

Analysis of recent research and publications. The review of recent research and
publications on the issue under discussion covers literature published from 2003 to 2019 and
comprises the academic articles and conference papers related to the issues of implementing
ECAs and utilizing ICTs in teaching and learning in higher education, professional foreign
language education in particular.

The findings concerning ICTs show that researchers debate on various impacts of ICTs
on the development of higher education: the role of ICTs in transforming the process of
teaching and learning in terms of content, ways and methods, learning place and time
(R. Oliver, 2003); benefits and limitations of different design principles and forms of e-
learning and online assessment (R. Benson and C. Brack, 2010); issues of access, equity,
management, efficiency, pedagogy and quality of the integration of ICTs in various aspects of
higher education (A. Mandal and J. Mete, 2012); the purpose of technology interventions and
the approaches to enhance the learning experience (A. Kirkwood and L. Price, 2014).

Focusing on the problem of digital competence of student teachers of foreign languages,
the study by N. Hockly (2013) describes digital technologies a language teacher needs to be
able to effectively make use of in the language classroom, while the Ukrainian author O.
Bigych (2010) presents the information and communication portfolio for a foreign language
teacher. A number of researchers refer to the application of ICTs to the process of teaching
and learning aimed at the development of the professional competence of students majoring in
philology (N. V. Sorokina and L. G. Smovzhenko, 2018; O. V. Malykhin and V. A. Karpiuk,
2018), foreign languages teaching (L. S. Shevchenko and A.I. Kryzhanovskyi, 2018; N. V.
Maiier and T. I. Koval, 2018; O. B. Bigych and D. A. Rusnak, 2019; N. F. Borysko, 2019; A.
V. Dolyna, 2019;) and translation studies (I. M. Drobit and N. V. Rak, 2013; O. Matsiuk,
2014; Yu. L. Bets, M. H. Palahniuk and V. P. Yurkova, 2016).

There are papers reporting on the experience of academic teachers in using a particular
technology in a specific area or for specific teaching/learning purposes: design and

176



ISSN: 2076-8184. Information Technologies and Learning Tools, 2020, Vol 77, Ne3.

development of multimedia educational presentations in foreign languages teaching in general
(A. Klymenko, 2013); teaching speaking and writing skills to student teachers of English
(B. Kuksa, 2010); Facebook as the means of teaching writing to student teachers of English
(M. S. Hlazunov, 2013); effects of employing ICT on listening skills of learners of English
(R. Metruk, 2019); educational computer programme for teaching fiction reading
(A. S. Drach, 2018); cloud computing for producing and sharing learning objects and
activities, MOOCs and learning analytics platforms for a writing course, games and
gamification as a training and motivation tool (S. Briggs, 2013); social networks for creating
learning content engaging students and observing and coordinating their work (O. P. Pinchuk,
2016); features of blog in teaching French to future philologists (H. F. Dranenko and
D. A. Rusnak, 2013); selection of online learning materials for teaching reading (I. V.
Korejba, 2009) and speaking (H. Podosynnikova, 2013); collaborative digital video project in
a technological learning environment for fostering learner autonomy in English for science
(C. A. Hafner, 2011); benefits of electronic portfolios in the language classroom (S. Y. Ali,
2005); use of ICT tools in the process of introducing project work in the pre-service
translators’ training (I. Sekret, 2017).

The analysis of the works by Ukrainian and foreign scholars also reveals a great attention
to ECAs as a form of university education. Defining the idea, functions and the structure of
ECAs the following papers suggest selected forms of ECAs to be efficiently performed in
teaching university students (M. Bahdi, 2014; G. P. Ivanova and O. K. Logvinova, 2017; M. O.
Kuts, 2017). Besides this, the types of ECAs university students specialising in different fields
prefer and disapprove of have been studied (G. P. Ivanova and O. K. Logvinova, 2017; V.
Ivanova and K. Mertins and S. Kaftasev, 2017).

Although no strong association between participation in extracurricular activities and
students’ academic performance in general has been found (N. Arranz, F. Ubierna, M. F.
Arroyabe, C. Perez, J. C. Fdez. de Arroyabe, 2017; H. D. Hunt, 2007; S. F. Ismail, 2014; P.-S.
Seow, 2014), many researchers claim that there are positive effects of ECAs on developing
soft skills of students and their further professional training due to voluntary engagement,
non-formal and interactive nature of this kind of work and higher social activity of its
participants (C. Cordea, 2014; 1. B. Zarubinska, 2011; G. P. Ivanova, O. K. Logvinova, 2017;
V. Ivanova, K. Mertins, S. Kaftasev, 2017; V. Kovalenko, 2014; E. Massoni, 2011).

Different investigations and research projects have shown the correlation between
ECAs and teaching English as a foreign language. Providing a relaxed learning environment
ECAs have proved to improve students’ academic oral performance and overcome some of
their psychological speaking problems (M. Bahdi, 2014; M. V. Kuimova, D. A. Polyushko,
2017). Despite the significant contribution of language-related ECAs to language learners’
motivation by providing them with an additional environment for language practice, problems
in organising such activities were also identified (V. Makarova, A. Reva, 2017).

A number of researchers suggest providing ECAs via ICTs. Discussing ECAs as a kind of
pedagogical technology, M. Kuts has developed an educational package to support teaching
English to technical university students through ECAs on the learning platform Moodle
(M. O. Kuts, 2017). N. Rashevska explores the utilisation of ICTs in blended learning, where
ECAs are an integral part of high quality university education and a valuable kind of support in
student-teacher cooperation within a unitary educational information environment
(N. V. Rashevska, 2011). Dwelling on the impact of ICTs on the curriculum that should face the
requirements of current students, scholars refer to the instructional technology that helps both
teachers and students to focus on a certain educational goal rather than getting fun from
participating in ECAs (M. Teimoornia, F. Hamidi, S. M. R. 1. Jomehc, S. Foroozesh-nia, 2011).

The coverage of journal articles and conference papers revealed a considerable amount
of academic investigations on the use of ICTs and organising the teaching process via ECAs
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in the professional language education. However, the issue of ICTs use in extra-curricular
activities for students majoring in translation studies has not received enough attention of
researchers and practitioners so far.

The article’s goal is to offer the forms of ECAs aimed at the development of the
profession-specific knowledge, skills, communicative abilities and attitudes of students
majoring in translation studies, describe the stages of the activities, aims, objectives and tasks
performed, analyse their efficiency in promoting students’ autonomy and responsibility,
outline the role and the functions of ICTs used.

2. RESEARCH METHODS

To achieve the goals of this study the following research methods were used: critical
review of recent publications on use of ECAs and ICTs in professional language education
intended for finding out current tendencies, achievements and problems, valuable experience
and outcomes related to the issue under discussion; analysis of key documents aimed at
considering and incorporating principles of higher education [2], [3] as well as
recommendations and requirements to the translators’ competence [4], [5]; survey on the
participants’ needs, interests, preferences, attitudes, problems, self-reflection and feedback;
observation of the participants’ involvement in the activity, their interaction, progress and
achievements.

3. THE RESULTS AND DISCUSSION

The English Speaking Club

One of the ways to put the idea of ECAs for student translators and interpreters into
practice is to organise an English Speaking Club. These are specially arranged meetings
where students can get acquainted with traditions and culture of English-speaking countries
with a native speaker who leads the conversations.

The main aim of this form of ECAs is to improve students’ communicative competence,
which is indisputably beneficial for their professional training as prospective translators and
interpreters. The objectives of the Club are to provide the students with an opportunity to use
and practise English autonomously outside the classroom context, enrich their knowledge of
vocabulary, grammar and socio-linguistic aspects of the language, improve the pronunciation
skills in a natural speaking environment and to help them overcome psychological barriers
while expressing personal views and participating in conversations in the English language.
The aim and objectives are reached due to the voluntary basis of the club, meeting students’
and teachers’ requirements concerning topics discussed at the meetings and specially selected
ICTs that provide successful organisation of the Club’s work. Among possible ICTs
suggested by researchers to cover the needs of ECAs [6], [1], [7] we focused on the tools
involved in the compulsory stages of the Club’s work — preparation, managing and
monitoring. At all the stages the club supervisor(s), native speaker(s) and students are active
participants of the Club in different kinds of activities mentioned below.

The preparation stage requires careful examination of students’ communication needs,
their personal interests and the minimum language fluency requirements for the participants to
freely cope with the communicative tasks at a particular Club meeting. At this stage we
regularly create a questionnaire in Google Forms for the supervisor, the native speaker, the
students and their course lecturers to suggest topics for further meetings and vote for the Club
agenda. Thus, everyone can contribute with the lists of topics they consider essential.
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According to the survey, students usually request discussions on current social matters or
psychological problems the youth face, their course lecturers prefer including the topical
content that agrees with the existing syllabi in language practice the prospective participants
follow in their curricula activities, while the supervisor and the native speaker can suggest
discussing events or specific socio-cultural phenomena in the context of different countries or
their regions.

The next step of preparation is registration of the agreed topic in the Google Sheets file
where the participants fill in their names opposite the chosen dates and topics in order to
express their intention to participate in the Club. Figure 1 presents the form that includes the
participants who attended the meetings held in September-December 2018 and agreed to
expose their personal data in this article.

Besides, this stage suggests selecting or/and designing preparatory tasks which aim at
students’ better readiness for speaking activities in terms of language and background knowledge.
These include topical glossaries, online exercises in relevant vocabulary and grammar, lists of
questions worth cogitating on, articles, videos and podcasts. The process of selection of
multimedia resources can be performed according to the criteria defined by O. Martynenko [8].

= =

~ o~ ® P O%0% S % 0 Evivlv-V-

English Speaking Club_Sep-Dec 2018
File Edit View Insert Format Data Tools Add-ons Help Allchanges

00 123+ Arial ~ 10 + B I S A & H

Dear friends! We welcome you to participate in our English Speaking Club led by Terry Appling on Thursdays at 10:10 am and
1:30 pm in room 416. The form for registration is below. Please fill in.

Language
level

Date Group Lecturer Topic requirements Notes

Contacts

06.09.18 10:10| year 4 Oleksandr Kravchenko Mass Media: The Press B2-C1
01:30{ CCX Eng CLub Terry Appling Mass Media: The Press B2-C1
13.09.18 10:10| Pa 12-16, pa 10-16 Olena Martynenko Travelling by train, plane, ship B2 ok

01:30

T01-17

Kateryna Shevelko

Transport in tourism

B2

oK

20.09.18

10:10

Pa 04-16

Goltsova Marianna

Travel and accomdation. Hotel types

B1-B2

01:30

T01-17

Olena M_anynenko

Transport in tounim

B1

27.09.18 11:50|year 4 Yelyzaveta Aleksandrenko Mass media - news media B2
01:30(Pa 08-16 Iryna Kryknitska Travelling by different means of transport | B1-B2
Unfortunately | will still
04.10.18 | 10:10 Not available be out of town
Unfortunately | will still
01:30 Not available be out of town
4 11.10.18 10:10 Olena Martynenko AERRARRE AR 10 ten things to do in Kyiv B1-B2
15 01:30 YYana Fabrychna At
Transport/Getting around the city/Traffic
18.10.18 11:50| Pf23-16/Pgr26-16 Kateryna Shevelko rules A2
Tips for those who want to travel to
01:30| Pa 13-16 Yana Fabrychna America B2

25.10.18 Goltsova Marianna London. Sightseeing

10:10|nH 12-17

Figure 1. A screenshot of the Google Sheets registration form

The managing stage generally intends for involving students in the Club discussions
and holding the meetings. It should be preceded by deciding on the frequency, the time, the
location of the sessions and the size of group. As the Club is held on a regular basis with
possible variations in the time and venue we registered a Facebook page to cover the need for
advertising the Club activities, announcing the following events, issues for the upcoming
discussions and the external links to the resources meant for students’ preparation. Being the
most popular social network in Ukraine that is used by 45.21% of Ukrainians [9] Facebook
provides a great learning and teaching environment as well as an efficient administrative tool
[10]. In terms of this, the moderator of the Club’s page posts status updates, photos
illustrating the upcoming discussions and the ones reporting the students’ activities during the
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recent session of the Club, fills in and updates the profile information if it changes. Both the
supervisor and the native speaker can make reposts of the coming events on their personal
pages engaging more students and lecturers to get acquainted and interested in the work of the
Club. At the managing stage the Facebook page also provides students with language support
in the form of links to external files, pages or multimedia resources complementing their
knowledge on the topic of the upcoming meeting as it was mentioned above.

The monitoring stage helps to examine the effectiveness of the work done by the
Speaking Club. Such routine gives an opportunity to consider strengths and weaknesses in
both organisation and content of this ECA. It also helps to decide on areas for improvements
and carry them out in planning and holding further activities. At this stage all participants of
the meeting are asked to leave commentaries expressing their impressions under the post in
Facebook where the meeting has been announced. Owing to such regular feedback the
supervisor and the native speaker can figure out if extra support is needed. It is also possible
to create a Google Form questionnaire at the end of every semester for all the participants to
evaluate the way particular components of the Club’s work were realised.

Translation and Voice Over Recording Studio

Another extra-curricular activity for students of the translation studies faculty is
organized as a project activity [11] in the form the Translation and Voice Over Recording
Studio (TVORS). Aimed at the practical implementation of knowledge, skills and
communicative abilities obtained while learning profession-specific subjects at the university,
developing and improving translation and interpretation skills [4], [5] in particular, this ECA
consists of four stages [11]: I — motivation, II — planning, III — execution, IV — evaluation.
Each is characterized by a distinct set of activities, is of equal importance and contributes to
the overall success.

Stage I (motivation) is the start of the project and its goal is to familiarize the
participants with the concept, purposes and realization of the TVORS. It also includes the
survey on students’ interests in styles, genres and types of audio or video texts for further
translation and voice over recording. According to the survey conducted in Google Forms,
among students’ preferences are public speeches, television series and animated films. During
the motivation stage students form project teams, choose names, symbols, mottos etc — since
2015 there have been three project teams, each specialising in particular genres: Big Bang
Studio (sitcoms and public speeches), KPUIIA (cartoons and comedy television series) and
Serial Killers (superhero web television series).

Stage II (planning) involves choosing the project manager, distributing social roles and
responsibilities for translators, proofreaders, editors, voice-over artists and sound directors,
discussing equipment and ICT tools needed.

Stage III (execution) is the main phase during which the participants perform the actual
work. It includes distribution of the original text among the students for translation,
proofreading and editing. The ICT tool utilised in the process is Google Docs, where the
translators make scripts, compile glossaries of lexical units and terms, which helps provide
lexical and terminological consistency of the target text. The Google Docs tool also allows
them to share their pieces of translation for proofreaders and editors to perform their job:
share results of informational search, make amendments, insert comments and references.
Then the team members discuss versions of the translation, ways of rendering nationally and
culturally biased lexicon, ways of the translation improvement, and the necessity of
localisation, approve its final version. The project manager organises and controls the
workflow which involves tasks delegation, schedule adjusting if necessary, forms and terms
of the final product presentation. Efficiency of the project manager’s job is provided by the
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tools of Google Drive and popular messaging applications Viber, WhatsApp or Google
Hangouts. The next part of the stage of execution is voice over recording during which
translators, proofreaders, editors, their teachers, friends and even relatives become voice-over
artists and sound directors. This process requires a good recording environment (we made up
an abandoned university radio studio), a computer, audio software such as Audacity, an audio
interface, headphones, a microphone and a pop shield.

Stage IV (evaluation) involves reporting and presentation of the outcomes. Via Google
Docs, Google Slides and Powerpoint the team creates the portfolio of the project which includes
a script of the original text, translations at different stages of their creation, a glossary, a voice
over recorded video or audio. While presenting the results of their work the participants analyse
their activity, evaluate the process and the outcomes, identify to what extent they have realised
the goals, assess the strategies and ways of their realisation. While evaluating their activity the
students reflect on practical implementation of knowledge, skills, communicative abilities and
attitudes obtained during practical classes at university as well as during TVORS activities. The
results of the feedback discussion of what the students have learnt while working on the
translation and voice over recording projects are presented in Table 1.

Table 1

The Results of the Feedback Discussion

Project Team Name of the Project

Feedback

v the TV sitcom The Big

Big Bang Bang Theory (the pilot
Studio episode)
v’ Barak Obama’s
Inspirational Speech
(2008)
v" Part of the animated film
KPUIIA Rapunzel
v the comedy TV series
The Last Man on Earth
(seasons 1 and 2)
v' the superhero TV series
Serial Killers The Flash (season 1,

episode 1)

v" the superhero TV series
Jessica Jones (season 1,
episodes 1 and 2)

knowledge of American students’ slang, idioms,
scientific terminology (physics), proper names,
abbreviations and ways of their rendering into
Ukrainian, how to plan and organise translation
activity, Google Drive tools features; skills in
making a script, text proofreading and editing,
translating poetry and localisation, sound
recording, video montage, acting, improvisation,
working in a team, organising working space;
abilities and readiness for self-study and self-
development, to plan working hours, follow
agreements, overcome difficulties, switch over
from one language / culture into the other, find
necessary information, develop strategies for
solving problems, be involved in a team work,
take the responsibility for accuracy and quality
standards of translation, evaluate personal
contribution.

Teacher’s observation of the students’ participation in this ECA and the results of the
feedback discussion revealed that pre-service translators and interpreters demonstrated such
attributes of their autonomy as motivation, awareness, interaction, independence in making
decisions, willingness to take control of the workflow, reflection, evaluation and self-
evaluation, strategic thinking. In the context of students’ autonomy within the TVORS the
academic teacher is supposed to be chief manager, proofreader, editor, consultant, guide and
supervisor who encourages and monitors the students’ activity, helps overcome difficulties,
and creates favourable conditions aimed at supporting students’ autonomy and creative
potential.
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4. CONCLUSIONS AND PROSPECTS FOR FURTHER RESEARCH

In the article we reflected upon two ICT-supported ECAs aimed at the development of
the profession-specific knowledge, skills, communicative abilities and attitudes of students
specialising in translation studies; described the stages of the activities, aims, objectives and
tasks performed; analysed their efficiency in promoting students’ autonomy and
responsibility; outlined the role and the functions of ICTs used.

The outcomes of the study reveal that students participating in both English Speaking
Club and Translation and Voice Over Recording Studio considerably improved their English
language communicative competence, implemented knowledge, skills and communicative
abilities obtained while learning profession-specific subjects at the university, developed and
improved their translation and interpretation skills owing to specially organised meetings with
a native speaker as well as performing the translation of sitcoms, cartoons, public speeches,
comedies, and superhero TV series from English into Ukrainian and their further voice over
recording.

Students’ involvement in the organisation of the activities facilitated the development of
their motivation, awareness, independence in making decisions, willingness to take control of
the workflow, reflection, evaluation and self-evaluation, use of an adequate strategy, which
gives the grounds to confirm the efficiency of the suggested ECAs in promoting students’
autonomy.

Such information and communication technology tools as Google Forms, Google
Sheets, Google Docs, messaging applications Viber, WhatsApp, and social network Facebook
appeared to be convenient tools for organisation, communication and support of the activities
and efficient for establishing connection between all participants at every stage of the
suggested above ECAs.

The issue for possible further study is the challenges teachers and/or students face while
performing their work in ECAs through computer assisted tools. Besides, designing ICT-
supported ECAs for university students majoring in other professions in the form of reading,
cooking or gaming clubs might also be worth consideration.
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AHoraniss. B ymMoBax pedopMyBaHHS CHCTEMHU BHIIOi OCBITH B YKpaiHi miArotoBka (axiBIliB 3
TEopii Ta MPaKTUKHU MEePeKsiay BUMarae 3aCTOCYBaHHs HOBHX IiJXO/IB 0 mpouecy HaBuaHHs. Lle
notpedye BIPOBA/PKCHHS HABYAILHUX TEXHOJOTIH 1 (GopM, CHpSIMOBAaHUX Ha aKTHUBHY pPOIb
CTYJICHTIB y BHIIE3a3HAUYEHOMY TIPOIECi, PO3BUTOK aKaJeMidHOI aBTOHOMHOCTI, MOTHBAIii,
BiJIMOBIAAILHOCTI Ta 3JaTHOCTI CTYAEHTIB JO CaMOOpTraHi3allii B mporeci Ha0yTTs mpodeciitHmx
3HaHb, HAaBUYOK, KOMYHIKATHBHHUX yMiHb, (DOPMYyBaHHS iXHBOTO CBITOIUISAY, YMiHHS
CHIBIIPALIIOBATH 3 IHIIMMH CTYJICHTAaMM Ta BUKJIaJadaMH Ha IPYHTI B3a€EMOIIOBaru. ABTOpH CTaTTi
BBA)XAIOTh, L0 OJHHMM i3 HUISAXIB HaBYaHHS 1HO3EMHOI MOBM B Hpoleci (OpMyBaHHs 3arajibHOl
npodeciiiHoi KOMIETEHTHOCTI MaiOyTHIX IepekianadiB Moxe OyTH opraHizaiis Ta IpOBEACHHS
M033ayAUTOPHUX 3aHAThH 3 BUKOPUCTaHHAM 1H(POPMaIiHHO-KOMYHIKaI[IHHUX TEXHOJIOTIH.
Crnmparounch Ha pe3yJIbTaTH BHBYEHHS TEOPETHYHMX JOCIHIKEHb 1 NMPAaKTUYHUX PO3POOOK 3
mpo0JieMH, 10 PO3TIIAAAETHCS B CTATTi, aBTOpaMHU 3allpOINOHOBaHI JBi (GOPMHU MM0O33aayAUTOPHHUX
3aHATh, OMHCAHI eTamu iXHhOI opraHizaiii, I i 3aBHaHHS, MpOaHATi30BaHI IXHSA IIHHICTh W
e(heKTUBHICTh Y KOHTEKCTI PO3BHTKY aBTOHOMIi i BiITOBIAAILHOCTI CTYACHTIB, BU3HAYEHI POJb i
(yHKIIIT BUKOPUCTAHUX 1HPOPMAIIHHO-KOMYHIKAI[IHHIX TEXHOJIOT 1.

OpraHizailisi aHTTIHCHKOTO PO3MOBHOTO KIIyOy Tepembadae TMpOBEACHHs 3yCTpidei CTYAEHTIB 3
HOCIEM aHIIIIHCHKOT MOBH, Ha SIKMX BOHHM MArOTh 3MOT'Y NPaKTHKyBaTH BHKOPUCTAHHS MOBH, IO
BUBYAETHCS, 11032 MEXKAMHU aKaJEeMi4HOI NporpamMH. Y4acTb B 0OrOBOPEHHSX PI3HOMAHITHUX TEM
Jae MaHOyTHIM mepexyiazayaM MOJKJIMBICTh YAOCKOHAJIOBATH JIEKCHYHI, TIpaMaTH4Hi Ta
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(oHETHYHI HABUYKH, MOMIMOIIOBATH (OHOBI JIIHIBOCOLIOKYJIBTYpHI 3HAHHS IIPO AHIJIOMOBHI
KpaiHU Ta JOJIaTH NCUXOJIOTIUHI Oap’epy IIiJ] Yac TOBOPIHHS aHIIIIHCHKOIO MOBOIO.

Crynis mepeknany Ta 03By4yBaHHs (QYHKIIOHYE Y (GOpMi IPOEKTHOI AiSUTBHOCTI, IO CIPSMOBaHa
Ha B3aJlydeHHS CTYACHTIB 1O TpOIecy IMepeKiIaay pi3HUX THUIIB aHIJIOMOBHHX aymio i
BiJleomMarepiaiB yKpaiHCBKOIO MOBOIO Ta TOJajibllleé iX O03BYy4yBaHHSA. BukoHyOYH poIi
nepeKIaaviB, KOPEKTOPiB, PEIaKTOPiB, aKTOPIB MAYyOJISKY Ta 3BYKOPEKHCEPIB, CTYJACHTH MalOTh
MOJKJIMBICTh MPAKTUYHO 3aCTOCYBAaTH 3HAHHS, KOMYHIKATHBHI BMIiHHS Ta HaBHYKH, SKUX BOHH
HaOYJIH IMiJT 9ac akaJeMiqHOI MiArOTOBKH, 30KpeMa BMiHHS MMCbMOBOTO i YCHOTO TIEPEKIIay.
CneuiansHo BiniOpaHi iH(opManiiiHO-KOMYHIKaliliHi TexHoJoril 3abe3neuyloTh e(eKTHBHY
oprasi3zaiiito poooTH PO3MOBHOTO KIyOy Ta CTYil IepeKIaay Ta O3BydyBaHHS.

KarouoBi cioBa: mozaaynuTopHi 3aHATTS; iHpOpMaliiHO-KOMyHiKamiiHi Texnomnorii; IKT;
MaiOyTHI lepekianayi
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AnHoTamusi. B ycnoBusx pedopMHUpOBaHUS CHCTEMBbl BBICHICTO 00pa3oBaHUS B YKpauHE
MOATOTOBKA CIEHHUAINCTOB [0 TEOPUHM M NPAKTHKE MepeBoja TpPeOyeT NPUMEHEHHs HOBBIX
MOJXOJIOB K MpoIecCcy OO0ydeHHs. DTO MpeAroaracT BHEApPEeHHUE OO0ydarolmuX TEXHOJOTHUH W
¢bopMm, HampaBICHHBIX Ha aKTHBHYIO pOJb CTYAEHTOB B Ipolecce MNpUOOpeTeHHs
npodecCHOHANBHBIX 3HAHHM, HABBIKOB, KOMMYHHKATUBHBIX YMEHHH, Pa3BUTHE aKaJeMHYCCKOM
ABTOHOMHH, MOTHBAIIMH, OTBETCTBEHHOCTH M CIIOCOOHOCTH CTYACHTOB K CaMOOpraHH3aluH,
(dbopMHpoBaHHE KPYro3opa, yMEHHE COTPYAHUYATH C JAPYTUMH CTYACHTAMH U MPENoJaBaTEIIIMH.
ABTOpBI CTaThbH CYUTAIOT, YTO OJHUM U3 IyTeH OOYYEHUS WHOCTPAHHOMY SI3BIKY B IPOIECCE
(dbopmupoBanus o0mIeld NPOPECCHOHATBHON KOMIETEHTHOCTH OYyIyIIMX HEPEBOJYUKOB MOKET
OBITh OpraHU3alMs U MPOBCACHUC BHEAYAUTOPHBIX 3aHIATHIH C UCIIOJIB30BAaHHEM HH(OPMAIIMOHHO-
KOMMYHHUKAIIMOHHBIX TEXHOJIOTHH.

Onwupasich Ha Pe3yabTaThl U3YYCHUS TCOPETHUCCKUX HCCIICIOBAHUI U MPAKTUUCCKUX Pa3padOTOK
MO MPOOJIeME CTaThH, aBTOPHI OIMHUCHIBAIOT JBE (DOPMBI BHEAYIUTOPHBIX 3aHSATHM, JTalbl UX
OpraHM3aliy, LeNd M 3a/a4d, aHATM3UPYIOT UX IEHHOCTh M 3(PPEKTUBHOCTH B KOHTEKCTE
pa3BUTHsI ABTOHOMHUU W OTBETCTBEHHOCTH CTYIEHTOB, OIPENENSIOT poiib W (QYHKIHUH
UCIIOJIb30BAaHHBIX HHPOPMAIIMOHHO-KOMMYHHKAIIMOHHBIX TEXHOJIOTHA.

Opranu3anusi aHrJIMACKOTO pasroBOPHOrO Kiyda mpeaycMaTpHBaeT IPOBEACHHE BCTped
CTYIIEHTOB C HOCHTEJEeM AaHIJHICKOr0 s3bIKa, HA KOTOPBIX OHHU MOTYT IPaKTHKOBAaTh
UCIIONIb30BaHUE M3Y4aeMOTo sI3bIKa BHE aKaJeMHYEeCKOHW MpOrpaMMbl. YdacTHe B OOCYXICHHUSX
Pa3IMYHBIX TeM JaeT OyIylIMM MEPEBOIYMKAM BO3MOXKHOCTH COBEPIICHCTBOBATH JICKCUYECKHE,
rpaMMaTHYecKue W (DOHCTHYCCKUEC HABBIKH, YTIYONATh (POHOBBIC JUHTBOCOIHMOKYJIBTYPHEIC
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3HAHUS TIPO AHTJIOS3BIYHBIC CTPAHBI, MPEOJOJICBATH IICUXOJIOTHUCCKUE Oapbepbl BO BpeMs
TOBOPEHUS HAa aHTJIMHCKOM SI3bIKE.

Crymus mepeBoja W O3BYYMBAHHMSA (YHKIMOHHPYEeT B (OpMe MPOEKTHOH AeATeIFHOCTH,
HaIpaBICHHOW Ha TPHUBICYCHHE CTYACHTOB K TMPOIECCYy TEepeBOJa pPAa3IMYHBIX THIIOB
AHTJIOSA3BIYHBIX ayIHO U BUACOMATEPHAJIOB HA YKPAWHCKHUH SA3BIK M MX JalbHEHIIee 03ByIHBaHHUE.
Ucnonasis ¢GyHKIMH TEpEeBOTYUKOB, KOPPEKTOPOB, PEOAKTOPOB, aKTEpPOB AyOsDKa U
3BYKOPEXKICCEPOB, CTYACHTHl HMEIOT BO3MOXXHOCTH IPHMEHUTh Ha MPAKTHKE 3HAHUA,
KOMMYHHUKATHBHBIE YMCHHS M HABBIKH, KOTOPBIE OHH IIPHOOpENH BO BpeMs aKaJeMHYECKOW
MOJATOTOBKH, B YACTHOCTH YMEHHS MUCbMEHHOTO U YCTHOTO MEPEBOJIA.

CrienaiibHO  OTOOpaHHBIC WH(POPMANMOHHO-KOMMYHUKAIIMOHHBIC TCXHOJOTHH OOCCIICYHBAIOT
3¢ (heKTUBHYIO OpraHU3aII0 pabOTHl Pa3rOBOPHOIO KIy0a U CTYIUH MEPEBO/IA U O3BYUUBAHMUSL.

KnoueBsle  cioBa:  BHEayJUTOpPHbIE  3aHATHA;  MH(POPMAIMOHHO-KOMMYHUKAIMOHHbIE
texHonoruu; UKT; Oynymue nepeBounKy.
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