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ICT AS A TOOL FOR REDUCING ANXIETY IN PRE-SERVICE FOREIGN
LANGUAGE TEACHERS’ PRACTICUM

Abstract. Pre-service teachers who have grown up with ICT all around them are considered to be
digitally literate. In this case, they are supposed to be proficient in their use of ICT for learning and
teaching. This article explores ICT as the factor that influences pre-service teachers’ anxiety.
Additionally, it aims at determining the role of ICT in reducing the level of pre-service foreign
language teachers’ anxiety during their teaching activities. Anxiety is considered to have a
powerful impact on people’s everyday life and on learning and teaching process in particular.The
research tools were close-ended questionnaires filled by the respondents.The first one was used to
measure pre-service teachers’ anxiety scale in different everyday life situations. The second
questionnaire was based on the authors’ socio-psychological experiment, aiming at revealing the
influence of ICT on pre-service teachers’ anxiety during their teaching practicum. The study was
carried out with 120 pre-service EFL teachers studying at Vasyl Stefanyk Precarpathian National
University and Pavlo Tychyna Uman State Pedagogical University who completed their teaching
practicum as part of their graduation requirement at the Departments of Foreign Languages.The
data obtained from the questionnaires were grouped into two main categories: the general level of
students’ anxiety and the anxiety connected with using ICT in teaching English. The latter was
categorized into “Very positive”, “Positive” and “Negative” groups based on pre-service
teachers’ experience gained during their teaching practicum. ICT use was found to be positively
and significantly related to reducing teachers’ level of anxiety. The results of the research proved
that the students who did the ICT-related course as a part of their curriculum felt more confident
while conducting classes and their level of anxiety was reduced while using modern information
technologies.

Keywords: ICT; pre-service teachers; reducing anxiety; teaching practicum.

1. INTRODUCTION

Teaching has always been one of the most challenging processes as teachers often face
anxiety-provoking problems. The most common ones for a foreign language teacher are as
follows: teaching English through English, being asked unexpected questions, lack of
students’ motivation, poor classroom management skills, undergoing peer observation,
teaching language skills, using a new teaching technique, using the time effectively, teaching
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a new/different level, using a new/different device, etc. One of the reasons why foreign
language teachers experience such difficulties is anxiety.

According to Longman Dictionary of Contemporary English anxiety is “the feeling of
being very worried about something”[1, p.55] and it can be defined as “a state of uneasiness
and apprehension or fear caused by the anticipation of something negative” [2]. Furthermore,
speaking about foreign language pre-service teachers, the notion of foreign language teaching
anxiety appears [3], which is understood as a physiological discomfort or apprehension which
is unique for people who are responsible for teaching foreign language learners. Foreign
language teaching anxiety includes cognitive, affective and socio-cultural factors and can
evoke the feeling of hesitating and questioning professional adequacy in teaching and
practising foreign languages with real students in a real teaching context. In the study carried
out by Horwitz and Cope [4] foreign language teaching anxiety (FLTA) is a distinct complex
of self-perceptions, beliefs, feelings, and behaviours related to classroom language teaching
that arises from the uniqueness of the language teaching process.Moreover, it is imperative
that language teachers should be sensitive to foreign language teaching anxiety in their classes
so as to create psychologically sound atmosphere.

The problem statement. Since information and communication technologies (ICTs)
have become an essential part of education process, language teachers of the 21* century face
the necessity to facilitate rather than just to provide knowledge to learners. Hence, teachers
tend to use modern technologies not only as ‘presentation tools’ but also as ‘supportive tools’
[5]. From this perspective, the use of ICT can be regarded as one of the most effective and
flexible ways for professional development of pre-service teachers. When ICTs were
introduced into workplaces, schools in particular, computers were a source of real anxiety for
teachers who were concerned with using them in class, specifically learning to use them and
dealing with their failures [6].

Some researchers have revealed the fact that teachers experience computer anxiety,
which is understood as unpleasant psychological activation and discomfort due to the current
or future use of ICT and which is considered one of the components of stress [7]. Computer
anxiety can be defined as the teachers’ feeling of discomfort, apprehension and fear of coping
with ICT tools or uneasiness in the expectation of negative outcomes from computer-related
operations [8].With the rapid integration of ICT into all branches of education, modern
computer technologies lead to a positive attitude toward implementation of ICT into
educational process. Moreover, ICT may become a successful tool for reducing not only
computer anxiety but also other affective factors during pre-service foreign language teachers’
practicum.

Nowadays teaching practicum is an inseparable part of pre-service teachers’ education,
which enables students to perform the roles of teachers in real classroom. Usually practicum
consists of preparing lesson plans, conducting classes and assessing students’ work. In most
cases such type of activity is stressful for pre-service teachers who feel anxiety during their
teaching practicum. A certain amount of anxiety helps learners work more effectively [9] and
it can be a positive force for teachers if it is at the right scale [10], but too much anxiety can
block teachers’ successful performance. The present study was carried out to reveal the way
ICTs can reduce pre-service teachers’ anxiety and contribute to effective delivery of classes
and professional self-development during teaching practicum.

Analysis of recent studies and publications. Within the framework of innovative
teaching ICT changes teaching and learning, namely the way teachers teach and students
learn. The study [11] revealed the idea that foreign language teachers have come across new
challenges due to ever-increasing possibilities of the ICT use in the context of the 21*' century
school.
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ICT is viewed as a powerful and effective tool for educational reform and change. A
number of previous publications have shown that an appropriate use of ICT can raise
educational quality and connect learning process to real-life situations [12], [13]. Teaching
process based on ICT no longer depends only on printed materials. Modern Internet-resources
give a possibility to obtain knowledge through video clips, audio recordings, visual
presentations,etc. The research carried out by Sanchez and Aleméan revealed that ICT assists
in transforming a teaching environment into a learner-centered one [14].

According to the recent study [15], lack of understanding of the capabilities of ICT and
absence of computer literacy represent obstacles to using modern technologies in teaching. In
the literature there exist many survey-based studies stating that pre-service teachers — or
teachers under training — undergo the negative influence of computer anxiety (also called
techno-anxiety) [16], [17] causing foreign language teaching anxiety [18]. Such difficulties
are not limited only to teachers but to teacher education institutions as well. The research [19]
explains that the latter should prepare pre-service teachers to successfully integrate ICT into
teaching process. Aguei and Voogt [20] add that these institutions need to combine
pedagogical and technology-related issues in pre-service teachers’ education, which will
enhance their ICT competence and help increase their experience in using technology in their
future classes. A key challenge for teacher educators is to provide learning experiences at
university that will allow pre-service teachers to apply technological, pedagogical and content
knowledge in teaching practicum [21].

The study carried out by Tum [22] focuses on the anxiety experienced by a non-native
foreign language student teacher. It is stated that if potential negative influence of anxiety on
foreign language teaching is taken into consideration, it is necessary that measures should be
taken to provide courses within teacher education programs that would help students lower
their level of anxiety prior to the initiation of their teaching careers. Thus, it can be concluded
that carefully selected courses can contribute to the pre-service teacher performance during
their practicum.

From the review of the literature it is seen that previous studies have focused on foreign
language teaching and learning anxiety [23], ICT anxiety [24], ICT in education [25],
integrating ICT in pre-service teacher education [26], [27],etc. However, ICT as a tool for
reducing anxiety of pre-service teachers has not been considered so far. The unique aspect of
this study and the major contribution to the research on foreign language anxiety is that it
focuses on the way ICT may help student teachers eliminate or cope with language teaching
anxiety during their practicum.

The purpose of the article. The goal of this article is to study the role of ICT in
reducing the level of anxiety of pre-service foreign language teachers during their
performance in class. The use of ICT by Ukrainian pre-service teachers during their teaching
practicum is in the centre of attention. The specific focus is on the educational course
‘Information and Communication Technologies (ICT) in Learning and Teaching English’
provided for teachers under training.

2. RESEARCH METHODS

The aim of the article presupposes the use of some procedures. To find out the answer
to the research questions such methods as research design, data collection and data analysis
have been used. The study employs a descriptive method as the essential one in scientific
research. According to Gay’s (1987) understanding of a descriptive method, it is a method of
research that involves collecting data to test a hypothesis or to answer questions concerning
the current status of the subject of research [28]. In this study we test our hypothesis by
conducting a questionnaire designed by Taylor [29] to measure pre-service teachers’ anxiety
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scale in various situations. Moreover, the authors’ socio-psychological experiment has been
conducted to answer questions concerning the influence of ICT on pre-service teachers’
anxiety during their teaching practicum.

Participants. Sixty pre-service teachers of the specialty “Secondary Education” (year 4
students) and sixty pre-service teachers of the specialty “Philology” (year 4 students) of the
Department of Foreign Languages, Faculty of English Philology (Vasyl Stefanyk
Precarpathian National University and Pavlo Tychyna Uman State Pedagogical University)
participated in the study. They were enrolled in the teaching practicum as a part of their
academic curriculum. This research uses such instruments in the data collection process as
two close-ended questionnaires, which were held at the end of teaching practicum. The first
one is aimed at manifesting the general level of pre-service teachers’ anxiety. The second one
deals with their level of anxiety using ICT in class during teaching practicum.

Questionnaire is considered to be the most effective instrument used in the descriptive
research for collecting data about the phenomena that are not directly observable such as inner
experience, opinions, values, interests, and the like [30]. It aims at getting specific
information data gathered from the participants who were asked to fill close-ended
questionnaires after their teaching practicum.

To assess pre-service foreign language teachers’ anxiety, the Taylor Manifest Anxiety
Scale (TMAS) as a test of anxiety as a personality trait designed and validated by Taylor [29]
has been used. TMAS is a questionnaire that asks participants to express how anxious they are
in various life situations. To collect the data, some steps have been followed. First, the
researcher distributed questionnaires to respondents. The sets of those questionnaires were
administered after teaching practicum. The participants of both specialties were to rate each
item as true or false. It took them four to ten minutes to complete. After filling these
questionnaires, the participants handed in their papers for a profound analysis by the
researchers.

Second, the researchers sorted out the questionnaires. To avoid the invalid data, the
questionnaires in which all the items were not filled in were not taken for analysis. Third, the
questionnaire answers were scored. TMAS contains 38 items, each of which is answered
“True” or “False”. For this research an anxiety score was derived by means of summing the
ratings of 38 statements.

To determine the level of pre-service teachers’ anxiety while using ICT in class during
teaching practicum the respondents were asked to fill in the authors’ socio-psychological
questionnaire. It consists of two parts: 40 statements to which a “yes” or “no” option is given
and the part in which the pre-service teachers were to reflect on the way they felt while using
ICT in class during the teaching practicum.

3. THE RESULTS AND DISCUSSION

The data collected by the researchers give evidence that sixty students of the specialty
“Secondary Education” and the same number of students of the specialty “Philology” have
either intermediate or high level of anxiety according to TMAS. Among 120 respondents 82
(68,3%) were at intermediate anxiety level and 38 (31,7%) are characterized by a high level of
anxiety. It means that all students are anxious in general and consequently, this fact influences
their anxiety level during teaching practicum.

The second questionnaire has been designed by the authors of the article. It is a socio-
psychological experiment which aims at manifesting pre-service foreign language teachers’
anxiety scale while using ICT during their teaching practicum, taking into consideration the
difference between the syllabi of two specialties — “Secondary Education”and “Philology”.
The percentage of the data concerning the anxiety of students of the two specialties under
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study was determined and the related table was created. In other words, the data were
compared (both in numbers and percentage), which is discussed further.

Table 1
Level of anxiety using ICT
Specialt Low Intermediate High
peaiaity % n % n % n
Secondary 61,7% 37 35% 21 3,3% 2
Education
English Philology | 23,3% 14 68,3% 41 8,4% 5

As this study deals with exploring the level of pre-service teachers’ anxiety using ICT,
the respondents were asked to express their opinion on using ICT during their practicum at
school. To effectively analyse the personal opinion of each student, the following task was
given to them: “Explain your attitude to using ICT in classes during your teaching practicum
at school (write NO MORE THAN 5 SENTENCES using such phrases as 1 FEEL
CONFIDENT/SATISFIED; [ FEEL WORRIED/NERVOUS or your own ideas)”. The
reflections collected from each student were analysed individually and were classified into
three groups, namely “Very positive”, “Positive” and “Negative” according to the experience
gained during their teaching practicum. The reflections described with the help of such word
combinations as “very confident”, “very satisfied”, “completely sure”, “really confident”,
“feel great satisfaction” belong to a “Very positive” group. The statements containing the
phrases like “feel confident”, “rather satisfied”, “sure”, “have positive feelings” that express
neutral attitude of pre-service teachers to using ICT, form the group entitled “Positive”. The
third “Negative” group including the reflections with the description of students’ passive
attitude to the use of ICT was recognized by means of the following word combinations: “feel
nervous”, “feel worried”, “feel not very calm”, “being anxious”, “feel embarrassed”. A
number of excerpts taken from their reflections have been discussed in this part.

Among the 60 pre-service teachers of the specialty “Secondary education”, 36
belonging to the group “Very positive "were of the opinion that using ICT in their classes was
extremely important because of the demand of time and development of modern education
system. They stated that using ICT in class made them feel confident and they were satisfied
with their performance. They also added that the course on ICT in Learning and Teaching
English they had completed before their practicum was of particular help and certainly one of
the best in the curriculum. Among the “very positive” reflections, pre-service teacher Nel6
stated that “I feel extremely confident and satisfied when I use ICT in classes. Any technical
support is very important in explaining a new material to students. I get the desirable result
after delivering classes using ICT: a projector, power point presentation, podcasts and
blogs”. Another positive feedback was given by pre-service teacher Ne23 who said that “I feel
really confident when I can easily explain grammar using ICT”.

Students’ curriculum in the specialty “Philology” does not include such a course as ICT
in Learning and Teaching English. Consequently, no “very positive” opinions were found
among the students of this specialty.

Overall, 55 pre-service teachers of the specialty “Philology” and 23 students of the specialty
“Secondary Education” out of 120 respondents had “positive” views on using ICT during their
teaching practicum. One of the participants reported that “I feel rather satisfied while using
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different video and audio aids...With the help of all these technologies we have many
opportunities to improve the quality of teaching” (Pre-service teacher Ne4). Another respondent
said that “In general I support the idea of using ICT in the teaching process and I feel quite calm
with it... The only problem for me is the fear whether the chosen teaching materials (especially
videos) correspond to the learners’ language level’ (Pre-service teacher Nel5).

Among 120 pre-service teachers of both specialties only 6 gave “negative” opinion on using
ICT in their teaching. This can be supported by the following reflection: “I feel worried and very
nervous when I use IT in my classes. That is why I use it only at home” (Pre-service teacher Ne44).

This study also attempted to find out the anxiety-reducing factors during teaching
practicum. It is obvious that the general level of anxiety influences greatly the level of anxiety
when using ICT. In terms of effective factors, the results revealed that the pre-service teachers
who had an ICT course showed a lower level of anxiety in comparison with those who did
not. Analysis of the questionnaires has proved that pre-service teachers of the specialty
“Secondary Education” are less anxious as they had the ICT in Learning and Teaching
English course which provided them with some theoretical background through practice.

A crucial factor for teachers to integrate ICT into their classes is being trained in how to
use technology in education. In this regard, the courses in ICT as a part of education program
for pre-service teachers play a significant role in training student teachers to integrate
technology into education.

Within the framework of ‘New Generation School Teacher Project’ jointly initiated by
the British Council Ukraine and the Ministry of Education and Science Ukraine, National
Curriculum for foreign teacher education (Methodology) has been introduced. The overall
aim of the project is to improve student-teachers’ and newly-qualified teachers’ English
proficiency and to develop teachers’ digital and social media skills. As a result, newly-
qualified teachers can integrate ICT in/outside the classroom.

The students of the specialty “Secondary Education”are trained with Information and
Communication Technologies (ICT) in Learning and Teaching English course in year four.
The main objectives of the course are to make students aware of the advantages and
disadvantages of doing activities on a computer as opposed to similar paper-based activities;
the criteria for evaluating and selecting online resources for language teaching purposes; the
main uses of IWBs and their benefits as opposed to traditional whiteboards. By the end of the
course the students are supposed to be able to use different software (e.g. MSWord,
PowerPoint) for language learning and teaching purposes; make use of social networking
sites, blogs, wikis, etc. in language teaching; evaluate the potential of online audio and video
for language teaching purposes; assess possible risks of using the Internet with young learners
and develop a set of rules for cyber safety; explore current trends in mobile learning and be
able to use mobile phones for teaching and learning.

It is understood from the objectives of the ICT in Learning and Teaching English course
that pre-service teachers are expected to be literate in technology and to use the existing
technology in teaching-learning process. The course consists of nine interactive sessions dealing
with modern learning technologies and their relevance for the educational process, keeping
children safe on the Internet, the use of learning platforms for teaching purposes, the notion of a
“flipped’ classroom and its benefits, exploration of opportunities offered by mobile devices (e.g.
smartphone) in language learning. After the course the students are asked to complete the
assignment to develop an activity using ICT, e.g. computer, smart phone, tablet, network
hardware and software for primary or secondary learners, then try the activity out with a specified
group of learners and justify the use of ICT in writing (maximum 150 words). As the students of
the specialty “Secondary Education” have observation and assistance practicum at school once a
week, they should also carry out a task to observe at least 3 lessons focusing on the use of learning
technologies and note down the purpose of use. The students analyse the use of learning
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technologies and answer the questions that help them understand how effective the use of the
learning technology was in general and how it supported the pupils’ learning.

4. CONCLUSIONS AND PROSPECTS FOR FURTHER RESEARCH

Based on the findings, it is proved that ICT is one of the essential factors reducing
anxiety of pre-service teachers in their teaching practicum. Contrastively, the result of this
study revealed some different results from those found in the literature where it is stated that
ICT causes teachers’ anxiety and affects their performance in class [5] — [7]. Speaking
specifically, this research may suggest that pre-service teachers should use ICT during their
practicum at school to a greater extent to feel more confident.

Some practical recommendations can be given, namely, before conducting teaching
experience it is crucial that students take an ICT course, as gaining ICT knowledge and skills
can reduce pre-service teachers’ anxiety when performing in class. Only under these
circumstances, pre-service teachers can effectively conduct teaching by implementing
knowledge and skills gained in the ICT course. As the study was restricted to 120 pre-service
teachers at two universities and carried out by means of questionnaires and reflections, it must
be stated that the data obtained from this research was rather limited.

It is evident that there are other effective factors to reduce teachers’ anxiety apart from
ICT which can be the subject matter for further research.
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AHoTaniss. MaifOyTHI BUNTEN, SAKi BUPOCIH B J0OYy CydacHUX iH(POpMaIiifHO-KOMYyHiKaI[iHHIX
texHosorii (IKT), € rexaiuno o6i3HaHmMH. CaMe TOMY BBaXKAETHCS, IO TaKi CIIEIIaIiCTH MaloTh
Ha BHCOKOMY PiBHI 1 3 JIETKICTIO BUKOPHUCTOBYBaTH IU(GPOBI TEXHOJIOTIi B Mpolleci HaBYaHHS Ta
BuknanaHus. Y crarri posrisinyto IKT sik dakrop, skuii BIiMBae Ha piBEHb TPHUBOKHOCTI
MaiOyTHIX yuuTeniB. JlociiUKeHHS TakoX Mae Ha MeTi BuzHauutu poib IKT y 3HmkeHHI piBHA
TPUBOXHOCTI MalHOyTHIX y4YWTENiB 1HO3€MHOI MOBHM B mpoueci iXxHboi HpodeciiiHoi AisIBHOCTI.
BBaxkaeThbcs, 110 TPUBOKHICTh Ma€ 3HAYHUH BIUIMB HA XKHUTTENISIIBHICTE OCOOUCTOCTI, 2 OCOOIUBO
Ha MpoleC HaBYaHHSA Ta BHKJIaJaHHA. J[OCHIIPKEHHS HPOBOAMIOCH 3a JONOMOIOI METOIY
ankeryBaHHsA. CrIOYaTKy BU3HAYaBCs PiBEHb TPUBOXKHOCTI MaHOYTHIX YYUTEINiB iHO3EMHOT MOBH Y
Pi3HUX TOBCAKOCHHUX CHUTYyalisx. J[pyre aHKeTyBaHHSI, pPO3pOOJICHE aBTOPAMH, CTOCYBAIOCH
COLIATBHO-TICUXOJIOTIYHOTO EKCTIEPUMEHTY Ta Majio Ha METi BU3HAUYNTH BIUINB BukopucTtanHs [KT
Ha piBEHb TPUBOKHOCTI MaHOYTHIX Yy4YHTENiB iHO3€MHOi MOBHM B TMpoIleci iX IemaroriqyHoi
MPaKTUKU. Y JOCIi/pKeHHI B3 ydacTh 120 cryaentiB IIpukapmaTChKOTO HaIiOHAIEHOTO
yHiBepcutery iMmeHi Bacuns Credanmka Ta YMaHCBKOTO JIEP)KaBHOTO  TIEaroTigHOTO
yHiBepcuteTy imeHi [laBma TwdwHM, sSKi TPOWIIIM CBOIO IENArOTiYHY MPAKTHKY SK YacTHHY
HaBYaJIbHOI MporpaMu Ha (akyJabTeTi iHO3eMHHX MOB. [laHi, OTpHMaHi B IpOLECi AOCIIHKEHHS,
OyJI pO3MO/ILIEH] Ha 1B OCHOBHI KaTeropii: 3arajlbHuUi piBEHb TPUBOXKHOCTI CTYJICHTIB Ta piBEHb
TpuBoXHOCTI B mpoueci BukopuctanHs IKT Ha 3aHATTSIX 3 aHrimilcekoi MoBH. PesynbraTi
AHKeTyBaHHs OyJIM MOrpynoBaHi B Kareropii «/lyxe no3utuBHo», «I103uTHBHO» Ta «HeraTuBHO»,
0a3yrouuch Ha JOCBiJi, OTPMMAaHOMY MaiHOyTHIMHM BUMTEISIMUA 1HO3EMHOI MOBH BIIPOJOBX IXHBOT
MeAaroriyHoi MpakTukd. byno pocmimkeHo, mo BukopuctaHHs IKT 3HaA4HOIO MiporO 3HWKYE
piBEeHb TPUBOXKHOCTI CTYICHTIB. Pe3ybTaT eKCTIepUMEHTY MOKa3aju, 10 MaiOyTHI BUUTENI, SKi
3aBEPIIWIIA TIepeN0adeHUl HaBYAILHOIO TIPOTPAMOIO KypC, SKHH CTOCYETHCS OCOOIMBOCTEH
Bukopuctanas IKT y mpormeci HaBuaHHS, TOYYBAJUCH OUIBII BIEBHEHO ITiJ{ Yac MPOBEIEHHS
YPOKiB iHO36MHOT MOBH, Ta IXHil PiBEHb TPUBOKHOCTI OYB 3HAYHO HWKUHUH.
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AHHoTanusl. bBymymwme mpemomaBaTenu, KOTOpPHIE BBIPOCIM B 30Xy HH(DOPMAIOHHO-

KOMMYHHKaMOHHBIX TexHonoruit (MKT), cuntatoTcsi KOMIbIOTEPHO rpaMOTHRIMU. B aTOM ciyuae
OHHU JIOJDKHBI OBITH ONBITHBIMU B mcrnoib3oBanuu UKT mns oOydenus w mpenonaBaHus. B 3roii
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cratbe uccienytorcs HWKT kak ¢axrtop, BIUsIONMA Ha YypOBEHb TPEBOXXHOCTH OyIyIINX
yuuteneil. Kpome Toro, crartes Haunenena Ha ompeneneHue poau WKT B cHibkeHHM ypOBHS
TPEBOXKHOCTH OYAYyIIMX IpenojaBaTeleldl WHOCTPAHHBIX SI3BIKOB BO BPEMs WX TIE€Narorm4ecKoit
npakTukd. CauTaeTcs, 9TO0 TPEBOKHOCTh OKA3bIBACT CIJIFHOE BIMSHHE Ha ITOBCEIHEBHYIO KH3Hb
JIoel M, B YaCTHOCTH, Ha Tpolecc 0OydeHHs W mpenojaBanus. VIHCTpyMEHTaMH HCCIICIOBAaHUS
OBUTH 3aKpBITBIC AHKETHI, 3alIOJHEHHBIC PECIOHICHTaMH. llepBas M3 HUX HCHOJIB30Bajach IS
M3MEPEHUs IIKaJbl TPEBOKHOCTH OYAYIIMX YYHTENICH B PA3NMYHBIX CUTYalMAX IOBCEIHEBHOW
KU3HHU. BTopas aHkeTa OblJla OCHOBaHA Ha COIMAIBHO-TICHXOJIOTHIECKOM IKCIIEPHIMEHTE aBTOPOB,
HanpaBieHHOM Ha BbsiBicHue BiusHus WMKT Ha TpeBOKHOCTh OyOyNIMX YYUTENCH BO BpeMs
MEeIarormyeckoil mpakTukd. B wccienoBanuu mnpuHsum ydactue 120 CTyIeHTOB — Oymymiux
npernoyaBareinell aHMIMHCKOTO 53bIKa, KOTOpble oOywatorcss B [IpHkaprnaTckoM HalMOHaJIbHOM
yHuBepcurere uMeHn Bacunus Credannka u B YMaHCKOM TOCyJapCTBEHHOM IeIarorudeckoM
yHuBepcuteTe umeHH IlaBna TU4YMHBI, KOTOpbIE MPOXOAAT MEJATOTHUECKYIO NMPAKTUKY KaK 4acTb
yueOHOM nporpamMMbl (akyIbTeTOB HHOCTPAHHBIX S3BIKOB. J[aHHBIE, MOJIyYEHHBIC U3 aHKET, ObLIH
CTPYIIIIPOBAHEI B IBE OCHOBHBIC KATETOPHH: OONIMIA YPOBEHb TPEBOKHOCTH CTYACHTOB H
TPEBOXHOCTh, CBsi3aHHAas ¢ wucnonb3oBanuemM WKT B mpenogaBaHuM aHTJIMMCKOTO SI3BIKA.
[ocnenuss O6puta pasmeneHa Ha rpynnbl «OdeHb TO3UTHBHO», «llo3nTHBHO» N «HerarnBHO» Ha
OCHOBE OTBITa OyAyIIHX yYWTeNel, MOTYyIeHHOTO BO BpeMs MX MPEIOaBaTEeIbCKONW IPAKTHKH.
beuto ycraHoBiieHo, uTO ucnoib3oBaHue MKT BiuseT NONOXKUTENIBHO Ha CTYINEHTOB U B
3HAYUTEIBHON CTENEeHH CHI)KAeT YPOBEHBb TPEBOXKHOCTH yuHTeNed. Pe3ynpTaTsl mcciemoBaHUs
MOKa3aJId, 4TO CTyIeHTHI, npoxonausmue kypc no KT B pamkax cBoeil yueOHOI mporpammsl,
YyBCTBOBaJM ceOsi 0ojee YBEpEHHO NpH MPOBEJICHUH IMPENOAABATEIbCKON AEATEIBHOCTH, U HX
YPOBEHb TPEBOKHOCTHU CHUXKAJCS Ipu ucnons3oBanuu UKT.
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