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A WEB RESOURCE MAP FOR A UNIVERSITY COURSE IN THE
HISTORY OF THE ENGLISH LANGUAGE

Abstract. ICT and the Internet have revolutionized educationterms of opportunities for
distance learning, independent study and resouneeing in particular. However, these new
opportunities are not equally utilized across ursitg curricula, with much slower progress in the
Humanities than in STEM disciplines. The paper ®akhow teaching the History of the English
language, a mandatory course for university stigdendjoring in English, can be enhanced
through the use of web resources. The use of higllity study resources can help solve a
threefold task: shifting the emphasis from thedeet to the student; raising students’ motivation
and engagement in the course through independetit amal research; and increasing the content
quality of the course. The authors developed a ofidipe Internet resources that can be used in the
course in the History of the English language. Tiegp has four segments: digital texts; online
dictionaries and translation tools; videos, podsasixtual materials, databases, timelines, atd; a
online activities. Each of the segments offers sh &f the Internet resources which can be
recommended for the course. The authors see ther rhapefits of using these resources in
facilitating students’ preparation for lecturesagtical classes, tests and examinations, changing
their overall attitude to the History of Englishhieh is traditionally stigmatized by students as
insurmountably hard to master, helping studentse® that the course can be engaging and even
fun, motivating them to explore the history of thaguage they study on their own. The critical
assessment of the web resources available fordhese has revealed that the Internet can offer
little for the online activities segment of the é®ped map, which defines the necessity for
academics to invest their effort in developing ahdring exercises, practical assignments, tests
and other activities to assist students in magietire course and provide tools for knowledge
assessment.

Keywords: Internet-resources; History of the English langd@T in teaching linguistics; web
resource map; digital texts; online historical inaries.

1. INTRODUCTION

The advent of the Internet has essentially transéorthe philosophy of education over
the recent decades, delivering earlier unimaginapf@rtunities and innovative technologies
of teaching and learning on the one hand, and gosemnious challenges on the other. The
very concept of education as a linear process stmgi in imparting and receiving
knowledge, its transfer from a professor to a sttideas been morphing to the idea of a more
diverse and complex process of knowledge acqumsdiad competence formation, where the
teacher is no longer an ultimate authority, bubeata guide, advisor and facilitator, and the
student’s agency is of paramount importance.

“With the advancements of information and commutmcea technology, and the
proliferation of technology in education, web-basetlvery of education, either called online
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learning or e-learning, has become a focus in dducaith ever-growing popularity” [1, p.
440]. E-learning in its various forms is democrat education, making it, alongside its
social benefits, accessible virtually to anyonensmted to the world web, irrespective of their
place of residence, age, gender, financial backgtoetc. Independent study has received an
unprecedented technological impetus, fuelled byatfiaence of online resources and cutting-
edge educational techniques.

If, at the first stage, the possibilities of incorating the Internet in education were
somewhat limited, especially in developing coustriey insufficient university facilities and
poor access to the Internet, at present theseodmnger an obstacle — as electronics is getting
smaller and more personal, the only thing todagislents really need is decent access to the
Internet, and that is something every educatiomstitution can take care of. Cloud
technologies have contributed to shaping the cdnegp virtual learning (or educational)
environment — a must-do for any school or colldge strives to be competitive.

The problem statement In Ukraine’s context, however, the overall pietus not
flawless. The assimilation of the opportunitieseodd by the Internet and ICT for education
appears to be visibly effective mostly in STEM diioes, whereas the humanities still lag
behind. Classical theoretical courses in lingussanid philology, which are the core of the
standard curriculum, seem to a large extent toiwoatexisting in the before-Internet age,
with the students taking notes of lectures andudising course material with their professors.
Surely, the lectures today are often illustrated Pgwer Point presentations, students
download books from the Internet instead of goimdiliraries and their knowledge is even
accessed via computer tests, so the ICT seems leree But in terms of e-teaching and e-
learning technologies the ice has only startedeti.rPAnd the stumbling block is not so much
the facilities, as we have already mentioned, hetiack of training and inertia of the teaching
staff, who are not adequately motivated to embithee new technology and methods of
teaching. But the truth is, the academics havehwice — university curricula standards in
Ukraine have reduced the number of classroom hands sustain emphasis on students’
independent study, which has to be properly orgahiresource-supported and monitored. In
this situation, there is no alternative for protessof linguistics but to yield their previously
formidable position on the podium and begin redgpielg their courses so as to shift the
focus to the student, giving them reliable guidasee tools to navigate the course.

From the students’ perspective, academics can renhain relevant today if they “go
online” — otherwise, in the students’ eyes theyl wikvitably turn into “dinosaurs”. This
imperative has been convincingly formulated by Ns®lwyn: “... online practices have been
part of young people’s lives since birth and, muike oxygen, water, or electricity, are
assumed to be a basic condition of modern lifeThus, in many ways, talking about the
Internet and education simply means talking aboatemporary education” [2].

Obviously, there is a long way to go with the huitias. Besides overcoming inertia,
professors need ICT training and technologicalséasce in developing their courses. While
creating up-to-date e-learning environment, uniyereanagement will consequently have to
give a particular consideration to the humanitegnsent of the curriculum.

In this paper, we will specifically look at the wuarsity course in the History of the
English Language, which is mandatory in Bachelaygpems in English Philology. This
course is fundamental for building the philologi@ld linguistic competence of students
majoring in the English language and philologyjtdamiliarizes them with the evolution of
the national literary English language in the cghtef the history of the English people,
providing the students with the understanding efrtiodern state of the language through the
diachronic perspective of how the language wasisbatself [3, p. 5-6].

Across the universities in Ukraine, the course nsdpminantly taught in traditional
way, relying on in-class lectures, textbooks aratlees, with elements of ICT introduced in
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the form of Power Point presentations, computetsteasd course materials deposited on
university web-sites. However, the Internet offersealth of resources, particularly texts and
dictionaries, which are invaluable for the studesft$listory of English and could make the
course much more philological (text-centered), aedeoriented, exploratory in nature, and
thus more effective and engaging.

Analysis of recent studies and publicationsThe current approaches to teaching the
History of the English Language have been compr&kiely presented in several recent
publications. In [4] the contributors consider tbentent of the course, its planning and
textbooks. Sample tasks give students opportunityatrry out original research, work with
archives and online materials, and study languagieir communities. In [5] the authors,
who are researchers and teachers working in vafields, among them sociolinguistics,
medieval paleography, lexicography, creoles andemogoetry, offer invaluable advice on
teaching practice and pedagogy for the course. Mmh@r aspects analyzed include the
relevance of the course to current university cuta, advice concerning how to handle the
broad chronology of the History of English, howatork with oral performances of the earlier
forms of English, the relationship of the coursentodern multimedia platforms, etc. The
latest coursebook on the History of English pulddshn Ukraine in 2016 [3] combines
thorough theory with innovative approaches to therse design, making a special emphasis
on students’ independent work, samples of phil@alganalysis of early English texts, tests
for different stages of assessment — students’assiéssment, modular assessment and final
assessment tasks.

The use of the Internet resources for educationgdgses in general and for teaching
specific disciplines has been continuously in theut of researchers’ attention. N. ddaer,

R. Eyyam and |. Meneyi[6] emphasize the vital importance of encouraginglents to use
the Internet to get information they need in thatademic studies. The potential of the
Internet to improve the quality of education hasrbargued by M. Ciglatiand T. Vidmar
[7], S. Charp [8], D. Laurillard [9]. The activeleoof the teacher in organizing, structuring
and evaluating the information space has been lnel@éroy M. Nentwich [10]. The idea that
the teacher is responsible for guiding their sttsleatross the Internet space where many
educational materials do not undergo any critizah@nation or assessment is emphasized in
[11].

Selection and use of Internet-based resourcesocatglih the context of primary school
have been the subject of research by W. So etlhllfjcorporating Internet resources into
classroom practice in English secondary schooldban studied by K. Ruthven, S. Hennessy
and R. Deaney [12]. The role of the Internet aghéarmation hub or ‘global library’ and thus
“the most promising medium for deploying educatiooantent” has been accentuated by
R.E. Ferdig, P. Mishra, Y. Zhao in [13]. The betsebf the Internet as a gateway to global
resources and information sharing have been pomuedhy Y.Sahin, S. Balta, T. Ercan [14]
and C. Audu [15]. Neil Selwyn in [2] discusses farof online content sharing that sprung up
over the recent decades, among them the Open HEmludaesource Movement. Edwige
Simon argues that “by leveraging the instructigmatential of web-based resources, you can
increase student engagement, expose them to auothemtent, and engage them in
collaborative activities that trigger critical thing and creativity” [16].

Professionally oriented Internet resources and ttlassification have been the subject
of research by Yu. Horun [17], N. Matochkina andkdnderknekht [18]. The advantages of
using web resources in learning have been discussé&d Erenchinova and E. Proudchenko
[19]. The Russian experience of using Internetusses for educational purposes is presented
by Ye. Turutina [20] — the paper offers interestatgtistics on the use of the Internet based on
social and demographic markers. The place of ttegriat in academic research and learning
of students in Nigeria was analyzed by O. Apuke &ntyendo [21]. The use of the Internet
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resources in teaching specialist disciplines haslresearched by O. Alioshyna [22]. The
possibilities of educational blogs and webquestthéorganization of students’ independent
work have been studied by L. Darinskaya and G. Kliglova [23]. The use of electronic
resources in resource centers for distance leamasganalyzed by O. Konevshchynska [24].

The above-mentioned publications, the list of whiem not in the least be considered
exhaustive, can serve for professionals teachingcip disciplines in the university
curriculum as an encouragement for a deeper and amitical insight into the potential of the
Internet resources for enhancing their course dgliand student engagement. The use of the
Internet resources in teaching the History of tiglish Language has not so far been the
target of any detailed research, and it is thig, famgether with our professional motives
arising from the practice of teaching the coursat gave the impetus to this study.

The article’s goalis to develop a map of reliable Internet resouthas can be used by
academics and students in the university courskdrHistory of the English Language, thus
advising the both sides of the educational proabssit the tools that could make the study of
this challenging course more source- and researehted, more engaging for students who
often dread the discipline and, as a result, morerable for independent study.

2. RESEARCH METHODS

The method at the basis of this research relatdgetmformation mapping method used
for analysis, organization and presentation of rimfation in various spheres of human
activity. The highlight of the mapping method s @bility to produce a graphic representation
of information, with visual relationships betwedsa units (elements). In course design, the
mapping method has, among other applications, therdage of raising teachers’ and
students’ awareness of the course structure, epertience of its constituent parts, their
relative value and the educational trajectory tofddeowed in mastering the course. The
mapping method, especially when it comes to mappegpurces, is also effective in
discovering gaps, or “untrodden lands”, thus statio work aimed at their coverage.

Auxiliary methods used include categorization o&itable Internet resources on the
History of the English Language, their content gsial and critical assessment in terms of
quality, level of difficulty and suitability for #course syllabus.

3. THE RESULTS AND DISCUSSION

Besides traditional lectures, three major typesresiources are indispensable while
developing a university course in History of Enlgliespecially for planning practical classes
and students’ independent work: original textsh&f ©ld English, Middle English and Early
Modern English periods, dictionaries and activities practice (practical assignments),
including assessment tools. In the pre-Internef pgd#essors and students had an access to
the texts and dictionaries mostly in the form afders — selections of fragments from written
records representing different periods in the ystd the English language and glossaries to
them, the editions of complete texts and authdrdgatetymological dictionaries being
confined to a few libraries and thus practicallyauailable for general student audience. The
arrival of the Internet and massive effort aimedligitalization of texts and development of
educational resources brought about a completegehainthe scene. Scholars and students of
English have received access to a wealth of textatkrials and best dictionaries, which
made diachronic studies of the language a homeitgctBesides bringing early texts and
historical dictionaries to students’ PCs, the In&trhas considerably expanded the inventory
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of resources which can make both classroom andfeciess work on the course more

engaging.

Thus, when developing our map of web resourceshiercourse in the History of the
English Language we supplemented the three mewtiabheve traditional types of resources
with the fourth one, which includes videos, podsaand various informative and reference
materials, such as readings in the History of Ehglbackground historical and linguistic
materials, bibliographies, handouts, timelinesaitied chronologies, visual materials, etc.

As a result of our research, we compiled the foilkgamap of web resources which can
be recommended to the teachers and learners bfiskary of English:

ﬁxford English Dictionary online
www.oed.com
#*0nline Etymology Dictionary
https:/ fwww . etymonline.com/
#Dictionary of 0ld English
www.doeutoronto.ca
*Bosworth-Toller Anglo-Saxon Dictionary
http:/ fwww_bosworthtoller com,/
*Middle English Dictionary
https://quod.lib.umich.edu/m/middle-
english-dictionary/dictionary
#*LEME Lexiconsof Early Modern English
https://leme.library.utoronto.ca/
*0E to MnE Translator
https:/ fwww oldenglshtranslator.co.uk/
*0nlinetranskiation www.majstro.com
*Glosbeglosbe.com

sElectronic Beowulf
https:/febeowulf.uky edu/

#Beowulf in Hypertext
https:/ fwww humanities. mcmaster.
ca,/~beowulf/

*The Complete Corpus of Anglo-
Saxon Poetry hitp:/fwww sacred-
texts.com/neu/ascp/

«Corpus of ME Prose and Verse
https://quod.lib.umich.edufc/cmef

seChaucer
https/medievalitcom/home/echaucer/

=Luminarium
http:f e luminarium.org/

*Renaissance Electronic Texts
https://onesearch.library.utoronto.c
a/ linkit/ret

sEighteenth-Century E-Texts
https://andromeda.rutgers.edu/~jly
nch/18th/etext. html

*Project Gutenberg
www gutenberg.org

sLibrarius www librarius.com

*The Complete Works of William
Shakespeare shakespeare.mitedu

«0|d English.The Portal to the
Language of the Anglo-Saxons
http:f o old-english/

~N

Online

dictionaries

and
translaio
tools,

Digital
texts

-

Online

activities

~N

sQuizlet quizlet.com
*ThoughtCo. thoughtco.com
«Cuizony quizony.com

*"The Adventure of English" {ITV,
2003)

*"The Story of English" (PBS/BBC,
1986)

*+The History of English in Ten
Minutes
hitpsyfwsna open.edufopenlearn,

sLarry Ferlazzo's The best videos
documenting the history of the
English language
hitps;//larmyferlazo. edublogs.org

*The History of English podcast
historyofenglishpodcast.com

+«Prof. 5. Kemmer's Chronology of
Events inthe History of English
http:/ M ruf.rice.edu/~kemm
erf/Words/chron.html

sy thehistoryofenglish.com

sMedieval Digital Resources
http://mdr-maa.org/

#i5LCollective en.islcollective.com

sMedieval Digital Resources
http://mdr-maa.org/

J
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3.1. Digital texts

Work with the original texts of the Old English, didile English and Early Modern
English periods is the core of the course in Histof English. Reading, translating and
analyzing the texts, students get in touch withréked language of various historical periods,
through their hands-on experience get aware ofdnéinuity of the language across its history
and make insights into the various socioculturtiliénces that shaped the English nation.

The Complete Corpus of Anglo-Saxon Posdtyhttp://www.sacred-texts.com/neu/ascp/
is a freely available archive of plain-text eledimeditions of Anglo-Saxon poetic works.
The Corpus offers only texts, without any commeagarglossaries or translations.

The text of Beowulf can be thoroughly studied oElectronic Beowulf 4.1at
https://ebeowulf.uky.edu/. This magnificent onlimeademic resource, edited by Kevin
Kiernan and programmed by lonut Emil lacob, offarse-text of the poem, images of the
Beowulf manuscript pages, Modern English interlm&anslation, comprehensive search
facilities, various study and reference tools amdtzcal apparatus.

Beowulf in Hypertextsite (https://www.humanities.mcmaster.ca/~beowutiffers a
digital text of the poem, its modern translatioescription of the characters, information
about the original manuscript, its authorship, aatbgical and cultural background.

Free editions of Anglo-Saxon prose texts can bedoonOIld Engli.sh. The Portal to
the Language of the Anglo-Saxoat www.old-engli.sh. Besides free, downloadablel Ol
English texts, the portal contains study tools, sidar linguists dedicated to the study of
Anglo-Saxon, useful links and articles.

An extensive searchable collection of Middle Erglisxts can be found iGorpus of
Middle English Prose and Verse https://quod.lib.umich.edu/c/cme/. The Corpua fgart of
Middle English Compendium, the other two parts bick are the Middle English Dictionary
and a Bibliography of Middle English prose and eers

Chaucer’s texts, which are a mandatory componerhefMiddle English part of the
course in the History of English, can be found ewesal websites. The complete works of
Chaucer and their modern English prose translatians offered byeChaucer at
https://medievalit.com/home/echaucer/, created edited by Prof. Gerard NeCastrohe
Canterbury Talesand other Chaucer’s works can be found on wwvatibs.com. This site
contains the original text side by side with thedeim English translation and a Middle
English glossary. The texts of Chaucer’'s works algo be found oiProject Gutenbergite
(www.gutenberg.org.)

The onlineAnthology of English Literaturéttp://www.luminarium.org/ presents a rich
collection of medieval, Renaissance, 17th-centurgt Restoration literature, accompanied
with translations, supplementary study materiaksefwl bibliographies and links. When
studying theCanterbury Talesstudents can listen to short recordings of threeipts from the
medieval text.

A series of Early Modern English texts can alsofdaend onRenaissance Electronic
Texts at https://onesearch.library.utoronto.ca/linkit/r&his resource hosts old-spelling,
SGML-encoded editions of Shakespea®®netsElizabethan HomiliesRobert Cawdrey’s
A Table Alphabetical of Hard Usual English Waor@eorge CavendishBhe Life and Death
of Cardinal Wolseyand Edmund CooteBhe English Schoole-Maister

Shakespeare’s works can be accessed onlineTlhé& Complete Works of William
Shakespearat http://shakespeare.mit.edu/, the first edibbishakespeare’s complete works
on the Internet, maintained since 1993.

The online catalogue Eighteenth-Century E-Texts at
https://andromeda.rutgers.edu/~jlynch/18th/etextl.hgives access to electronic editions of
18th-century works available on the Internet.
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3.2. Online dictionaries and translation tools

The Internet not only made copies of the early Bhglexts generally available, but also
equipped students of English with the authoritagtygnological and historical dictionaries to
process these texts. Availability of such comprshentools made a difference in terms of
developing students’ linguistic and philologicahgoetence, as they received a unique hands-
on experience in the field of historical lexicogngp

The historical and etymological dictionaries avaléaon the Internet are of different
types and academic depth, and serve different gagolf a student needs a quick
etymological reference, they can get it i®©nline Etymology Dictionary at
https://www.etymonline.com/. Comprehensive his@ricmformation about English words
should be sought i@xford English Dictionary onlingwww.oed.com), the most respectable
English dictionary on historical principles with mothan 600,000 words and 3 million
quotations. OED requires subscription.

The generally accepted recommendation for in-dsfuttly of the Old English lexicon is
the digital version of  Bosworth-Toller Anglo-Saxon Dictionary
(http://www.bosworthtoller.com/) andictionary of Old Englisiwww.doe.utoronto.ca).

Middle English Dictionary (https://quod.lib.umicklwm/middle-english-
dictionary/dictionary), which is part of the MiddEnglish Compendium created and hosted
by the University of Michigan Library, is a digitalersion of the printed Middle English
Dictionary published by the University of Michig&mess in 1952-2001.

For studies in the Early Modern English period, geommendLexicons of Early
Modern English (LEME)at https://leme.library.utoronto.ca, a databasemanolingual,
bilingual and multilingual dictionaries, lexical &rclopedias, glossaries of hard words,
spelling lists and other works relevant to the dexi of the period, dating from about 1475 to
1755. This invaluable resource was created by thddsity of Toronto Library and the
University of Toronto Press.

Students of English, who cannot imagine their tidelay without GoogleTranslate,
might be happy to know that Old English vocabulaags been included in some of online
translators, among them Old English to Modern English  Translator
(https://www.oldenglishtranslator.co.uk/) ar@nline translation (www.majstro.com). The
multilingual online dictionaryGlosbe(https://glosbe.com/) has both Old English and d#d
English options. Naturally, students should be rueed as to the limited scope and
specificity of using these three translation resear

3.3. Videos, podcasts, textual materials, databasésnelines, etc.

Among students of linguistics, History of Englistitem has a reputation of a
backbreaking, tedious and almost incomprehensiblerse. However, with a competent
professor, once students have embarked on the e;othis stereotypical image should
gradually dissolve, as they get to see that, thowghan easy matter, history of anything, the
history of the English language in particular, aainhelp being absorbing, eye-opening and
even fun. The video, audio, textual and graphioueses available on the Internet today can
considerably assist academics in making students emgaged in the course. The advantage
of such resources is that they carry the subjetitehistory of English beyond the classroom,
beyond traditional textbooks and dictionaries, mgkit visual, vibrant with life, speaking in
different voices. The students suddenly realize tha discipline they are studying attracts
scholars and fans across the globe, they becomee avfahe immense effort invested by
specialists in the field on the international scaléth these resources at hand, the lecturers
can finally “sit back” and, instead of trying hata “force-feed” the information required by
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the syllabus, can let their students read, watidten and explore on their own, and
experiment with innovative pedagogical strategsesh as flipped classroom, for instance.

Among video resources, two TV series have won usaleacclaim,The Story of
English(PBS/BBC, 1986) in nine episodes affte Adventure of EngligiTV, 2003) in eight
episodes. Both of them have been used in univessityses in History of English worldwide.

YouTube offers a number of videos on the historytted English language — it is,
however, up to the course instructor to assesg tpgdlity and suitability. A popular
entertaining video gist of the courseTise History of English in Ten Minutesnsisting of ten
one-minute cartoons, which can be found on the Opémversity website at
https://www.open.edu/openlearn/. A list of videas the history of English is offered by
Larry Ferlazzo, an educationalist and author ofkisoon pedagogy from Sacramento,
California, in his blog — students can find themdopglingLarry Ferlazzo's The best videos
documenting the history of the English language.

An impressive audioproject dedicated to the histirghe English language is Kevin
Stroud’sThe History of English Podcaghttps://historyofenglishpodcast.com/). This spoke
history of English, which has been evolving sinG&2and as of July 2019 has 127 episodes,
is a result of extensive research and thoroughapagipn. The author presents the history of
English grammar, phonology and vocabulary in thetext of the historical events that
shaped the English nation. The podcasts combinelath standards and captivating
narration, incorporating readings from historicagksh texts.

Textual materials for independent study, as wellottger sources and links, can be
found at www.thehistoryofenglish.com.

A detailedChronology of Events in the History of Englishoffered for public use by
Prof. S. Kemmer on his webpage http://www.ruf.ecke/~kemmer/Words/chron.html.

A good recommendation for students interested epde study of medieval history is
Medieval Digital Resourcesvebsite (http://mdr-maa.org/), developed by thedideal
Academy of America. The project gives access tordsmurces on the web that contain
materials of interest to scholars of the Middle sg@&d meet the up-to-date standards of web
presentation.

Some free worksheets on various aspects of therwisif English can be found at
https://en.islcollective.com.

3.4. Online activities

Our mapping of the Internet resources for the aunsthe History of the English
Language revealed that this segment remains langedeveloped, and even if individual
enthusiasts create assignments, exercises, teststaar activities for their students, they are
not shared on the Internet for public use. In quinion, there are two major reasons behind
this situation — the first is that History of Ergfli has not been traditionally regarded as a
course which needs any activities besides thosgerkelto the routine text analysis, and the
second is that, at least in countries like Ukrathepretical courses in linguistics have not yet
been actively involved in the process of informatiian of university education.

Some samples of what can be done in this segmemesufurces can be seen at
https://quizlet.com, https://www.thoughtco.com/ amttps://www.quizony.com/ - these sites
offer some tests, flashcards and other activities.

4. CONCLUSIONS AND PROSPECTS FOR FURTHER RESEARCH

The conducted research is seen as a small steqpamding the educational potential of
the History of the English Language, which is a daary course in English philology and
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linguistics curricula, increasing its effectivenessd attractiveness for learners via access to
web-based resources. The mapping of the Interrseturees for the course enabled us to
critically assess the quality and suitability o timternet resources on the history of English for
use both in class and in students’ independeny stod list those of them which in our opinion
can be recommended. As a result, we have singkfdautypes of web resources: digital texts;
online dictionaries and translation tools; videgmdcasts, textual materials, databases,
timelines, etc.; and online activities. The foudbgment of our map, i.e. online activities,
appears to be almost “an untrodden land” and isvdeademics to invest their effort in
developing exercises, practical assignments, tasts other activities to assist students in
mastering the course and provide possibilitiekfmwledge assessment and self-assessment.

The compiled web resource map should be viewed @®@osal to be considered by
interested teachers while planning the course dpted to their specific academic goals and
students’ requirements. It is by no means a firdsbe exhaustive product — it mirrors the
ever-changing fabric of the Internet with its camgly developing educational potential.

Prospects for further research logically deriverfrine need to develop and share online
activities and tests for the course in the Histafrthe English Language, the type of resources
that is currently very unsatisfactorily represermadhe web.
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Anoranis. IKT ta rimo6aspHa Mepexa [HTepHET JOKOPIHHO 3MIHHIIM OCBITY, 30KpeMa BiIKPHBIIH
HOBI MOJKJIMBOCTI JAJIsl AMCTAHILIMHOI OCBITH, opraHi3auii caMOCTiHHOT pPoOOTH CTYAEHTIB Ta
0o0MiHy HaBYaJIbHUMHM pecypcamu. [IpoTte meil iHHOBauiifHMII moTeHNian HabaraTto MOBUIbHILIE
peari3yeTbesi B Taly3i TyMaHITapHUX AMCUMIUIIH NOpiBHAHO 31 STEM-mucnumiinamu. ABTopu
CTaTTi PO3IJIIIAIOTE MOXKJIMBOCTI HiJBUILEHHS SIKOCTI BUKJIAJaHHS YHIBEPCUTETCHKOTO KypCy 3
icTopii anruiiickkoi MOBH, SIKMH € 000B s3koBUM komnoHeHToMm OIIIl s crynmeHTiB, 1m0
BUBYAIOTh aHVIIHCHKY MOBY Ta (UJIOJIOTIIO, IUIIXOM 3allydeHHs HaBYaIbHUX |HTepHET-pecypciB.
BuxopucranHus BeOpecypciB BUCOKOT SIKOCTI T03BOJISIE BUPIIIUTH TPU TOJIOBHI 3aBaHHS. 3MICTHTH
akKIIeHT 3 BUKJIaJada Ha CTYJCHTA; MiJBUIIUTH MOTHBAIIO CTYACHTIB, iXHIO 3aIliKaBJIEHICTh
JMUCITUIUTIHOIO dYepe3 aKTHBI3aIlilo JOCHiIHHUIIBKOTO KOMIIOHEHTa HaBYaHHS, Ta IMiJCHUIHTH
3MICTOBHY SIKICTh KypCy. ABTOpaMH po3pobiieHa kapTa [HTepHET-pecypciB, IO MOXYTh OyTH
BUKOPHCTaHI BUKJIQJadyaMH Ta CTYICHTAMH B Kypci 3 iCTOpii aHMTHChKOI MOBH. 3ampoONOHOBaHA
KapTa Ma€ YOTHPH CETMEHTH. €JIEKTPOHHI TEKCTH, OHJAHH CIOBHUKHM Ta IepeKiajgadi; Bineo,
MOAKACTH, TEKCTOBI HaBUAJIbHI Marepiand, 0a3W JaHWX, XPOHOJIOTII TOIIO; OHJAWH 3aBIaHHS,
BHpasH 1 Tecti. KoxkeH i3 cerMeHTiB KapTu MICTUTh CIIMCOK NepeBipeHux [HTepHeT-pecypciB, 110
PEKOMEH/IOBaHI BHKJIaladuaM sSIK MOXKJIMBI JUII BUKOPUCTAHHS B MPOLIECI BUKIAAaHHS AUCLMILTIHI
Ta oOprasizanii camocTiiHOi poboTn cryxeHTiB. Ha 1gymKy aBTOpiB, OCHOBHI HepeBaru
BUKOPHCTAHHSI 3aIIPOIIOHOBAHUX PECYPCIB MOJISTAIOTh Y IMiABUIIEHHI SKOCTI MiJIrOTOBKH CTYJICHTIB
IO JIEKIIMHUX Ta MPAKTUIHHUX 3aHATh, TECTIB Ta €K3aMEHIB, a TAKOXK Y 3MiHi IXHbOTO CTaBJICHHS 10
TMUCIUILTIHA, sIKa TPAAWIIHHO Ma€e PEmNyTalilo «HEMOCHJILHOI» JJIs ONMaHyBaHHS, JEMOHCTpAIlii
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TOrO, WO iCTOpis B3arajli, a HaJATO ICTOpiS MOBH, SIKy CTYAEHTH BUBYAIOTh, HE MOXe OyTH
HelikaBolo. KpuTuuHa oliHKa HasBHUX I[HTEpHET-pecypciB IoOKa3aia, L0 CErMEHT <«OHJIAiH
3aBJIaHHS, BIIPAaBU 1 TECTU» € 3HAYHO HeJ03a0e3leueHnM, [0 BU3HAYAE IEePCIEeKTHBY MOAANIBIIOT
HAYaJIbHO-METOIMYIHOI poOOTH (haxiBIliB, sika MOBUHHA OyTH CIIpsSMOBaHA Ha PO3POOKY Ta OHJIAWH
HOIIMPEHHS SKICHUX NPaKTUYHHX 3aBJaHb, BIPAB Ta TECTIiB 3 AUCLUILTIHY.

KurwouoBi cyoBa: [HTepHET-pecypcu; ictopis anriiiicekoi wMoBHW; IKT 'y BukmamanHi
JIHTBICTUYHUX IUCIUIUTIH; KapTa BeOpecypciB; €JNIEKTPOHHI TEKCTH; OHJIAWH CJIOBHHKH Ha
ICTOPUYHKX MPUHIIMIAX.
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Annoraunus. UKT u rnoGanbrHas ceth MHTEpHET KOPEHHBIM 00pa30oM M3MEHWIN 00pa3oBaHue, B
YaCTHOCTH OTKPBHIB paHee HEBWAAHHBIE BO3MOXKHOCTH ISl JAWCTAaHIIMOHHOTO 00pa3oBaHuA,
OpraHMW3aIlii CaMOCTOSTEIBHON paboThl CTYACHTOB M OOMeHa ydeOHbIMH pecypcamu. OgHaKo
JAHHBI WHHOBAIIMOHHBIN ITOTEHIMAN HE TaK OBICTPO peann3yeTcs B OOJACTH TYMAaHHTapHBIX
JUCHHUIUIMH 10 cpaBHeHHIO co0 STEM-gucuumnimuHamMu. ABTOpBI CTaThbH  PAacCMAaTpPUBAIOT
BO3MOJXKHOCTH TOBBIIICHUSI KAuyeCTBAa MPEIOJABAHUS YHHBEPCUTETCKOIO Kypca IO HCTOPHH
AHTJIMICKOTO SI3bIKA, KOTOPBIN SBJSIETCS 00SM3aTEIbHBIM KOMIIOHEHTOM TOATOTOBKHU CIICIIUAIIUCTA
B 00JaCTH aHMIMKACKOW (DHUIIOJOTHMH, NMYTEM HHKOPIIOPUPOBAHHS B HEro ydeOHbIX WHTEpHeT-
pecypcoB. Hcronb3oBaHHE Ka4eCTBCHHBIX BEO-PECYpCOB TMO3BOJSICT PCIIUTh TPH 3allayu:
CMECTUTh AaKIEHT C TMPEIoAaBaTeNii Ha CTYJCHTa; IOBBICUTh MOTHBAIMIO CTYICHTOB, HX
3aMHTEPECOBAHHOCTh B W3YYEHHH TUCHHUIUIMHBI ITyTEM aKTUBU3AIlMH HCCIIEJOBATEIBCKOTO
KOMITOHEHTa OOYYeHHs; MOBBICHTH COJEpIKATEIHbHOE KadyeCcTBO Kypca. ABTOpamMu pa3paboTaHa
kapta lHTepHET-pecypcoB, KOTOPBIE MOTYT OBITh HCIIOJIB30BAHBI MIPEIOIABATEIISIMH U CTYACHTAMHA
B Kypce MO HWCTOPHM aHTIHICKOTO s3bIKa. [Ipemmaraemas KapTa HWMeEET YeTBIpE CErMeHTa:
3JIEKTPOHHBIE TEKCTHI; OHJIAMH-CIIOBAPH W IIEPEBOMYHKH; BHICO, ITOAKACTHI, TECTOBBIE y4eOHBIC
MaTepHuajsl, 0a3bl JaHHBIX, XPOHOJOTHA H T.II., OHJIAIH-yIIPaKHEHHS, 3aJaHUs U TecThl. Kaxmprid
CEerMEHT KapThl COJICPKUT CIHUCOK NPOBEPEHHBIX HTEpPHET-pECYpPCOB, PEKOMEHIYCMBIX
npernoaBaTe’saM ISl PACCMOTPEHHS INPH IUIAHHUPOBAHWUU ydeOHOro mporecca. [0 MHEHHIO
ABTOPOB, OCHOBHBIC MPEUMYIICCTBA HKCIOJIb30BAHUS MPEIUIaraéMbIX PECYpPCOB COCTOSAT B
TOBBIIICHUH Ka4eCTBa TOATOTOBKU CTYICHTOB K JICKIIMOHHBIM, IPAKTUYCCKUM 3aHSITUSAM, TECTaM
M JK3aMCHAM, a TaKXe¢ B HW3MCHCHHU WX OTHOIICHUS K JaHHOW IUCIMIUIMHE, KOTOpas
TPAJUIIMOHHO HWMEET Yy CTYACHTOB peNyTaluio <«HenoabeMHoi». IlpuBneuenne WuTepHet-
pecypcoB TOMOXET NPOJEMOHCTPHPOBATH, UYTO HM3YUCHHWE WCTOPHUH AHTIMHUCKOTO S3BIKA, KaK
HCTOpHUH BOOOIIE, MOXKET OBITh YBJIEKATENbHBIM 3aHATHEM. KpHTndeckas OIEHKa JOCTYITHBIX
WHuTepHET-pEecypcoB MOKa3ajia, 9TO CEIMEHT «OHJIAWH-YIIPaKHEHUS, 3aaHUs U TECTHI» SBIICTCS
Maj000eCIIeYeHHBIM pecypcaMu, YTO OIpeaeseT HeoOXOIUMOCTh B pa3paboTKe W IMyOJUKaluu
OHJIAliH KaUECTBEHHBIX YIPAXXHEHUM, IPAKTUUECKUX 3aJaHUI U TECTOB 110 NaHHOM TUCLUIUINHE.

Kurouesnie cinoBa: MurepHeT-pecypcesl; ucrtopust aHrauiickoro sizeika; MKT B mpemomaBanumn
JIMHTBUCTUYECKUX TUCLUILIMH, KapTa BeO-pecypcoB; 3JIEKTPOHHBIC TEKCTHI, OHJIAWH-CIOBapH Ha
UCTOPUYECKUX MPUHLUMAX.
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