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Abstract. In this article, on the basis of the analysis of didactic potentialities of three kinds of
distance learning technologies (case technology, Internet technology, TV technology), the
feasibility of integrating case and Internet technologies to design an "electronic case" as a means
of students' self-studying in e-learning of foreign languages and cultures is substantiated. The
content of educational, monitoring, motivating and informative functions of the "electronic case"
in self-studying is defined. The constituent features of the "electronic case" are described. The
structure examples of the "electronic case" and its content for developing business letter writing
and reading skills are given. To create an "electronic case" a course management system Moodle
should be used as its educational potential enables implementation of the suggested requirements
for its designing.
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1. INTRODUCTION

Problem statement. An important part of the educational process of teaching foreign
languages in tertiary educational establishments is students’ self-studying. However, its
organization is one of the most difficult functions of the teacher. The effectiveness of
students’ self-studying foreign languages and cultures is associated with the use of
information and communication technologies that affect the choice of forms, methods and
techniques of its organization. The latter, in their turn, determine the content and types of
students’ activities for autonomous mastering foreign language communicative competence at
extracurricular time.

Analysis of recent research studies. The peculiarity of the current state of
computerization of teaching foreign languages is an increased interest in theoretical studies
and practically designed methods and tools of using distance learning technologies to
organize students’ self-studying. Thus, the expediency of using the case technology as a set of
traditional educational materials for teaching writing to foreign experts and students of non-
philological profile [1] was grounded. Also, traditional lesson and case technologies were
integrated into teaching French to students majoring in philology; the case was the electronic
guide "Le francais de tous les jours" for self-study work [2]. G. Vishnevskaya suggested using
the Internet technology for teaching foreign languages to extracurricular students of non-
linguistic majors [3], while L. Zhuk perceived the implementation of Internet technologies as
the teacher’s personal web site as the central medium of organizing students’ self-studying
foreign languages with the help of online resources and Internet communication tools [4].
However, researchers focus primarily on one type of distance learning technologies to
organize students’ learning activities for forming their foreign language communicative
competence or its certain parts. But the potentiality of integrating distance learning
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technologies into the process of organizing students’ self-studying foreign languages and
cultures still has not been adequately studied.

The aim of the article. In view of the above, the aim of this article is to highlight
opportunities of integrating distance learning technologies into students’ autonomous e-
learning foreign languages and cultures.

2. THEORETICAL BACKGROUND

Several theoretical and practical studies are devoted to aspects of realizing blended
learning and choosing its optimal models for foreign language classrooms at tertiary
institutions [5], [6], [7]. The scientific approaches, didactic principles, tools, methods and
forms of blended learning at higher educational establishments are grounded [8].

The idea to integrate distance learning technologies into the organization of self-
studying foreign languages and cultures is based on my experience of teaching students of
linguistic and non-linguistic majors.

Distance learning technologies are technologies that can organize targeted and
methodical management of students’ educational and cognitive activities, and are based on
the use of a wide range of traditional, information and communication technologies [9, p. 11].

The following types of distance learning technologies implemented in the foreign
language teaching are distinguished: case technology, Internet technology, TV technology
[10], [11], [12], [13], [14].

The case technology in students’ self-studying foreign languages is implemented by a
special set of educational materials called "cases" which usually does not include the use of
information and communication technologies for their development and presentation to
students. Traditionally, the implementation of case technologies in the educational process is
associated mainly with the desire to preserve and use the rich variety of traditional teaching
methods and techniques. As a rule, students receive all necessary course materials directly
from the teacher and work with them autonomously, doing the given tasks during
extracurricular work or in the classroom under the supervision of the teacher. There also may
be provided teacher’s counselling to students in various modes. However, at the present stage
of informational education, researchers believe [15] that the case technology exists to provide
students with electronic information and educational resources as a set of special course
materials designed for self-studying, including various media, with which I agree. The case
technology should be used for students' self-study work on mastering foreign language
communicative competence and its single elements.

The Internet technology is based on the use of global and local computer networks to
provide students with necessary educational materials. During self-studying of foreign
languages and cultures, students acquire communicative competence, interacting with their
teacher, other students, or with online e-learning tools. Using didactic possibilities of the
Internet (access to the newest authentic materials, socio-cultural information, direct contact
with native speakers, participation in international projects, conferences, video conferences,
chats, virtual digital libraries, online journals, databases and data banks, website, blog, forum,
virtual classroom, bulletin board, network multimedia training courses) provides opportunities
for the development of students’ foreign language skills in different speech types.

The TV technology is a distance learning technology with the help of which educational
materials are transmitted through satellite television or TV systems. The TV technology
enables group or individual watching and listening to video lectures provided by a discipline
syllabus, as well as presentation of educational video materials on particular topics. This
distance learning technology is most motivated when used for students’ self-study work on
their foreign language listening skills.
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3. RESEARCH RESULTS

Today, particular importance is attached to exploring the ways of integrating distance
learning technologies into educational processes, to fully make use of their didactic
potentialities at appropriate stages, and achieve the goals of teaching and learning during
students’ self-studying foreign languages and cultures.

One of the solutions of this problem is the combination of several distance learning
technologies to develop means of self-mastering foreign language communicative
competence at extracurricular time. In particular, the integration of the case and Internet
technologies enables the creation of the "electronic case", which is an e-learning tool
available on the Internet, contains a set of course and reference materials to extend
knowledge, acquire and improve language and speech skills, and provides self-management
of students’ self-studying activities.

In the organization of students’ self-studying of foreign languages and cultures, the
"electronic case" possesses several functions:

1) the educational function, which is the main one and provides mastering course
materials necessary and sufficient for acquiring knowledge, language and speech skills at a
certain stage of learning within a certain theme;

2) the monitoring function, which is implemented in students’ self-assessment and
teacher’s mediated monitoring of e-learning process, its results, and possessing skills and
abilities;

3) the motivating function, which is ensured by professional aiming of educational
materials at making students’ work interesting and meeting their needs in the future
professional activities;

4) the informative function, which is realized by filling the "electronic case" with
necessary and sufficient information and reference materials to enable students’ operating
independently, save their time spent on searching for information to perform the given tasks,
which promotes more rationally organized self-education.

The effectiveness of self-mastering foreign language communicative competence at
extracurricular time depends on proper structuring the ‘“electronic case" and its content.

The "electronic case" can have a modular structure, or consist of parts and sections each
of which is a relatively independent component which provides students with the necessary
and sufficient portion of course and reference materials for a particular purpose at the
appropriate stage of mastering foreign language communicative competence.

The content of the "electronic case" is conditioned by variations of students’ educational
and cognitive activities in mastering certain speech skills. That’s why "electronic cases" for
developing listening, reading, speaking and writing skills are designed, and facilitate
integrated formation of socio-cultural and strategic competences as well as interrelated
mastering of language, speech and translation skills. Exercises and tasks of the "electronic
case" are subordinated to stages of language and speech skills development in a particular
speech type as defined in FLT methodology. Also, the content and structure of the "electronic
case" include information and reference materials to help students learn at their
extracurricular time. The introduction summary of the "electronic case" will introduce
students to peculiarities of working with course and other materials.

The following are examples of structures of the “electronic cases” designed for different
purposes.
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Example 1.

The structure of the "electronic case" for teaching students written business communication in
a foreign language

Introduction summary.

Part 1. Course and reference materials (grammar guide, punctuation guide, rules of
transliteration of the Ukrainian proper names into foreign languages, etc.).

Part 2. Speech patterns and vocabulary.

Part 3. The preparatory stage (exercises for forming skills of predicting the rules of
writing a business letter and its layout; for formulating the rules of business letters writing; for
building skills of using correct layout of a business letter; for monitoring and checking the
degree of mastering course material on how to write business letters; for improving spelling
and punctuation skills; for improving vocabulary and grammar skills in reading and writing).

Part 4. The principal stage (exercises for developing skills of reading for detail; for
building skills of writing business letters; for assessing the level of reading and business letter
writing skills).

Example 2.

Note that the purpose of teaching reading skills, the use of teaching methods, learning
tools, and designing series of exercises depend on a type of reading comprehension.
Therefore, it is advisable to use reference materials in each part of the "electronic case".

The structure of the "electronic case" for developing students’ foreign language reading skills

Introduction summary.

Part 1. Exercises and tasks for developing skimming reading skills.

Reference materials (dictionary, socio-cultural commentary, etc.).

Part 2. Exercises and tasks for developing scanning reading skills.

Reference materials.

Part 3. Exercises and tasks for developing reading for detail skills.

Reference materials.

The course and reference materials of the "electronic case" should be self-sufficient and
accessible to students in real-time operation mode. Self-sufficiency of educational materials
of the "electronic case" allows the proper learning which is actualized in a series of exercises
and tasks aimed at forming different speech competences and provide the required number of
reference materials that enable students’ self-study work, without teacher’s support or
resorting to other resources.

It is well-known that an important component of any tutoring system is control.
Therefore, a prerequisite for effective self-studying foreign languages and cultures is
providing opportunities for students’ self-assessment of their learning process and its results,
and for teacher’s step-by-step mediate monitoring. For this purpose, during students’ self-
study work with an "electronic case", a computer-assisted assessment should be used [16,
p- 57] which involves the use of tests as a means of students’ self-studying and self-assessing,
and a means of teachers’ step-by-step indirect monitoring. In this way, the self-studying
student can assess their own progress, become aware of their errors and, on this basis, plan
educational actions to move to the next stage / next part of e-learning, or can re-study the
necessary course material for its better mastering. That is to say, the student has an
opportunity to create their own educational trajectory (the student’s individual educational
route to reach the goal according to their own individual strategies of course material
mastering, abilities, personal motives, needs [17, p. 125]), to self-correct it in accordance with
self-assessment results; and the teacher has an opportunity to indirectly monitor the student’s
educational and cognitive activities, and assist him/her in updating his/her individual
trajectory.
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The "electronic case" should have a high level of interactivity, means "the ability of
computer-assisted learning to provide verbal or nonverbal educational dialogue between man
and computer, resulting in the exchange of course materials and the results of its study [18,
p. 76]". Learning tools created with the help of information and communication technologies
can be considered interactive when they realize the following exponents: non-linear access to
educational information; efficiency of subject-subject and subject-object feedback;
communicative interaction between the subjects of learning; adaptation of tutoring system to
the individual characteristics of students; implementation of strategies for managing learning
activities of students during self-studying; ensuring different levels of students’ autonomy
while teaching, and others. Interactivity should provide students with communicative
interaction with the "electronic case", allowing the exchange of information, correction,
communication with the teacher and other students with the purpose of reviewing / checking
up the performed tasks, individual consultations in various modes.

To sum up, the "electronic case" must meet the following requirements: structurization
(allotment of parts, sections), self-sufficiency of course materials, appliance of computer-
assisted assessment and monitoring, high level of interactivity. To design the "electronic case"
one should use a course management system Moodle, didactical potentialities of which enable
the implementation of the above requirements. In addition, Moodle gives the possibility to
provide the multivariate presentation of educational information, design of exercises and tasks
with various modules of students’ activities, multiple revision of course materials,
structurization of content, implementation of individual learning trajectories, privacy of
teaching, creation and use of assessment system within the "electronic case", teacher’s
monitoring students’ systematic activities and time of their self-study work with the
"electronic case" content.

4. CONCLUSION AND FURTHER RESEARCH PROSPECTS

The integration of the case and Internet technologies, particularly the creation on their
basis of the "electronic case", is a promising model of students’ self-study work on mastering
intercultural competence, and it enables the implementation of blended learning with its
characteristic principles of complementing the educational process with the elements of
online teaching. The "electronic case" is an e-learning tool for students’ extracurricular self-
study work. It is advisable to design "electronic cases" to develop students’ skills in different
types of speech activities. In the organization of students’ foreign language and culture self-
study work, the "electronic case" performs educational, evaluative, motivating and
informative functions. The effectiveness of students’ extracurricular work depends on
structuring educational materials and content of the "electronic case". The content is
determined by varieties of students’ activities in mastering certain communicative skills. The
"electronic case" content includes exercises, tasks, information and reference materials to help
students learn independently at extracurricular time, and the explanatory note to review the
features of this learning tool. The "electronic case" exercises and tasks conform to stages of
building certain communicative skills as they are defined in the foreign language teaching
methodology. Substantiation of the structure of electronic educational course materials which
include different "electronic cases" for teaching foreign languages is the prospect of further
research.
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AHoOTamig. Y cTaTTi Ha OCHOBI aHANI3y JUIAKTUYHUX MOKJIHMBOCTECH TPHOX BUJIB JUCTAHIHHUX
TEXHOJIOTiN (Kelic-TexHouorii, IHTepHeT-TexHomorii, TB-TexHomorii) moBeACHA MOIIIBHICT
IHTETPYBaTH KEHC-TEXHOJIOTIIO Ta [HTePHET-TEXHOIOTII0 ISl PO3POOKH «EJIEKTPOHHOTO KEHCY» SK
KOMIT IOTEPHOTO 3aco0y HaBYaHHSA JUIsI CAaMOCTiHHOI poOOTH CTYAEHTIB 3 1HO3EMHHX MOB i
KyJlbTyp. BU3HaueHO 3MiCT HaBYAIbHOI, KOHTPOJIOIOYO1, MOTHBYIOUOI i iHPOpMATHBHOI (HYHKITIH
«ETIEKTPOHHOTO KEHCy» y CaMOCTiiHiiH poOOTi cTymeHTiB. OmucaHo OCOOTMBOCTI KOHTEHTY
«E@JIEKTPOHHOTO Kedcy». HaBemeHo mpuKIanu CTPYKTYPH «EJIEKTPOHHOTO Keiicy» 1 Horo 3MicTy
JUTSL PO3BUTKY BMiHb IHIIOMOBHOTO JiJIOBOTO MHUCEMHOTO CITUJIKYBaHHS W yMiHb unTaHHS. Jlis
CTBOPCHHS «EJIEKTPOHHOIO KeiCy» JOIIILHO BUKOPUCTOBYBATH CHCTEMY YIPABIiHHS HaBUAHHIM
Moodle, auaakTHYHI MOXJIMBOCTI SIKOT JJO3BOJISTH pealli3yBaTH c(OPMYJIbOBAHI y CTaTTi BUMOTH
JI0 HOT'0 PO3POOKH.

KarouoBi cioBa: qucTaHiiiiHi TEXHOJOTII; €IEKTPOHHUH KEWC; 1HO3€MHI MOBH 1 KYJBTYpH;
camocTiiiHa po0OTa CTYJICHTIB.
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AHHoTanmsa. B cratbe Ha OCHOBE aHajdu3a JUJAKTHYECKUX BO3MOXKHOCTEH TpEX BHUIOB
JIMCTAHIIMOHHBIX TEXHOJIOTHH (KeWc-TexHosoruu, WHTepHer-TexHomoruu, TB-TeXHOIOoTHH)
JIOKa3aHa IIeJIeCOO0Pa3HOCTh MHTETPUPOBAHMS KeiC-TeXHONOTHH M VIHTEpHET-TEeXHOJIOTHH IS
pa3paboOTKN  «3JEKTPOHHOTO  Keiica» Kak KOMITBIOTEPHOTO  CpeacTBa OOydeHHWs s
CaMOCTOSITENIFHOW paboTHl CTYACHTOB IO WHOCTPAaHHBIM S3BIKaM M KyibTypam. OmpepeneHo
coJiepkaHue 00ydarollei, KOHTPOJIMpYIOLIeH, MOTHUBUpYOmEH ¥ HH(POPMAaTHUBHOW (YHKIMH
«3JIEKTPOHHOTO Keica» B CaMOCTOSITENBHOM paboTe cTyaeHTOB. OnrcaHo 0COOCHHOCTH KOHTEHTA
«QJIEKTPOHHOTO Keiica». [IpuBeneHBl NPUMEPBI CTPYKTYPBl <«3JIEKTPOHHOTO KEHC»" | ero
COJICpXKAHUS JIUIsl Pa3BUTHS YMEHUI WHOS3BIYHOTO IEJIOBOTO MUCHBMEHHOTO OOINCHUS W yMCHHMA
yTeHus. [l CcO3maHMS «3JIEKTPOHHOTrO Kelca» LelecoO0pa3sHO HCIOJb30BATh CHUCTEMY
ynpaBieHust obyuennmeM Moodle, Tak kak €€ IUIAKTHYECKHE BO3MOXKHOCTH TIO3BOJISIOT
peann3oBath CHOPMYIIMPOBAHHBIE B CTaThE TPEOOBAHUS K €T0 pa3paboTKe.

KiroueBble c¢10Ba: MUCTAaHIMOHHBIC TEXHOJIOTHH; JICKTPOHHBIM KeWC; WHOCTPAaHHBIC S3BIKH
KYJIBTYPHI; CAMOCTOSITETIbHAS paboTa CTyICHTOB.
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