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ORGANIZATION OF DISTANCE SUBJECT-SUBJECT INTERACTION IN THE
COURSE OF FUTURE ENGLISH PHILOLOGISTS TRAINING

Abstract. The article provides theoretical background and experimental substantiation of the
organization of distance subject-subject interaction in the course of future English philologists
training. The actual course of subjectness development in students which is directed to vocational
and pedagogical activities applies those informational and communicative technologies which
would contribute to the personal development of the students as the subjects of vocational and
pedagogical activities. It also deals with the the most rational Internet technologies which provide
the didactic resources and the ability to implement subject-subject interaction between the teachers
and the students. Hence, distance form of interaction has particular advantages, for example:
prompt transmission of different amounts of information to any distance and in any form: sound
(Podcast), visual (PowerPoint Presentation), text (a report on teaching practice, exercises,
portfolio), graphic, etc.; possibility to effectively change the information via the Internet from the
workplace; possibility of interactive communication with the help of purposefully created
multimedia information and operative feedback etc. The criteria for the subjectness development
in the future English language philologists have been identified. It has been found out that the first
criterion concerns value-motivational sphere of the personality of the future philologist; the second
criterion is the criterion of subjectness, which characterizes self-knowledge and self-education of
the future teachers; the third criterion allows to determine the subjectness of the future teachers
concerning self-improvement and self-development at the university; the fourth criterion proves
the acquisition of subjectness related to self-reflection by the future philologists. The experimental
system of the subjectness development in the future English philologists included four blocks,
which define the stages of the subjectness development, and which are united by the common goal
and contents. In practice, this system was introduced at the stage of the developing experiment,
which provided for the development of methodological recommendations for the university
teachers on the organization of subject-subject interaction of the future English philologists within
the distance specialized course.

Keywords: distance form of learning; subjectness; subject-subject pedagogical interaction;
personal qualities of students; virtual communication; distance technologies.

1. INTRODUCTION

The problem setting. Purposeful professional training of future English philologists for
subject-subject pedagogical interaction includes a specific organization of the learning
process, which can be both full-time and distance.

Currently, the actual course of subjectness development in students which is directed to
professional training and pedagogical activities includes those pedagogical technologies
which would contribute to the personal development of the students as the subjects of
professional and pedagogical activities. Since in the course of subject-subject interaction the
traditional role of the teacher transforms, as the teachers gradually lose their function as a
sourse of information, then, consequently, the teacher turns into an organizer, consultant,
leader and expert of the students’ independent work. All these aspects require the search for
the new means of creating subject-subject pedagogical interaction between the participants of
the educational process. We offer a distance form of such interaction, which includes, for
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example, consulting students in the course of pedagogical practice, as well as in the process of
preparing individual or group projects. To be precise, consulting with a teacher should not be
limited to just a full-time form, since both the students and the teachers should be active in
creating their own subjectness area. Therefore, we consider that the distance subject-subject
interaction should be compulsory, since a student has the opportunity to get a consultation,
and the teacher can systematically consult a student regardless of place and time.

The analysis of recent studies and publications. Fundamentally significant is the need
to implement the students’ personal educational trajectory, as stated by O. Kucheryavyi [4],
which is possible due to the implementation of adaptive education systems which stipulate the
skills of future specialists to flexible changes in the course of their own career, i.e. rapid
professional reorientation, etc. Development of students’ subjectness creates opportunities for
advanced learning due to their independence, according to I. Bekh [1], self-efficiency, as said
by V. Kremen [3], and self-reflection, as indicated by O. Kucheryavyi [4], which contributes
to their effective self-education in the course of their lifetime.

According to the Ukrainian scientist M. Yevtukh [2], the traditional technologies of
developing the personal qualities of students and methods to define the quality of professional
training of students have a number of significant disadvantages and drawbacks. It leads to the
leveling and equalization of the students as individuals who possess particular subjectness
which is directed to their future vocational and pedagogical activities. Most scholars believe
that an innovative technological approach proposed by N. Kalatskaya, O. Selivanova as well
as by R. Ilesanmi, D. Conrad, S. Bude, Villamor, and J. Domingo [10, 8, 13, 14] is required to
be applied to the process of subjectness development in students of pedagogical specialities in
the course of their professional training as well as to the process of assessing the level of
subjectness development in students.

Aim and tasks. The purpose of the article is to provide theoretical background and
experimental substantiation of the organization of distance subject-subject interaction in the
course of future English philologists training. The tasks of the article are the following: to
identify the definition of distance subject-subject interaction in pedagogical science; to define
the criteria of measuring the subjectness of the future English philologists training; to describe
the organization of distance subject-subject interaction in the course of future English
philologists training; to test experimentally and to prove the efficiency of organization of
distance subject-subject interaction in the course of future English philologists training.

2. RESEARCH METHODS

In order to carry out the tasks set we have applied a set of research methods: the
theoretical ones the analysis of scientific literary sources on the research problem to determine
the state of its development; the analysis, synthesis and generalization of theoretical theses in
order to determine theoretical and methodological foundations of the research and
interpretation of research results.

E-rating has numerous benefits for the teachers, the students and supervisors of the
learning process, such as: flexibility to update; the ability to apply multimedia; methods of
information arrangement, question banks, in particular; easy and direct counting and rating;
reliable rating and documentation; individual feedback; safe storage of rating data; motivation
through the use of modern technologies; adaptable test contents; multiple use; random choice
of questions; analysis of progress based on questions.

In the course of the given study, criteria for the subjectness development in the future
English language philologists have been identified. It has been found out that the first
criterion concerns value-motivational sphere of the personality of the future philologist, which
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characterizes the level of social-professional activity and initiative of the future teacher, the
need to display subjectness which is directed to professional training, pedagogical activity and
self-development. The second criterion is the criterion of subjectness, which characterizes
self-knowledge and self-education of the future teachers, knowledge of general pedagogical
concepts of professional training of the future philologists at the university. The third criterion
allows to determine the subjectness of the future teachers concerning self-improvement and
self-development at the university. The fourth criterion proves the acquisition of subjectness
related to self-reflection by the future philologists, i.e. the ability to perform tolerable self-
assessment and self-regulation of their own pedagogical activity.

3. THE RESULTS AND DISCUSSION

Specialists in distance learning consider that the most rational and the most widespread
are those Internet technologies which provide, on the one hand, the didactic resources, and on
the other hand, the ability to implement subject-subject interaction between the teachers and
the students. As a consequence distance form of interaction has particular advantages, for
example: prompt transmission of different amounts of information to any distance and in any
form: sound (Podcast), visual (PowerPoint Presentation), text (a report on teaching practice,
exercises, portfolio), graphic, etc.; possibility to effectively change the information via the
Internet from the workplace; possibility of interactive communication with the help of
purposefully created multimedia information and operative feedback; access to various
sources of information, especially to the Internet sites, numerous conferences and work with
this information; possibility to organize electronic conferences, on-line in particular, computer
audio- and videoconferences, especially in teaching practice; possibility to request any
necessary information via e-mail, conference, etc.; possibility to transfer the materials found
to a personal data storage device or print them out, as suggested by A. Wang and M. Newlin
[15].

It should be noted that the distance subject-subject pedagogical interaction has certain
features, contrary to the natural linguistic pedagogical interaction. From the standpoint of the
distance learning there are variable and invariant components. Invariant components assume
those characteristics of pedagogical interaction which are defined by the perceptual and
universal psychological features of subject-subject interaction of the participants. Variable
components distinguish certain features of the participants of interaction, which are developed
under the influence of a certain educational ideology determined by the teacher in accordance
with their system of values and personal characteristics.

The problems which may occur in the process of distance interaction between the
participants should also be outlined. They obviously require attention from the teaching staff
as well as their decision. Among such problems we distinguish the following:

— firstly, in the process of distance interaction the traditional functions of the teacher
and the student are being reinterpreted, that is, the teacher makes efforts to provide
favorable conditions for learning and supports motivation to the process of training.
Simultaneously, the role of the student becomes more significant and they try to take
over the initiative which should be directed by the teacher;

— secondly, the distance between the teacher and the students, in addition to the
benefits of interaction under various conditions, also brings certain problems
connected with the lack of direct visual contact, that is, it becomes impossible to
obtain additional non-verbal information for effective interaction between the
participants;

— thirdly, a certain isolation makes it difficult to outline an individual personal portrait
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of the student and develop their portfolio in order to efficiently support subject-
subject pedagogical interaction;

— fourthly, the lack of visual contact makes it impossible for the teacher to apply one of
the most universal reproductive methods of teaching, in particular when the student
repeats what the teacher has shown, in other words, the student is deprived of
possibility to imitate.

Considering the above-mentioned in the context of distance subject-subject interaction,
we believe that the student may experience certain isolation, negative emotions caused by the
sense of solitude in a remote environment.

The problem of solitude is an important condition to apply distance subject-subject
interaction. In order to solve the problem we consider appropriate for the teacher to create a
comfortable on-line environment. That is, the teacher instigates and supports the types of
informal communication which give students the opportunity, on the one hand, to get
accustomed to a new remote environment, and, on the other, to feel non-extraneous, but as a
part of subject-subject interaction and to get a certain idea about the group participants and the
teacher This stage involves establishing close relationships between the participants in
pedagogical interaction and the ability to find friends with the similar interests in the course
of study. At this stage it is advisable to instigate the creation of a virtual ‘Me’ to be introduced
by the participants in the on-line envirinment. Thus, this stage of distance interaction will help
to overcome the feeling of isolation in students.

Speaking about the way of organization of the distance subject-subject pedagogical
interaction, it should be underlined that such mode of interaction is mainly based on the
feedback. In the socio-psychological context it means receiving information from others as to
how they distinguish the behavior of the student in the process of distance interaction. The
feedback allows the student to comprehend and correct their own activities appropriate to the
most advantageous strategy of activity in the artificially created environment. In the future,
students will have the opportunity to directly apply subjectness experience in real life.

It should be noted that in the distance form of subject-subject interaction between the
participants of the educational process the result will depend on both the teacher and the
student. In the context of distance learning the key function of the teacher is to support
students’ emotional and volitional attitude to constant working ability during the course.
There are two ways of creating a motivational influence, such as external stimulation and self-
motivation. While external stimulation is performed through constant teaching control over
the tasks and virtual communication in the group, self-motivation requires from the
participants of the training to independently achieve the intended results beyond these
trainings, in particular in the process of teaching practice.

Table 1
Stages of Presentation
STAGE THE ACTIVITIES OF THE TUTOR
Stage 1. To attract students’ attention, The teacher explains the goals of the lessons and gets the students

explain goals and create an atmosphere | ready for the learning process
The tutor submits a plan and is convinced that the framework for

Stage 2. To submit a plan subsequent mastering of the material is created, and linked with the
previous knowledge of the students

Stage 3. Presentation of educational The tutor presents educational materials, paying particular attention

materials to their coherence and significance for the participants.

Stage 4. To monitor and check
students’ understanding, improve their
thinking

The tutor puts questions and encourages the students’ responses as
to the presentation to develop accurate and critical thinking.
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Teaching concepts. Concepts are those basic principles which any philosophy of the
subject is based upon and communication is organized. The process of the concepts studying
and logical thinking are basic goals, because they are important requirements for the subject
to be understood by the learners. The concepts studying is actually a process of cognitive
schemes constructing by subdividing the concepts into classes or categories. Consequently,
defining learning objectives and goals means to help the students to gain a conceptual
understanding of the subjects they study and to create the background for the advanced
thinking, suggested by T. Anderson [6].

Since this method requires visual means to function effectively and the online
environment is full of different visual means, this method can be successfully used for online
learning. The general scheme of the concepts learning lesson includes the following four main
stages: presenting the goals and creating the atmosphere, giving positive and negative
examples, checking the concept understanding and analysis of the thinking processes
(Table 2).

Table 2

Stages of the teaching concepts method

STAGE THE ACTIVITIES OF THE TUTOR

Stage 1. Goals presentation and
creation of educational
atmosphere

The tutor draws students’ attention to make sure they are ready to learn
and gives an explanation of the goals of the lesson.

The tutor represents and explains concepts, defines controversial points
and shows them in examples. When developing the concept, examples
are provided of what the concept includes and excludes and the students
naturally define the concept and its components

The tutor gives additional positive and negative examples to check the
concept understanding by the students. They are asked to give their own
positive and negative examples

Stage 4 Analysis of the students’ | The tutor asks the students to analyze their mental processes, decision

Stage 2. Giving examples of
what the concept includes and
excludes.

Step 3. Checking the concept
understanding

thinking processes and making and its consequences. The instructor helps the students to
integration into the learning integrate new knowledge, linking the concept to already-learned
process concepts on this subject

Collaborative training. Collaborative training is one of the best online learning
approaches which applies different goals, objectives, and incentive schemes in the course of
the students’ learning. Collaborative learning has a structure of tasks which requires the
students to work on their tasks in groups. This model has goals other than actual academic
learning, for example: adaptation in the group, social and group skills, collaborative behavior.

Since the students work in groups, they are responsible for their own learning [6].
Collaborative education is important for the online learning environment as it improves the
interaction between the students and the tutors.

The structure of the collaborative learning model is based on working in small groups
and includes six stages (Table 3.):

Table 3

Stages of collaborative learning model

STAGE THE ACTIVITIES OF THE TUTOR

Stage 1. To explain the goals and | The tutor draws students’ attention, explains the goals and creates an
create an atmosphere educational atmosphere

Stage 2. Information presentation | The tutor presents the information orally or in print, or in the online text
Stage 3. To arrange the students
into the training groups

The tutor explains how to form groups and how to succeed in groups
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Stage 4 Assistance to the groups
in their learning

Step 5. Checking

Tutor helps the groups to accomplish their tasks

The tutor rates the students’ knowledge of the educational material or a
group of students presents their work

Stage 6. Rating and opting for The tutor finds a way to rate an individual and group work and their
the best students success

Problem-oriented learning assumes that the tutor poses a problem to the students and
encourages them to study, research and find their own solution. So, it is expected that the
students should develop their problem-solving skills, share experience, play adult roles, and
gain self-confidence and learn how to master their knowledge on their own. This method is
also valuable for distance learning, since the students should be active, which, in turn,
increases interaction and communication in the online environment [7].

The general structure of a problem-oriented lesson includes five main stages (Table 4):
directing the students at the core of the problem; students’ training arrangement; assistance in
individual and group researches; development and provision of research results and
presentations; work analysis and rating.

Table 4
Stages of problem and project-oriented learning
STAGE THE ACTIVITIES OF THE TUTOR
Stage 1. Directing the students at The tutor explains the goals, important logistical requirements, and
the core of the problem encourages the students to solve the problem
Stage 2. Students’ training The tutor helps the students to identify and organize their learning
arrangement tasks related to the problem

The tutor encourages the students to gather the information they need,

Stage 3. Assistance in individual . ) .
conduct an experiment and find a solution

and group researches

Stage 4. Development and
provision of research results and
presentations

The tutor helps the students to prepare reports / visual aids such as
videos, reports, models and demonstrate them to their colleagues.

The tutor helps the students to analyze their research and the process of

Stage 5. Work analysis and rating. its conducting

In the process of teaching on-line courses it is important but difficult to motivate the
students and manage their interaction. Teaching methods are the only means at our disposal to
help us manage this learning process. Therefore, being the teachers, we should apply these
means to impart knowledge to the students. We should apply questioning methods checking
the students’ knowledge during virtual classes, and especially the methods of brainstorming
through forums, so that the students could find the right solutions and think over a specific
problem or topic. Finally, e-teachers should encourage group work and arrange groups of the
students (from 2 to 6 persons) who should complete the task in order to acquire some
knowledge and improve their skills.

During the experimental work it has been proved that the following pedagogical
conditions ensure the efficiency of the subjectness development in the future English
philologists: 1) optimization of foreign language training of the future teachers in the process
of professional training on the basis of information and communication technologies;
2) special interactive training on the basis of subject-subject pedagogical interaction to
stimulate the personality of the future English language philologists to self-development.

The experimental system of the subjectness development in the future English
philologists consists of four blocks, which define the stages of the subjectness development,
and which are united by the common goal and contents. In practice, this system was
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introduced at the stage of the developing experiment, which provided for the development of
methodological recommendations for the university teachers on the organization of subject-
subject interaction of the future English philologists within the distance special course
“Subjectness professional development of the future teacher”, i.e. at distance seminars and
trainings, as well as within the framework of the distance scientific and pedagogical support.

Based on described organization of distance subject-subject interaction in the course of
future English philologists, the method of diagnosing the condition of the formation of future
English philologists’ subjectness with the help of the developed criteria and indicators has
been developed; the content and the course of the forming experiment has been disclosed; the
dynamics of levels of the subjectness formation of future English philologists in conditions of
the research experimental work has been analysed.

The diagnostics was aimed at finding out the real state of the investigated quality of
future English philologists, tracking the dynamics of the process of acquiring subjectness by
future English philologists in the context of the introduction of a special interactive training
on the basis of subject-subject pedagogical interaction to stimulate the personality of the
future English philologists to self-development and approbation of optimization of foreign
language training of the future teachers in the process of professional training on the basis of
information and communication technologies. The procedure of diagnostics was carried out
on the basis of the use of a set of standardized and adapted techniques and methods, including
a test of identifying aptitude for self-awareness called "Checking Yourself," methods of self-
assessment [4], questionnaires for future teachers and experts in teaching methodology called
"To Be a Subject of Professional Pedagogical Activity", a training"Development of Self-
esteem and Self-knowledge", etc.

The recording stage of the pedagogical experiment was preceded by the development of
criteria and relevant indicators of the formation of subjectness of future English philologists,
taking into account the theoretical and methodological foundations of the research, functions
and features of the process of forming subjectness of students of English philology. The
interconnected set of criteria that reflect the integrity of the process of forming subjectness of
future English philologists was determined, in particular: the value-motivational criterion —it
refers to the motivational sphere of personality of a future English philologists, reflects the
motives and value orientations regarding the choice of the teaching profession, characterizes
manifestations of social-professional activity, initiative of a future English philologists, the
ability to develop oneself; the need to demonstrate subjectness in various types of
professional-pedagogical activity, in the process of self-development of creative individuality;
the desire to understand the possibilities of one’s own professional pedagogical potential,
increase of an adequate self-esteem and systematic analysis of one’s own subjectness
experience; self-development of the image of "I am a professional"; the cognitive criterion —
characterizes the activity of future English philologists regarding self-education in the
professional pedagogical sphere; the psychological and pedagogical knowledge and the
knowledge of subjects and methodology, which ensures the formation of professional
subjectness; general pedagogical erudition; of self-educational subjectness experience in the
process of pedagogical practice, innovative creative activity; the prognostic and
activitycriterion — includes the aptitude of future English philologists for goal-setting in the
context of mastering professional pedagogical activity; the ability to organize a systematic
and purposeful activity of a person focused on the formation and improvement of positive
professional qualities, independently provide conditions for acquiring their own subjectness in
the professional pedagogical activity, to design a subjectness model of activity based on a life
strategy for self-realization in the professional and pedagogical activity; the reflexive and
regulatory criterion — is manifested in the ability of future English philologists to see the
ultimate goal of the professional pedagogical activity and independently find the best ways to
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achieve and implement it; the ability to define an individual strategy and subject space, which
will contribute to the formation of professional subjectness; to compare the result of one’s
own subjectness with the standard of the professional pedagogical activity in the process of
self-knowledge; independently adjust the strategy of personal achievements in the future
professional pedagogical career. Taking into account the essential characteristics of these
criteria and indicators, the following levels of forming subjectness of future English
philologists have been determined: the low, the average, and the high.

According to the results of the forming experiment, the overwhelming majority of
students of the CG and the EG have the low and the average levels of the subjectness
formation. Thus, in the CG upon the value-motivational criterion, about half of the students
have the low and the average levels of the subjectness formation; upon the cognitive one —
78%, upon the prognostic and activity criterion — 80%, the reflexive and regulatory — 73%; in
the EG, respectively, 68%, 73%, 84%, and 74%.

According to the results of the recording stage of the experiment, the future teachers are
mostly aware of their own needs for choosing future professional pedagogical activity (78%),
the ability to clearly identify their own motives and needs for pedagogical education (33%),
the motives for future pedagogical activity (64%), and the desire for self-development (41%).
In our opinion, such results can be explained by the fact that future teachershave a rather high
level of the value, motivated, and conscious attitude towardsprofessional pedagogical activity
before entering university.

The aptitude for professional pedagogical self-actualization was the least developed
one, since the students are just beginning to embody their own dreams of being a teacher
(12%). Almost half of the respondents are not aware of the importance of their own self-
knowledge and self-development of the image of "I am a professional" (53%), since they have
low self-esteem indicators.

The level of the formation of goal-setting skills and the ability to design a model of
one’s own activity based on life experience proved to be low. On average, only 10% of the
respondents showedthe sufficient level of their development, about half (56%) of the future
teachers wanted to acquire them, and one third (34%) — did not see any need in this. A small
number of students had the ability to independently provide conditions for acquiring their
own subjectness (6%), which can be explained by the lack of the subjectness formation.

The analysis of the recording experiment results discovered that the future teachers
were not aware of the significance of such skills as goal-setting for mastering professional
pedagogical activity (46%), the organization of systematic and purposeful activities oriented
towards the formation of positive professional qualities (35%), and the ability to
independently provide conditions for acquiring one’s own subjectness (43%). Only 10% of
the respondents had these skills developedsufficiently. It was also found that almost one third
of future teachers did not have the ability to create an individual strategy and subjectness
space (33%), and also to independently adjust the strategy of personal achievements in a
professional pedagogical career (39%) and did not consider it necessary to do so.

A survey of students, teachers and experts in teaching methodology showed
dissatisfaction with the prevailing level of subjectness of all participants of the experiment,
which creates preconditions for purposeful and systematic formation of this important
personal quality of future specialists of pedagogical specialties.

At the end of the experimental work, the forms and methods of reflexive activity in the
context of the formation of subjectness, the adjustment of the course of the process of forming
subjectness of the future teachers in professional training became important for the future
English philologists.

At the final stage of the experimental research, the results of the check assessment
revealed a significant increase in the number of students in the EG who reached the high and
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average levels of the formation of subjectness upon all the indicators.
Table 5

The Distribution of Students According to the Levels of the Formation of Subjectness
after the Forming Stage (%)

The Levels of the Formation of Subjectness
The Criteria for the low average high

Formation of Subjectness before after before after before after
exper. exper. exper. exper. exper. exper.

The value-motivational 25 11 43 33 32 56

The cognitive 25 12 48 31 27 57

The prognostic and activity 34 15 50 28 16 57

The reflexive and re gulatory 29 6 46 29 26 65

The credibility of the results obtained is confirmed by methods of mathematical
statistics. To compare the frequency distributions of experimental and control groups of future
teachers by the levels of subjectness at the recording and forming stages of the experiment,
we used Pearson's chi-squared testy’, which allowed comparing two empirical distributions

and concluding that they are consistent with each other.
Table 6

The Comparison of Distribution of the CG and EG Future Teachers According to the
Levels of Formation of Subjectness at the Recording and Forming Stages of the
Experiment (by Pearson's chi-squared test y2)

- The empirical value of Pearson's The empirical value of Pearson's
The Criteria for the . .
Formation of chi-squared test y2 when chi-squared test y2 when
. comparing the CG and EG at the | comparing the CG and EG at the
Subjectness . .
recording stage forming stage
The value-motivational 0,256 28,388
The cognitive 5,363 41,846
The prognostic and 6.506 27.303
activity
The reflexive and 0.462 31,345
regulatory

When comparing the CG and EG at the recording stage, for all the criteria of
subjectness, except for the prognostic and activity one, the empirical value of Pearson's chi-
squared test y2is less than the critical value of 5,99 (respectively, 0,256; 5,363; 0,462), hence,
the differences between the distribution of the CG and EG are insignificant (p> 0,05) for the
experiment. In terms of the prognostic and activity criterion, the differences are significant at
the level of 0,05(the empirical value of the criterion is 6,506). At the forming stage, when
comparing the CG and EG, the empirical value of Pearson's chi-squared test y2exceeds the
critical value of 13,81 (the corresponding empirical values are 28,388; 41,846; 27,303;
31,345), hence, the differences between the distribution of the control and experimental
groups after the experiment are statistically significant at the level of p < 0,001.

4. CONCLUSIONS AND PROSPECTS FOR FURTHER RESEARCH

In the course of designing and implementation of subject-oriented pedagogical
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situations, the method of distance counseling proved to be efficient, as it provided an
especially organized interaction between the consultant and the future teacher, aimed at
solving problems and making positive changes in the pedagogical activity of the future
teacher. In stimulation of self-education, self-improvement and self-development processes,
the method of moderation appeared to be quite productive, as it anticipated activity aimed at
realizing the potential subjectness abilities of the future English language philologists in the
course of their training. The background of such a method is the use of special distance
technologies which help to organize the process of free communication, exchange of ideas,
and judgments, which helps the future teacher to take a professionally competent decision
applying their own subjectness.

The definition of distance subject-subject interaction in contemporary pedagogical
science is understood as a kind of particular interaction between the participants of the
educational process where the result will depend mutually on the teacher and the student in
the framework of distance learning. The core function of a teacher is to support students’
emotional and volitional attitude to constant working ability during the course by creating a
motivational influence, such as external stimulation and self-motivation and by performing
through constant teaching control over the tasks and virtual communication in the group.

The criteria of measuring the subjectness of the future English philologists training have
been firstly defined, in particular: the value-motivational criterion refers to the motivational
sphere of personality of a future English language philologists, reflects the motives and value
orientations regarding the choice of the teaching profession, self-development of the image of
"I am a professional"; the cognitive criterion characterizes the activity of future teachers
regarding self-education in the professional pedagogical sphere; the prognostic and activity
criterion includes the aptitude of future English language philologists for goal-setting in the
context of mastering professional pedagogical activity; the ability to organize a systematic
and purposeful activity of a person focused on the formation and improvement of positive
professional qualities; the reflexive and regulatory criterion is manifested in the ability of
future English language philologists to see the ultimate goal of the professional pedagogical
activity and independently find the best ways to achieve and implement it; the ability to
define an individual strategy and subject space, which will contribute to the formation of
professional subjectness; independently adjust the strategy of personal achievements in the
future professional pedagogical career.

The positive level dynamics of the subjectness formation of the future English language
philologists in the process of professional training in the EG testifies to the effectiveness and
expediency of the above-mentioned interactive training based on subject-subject pedagogical
interaction. It is applied to stimulate self-development of the future English language
philologists as well as to enhance efficiency of the future foreign language teachers training
applying information and communication technologies.

The study does not cover all the aspects of the above-mentioned problem. The issues
related to the study of the peculiarities of the organization of distance subject-subject
interaction of the future teachers in different specializations, as well as the search for effective
methods for improvement of the results of such interaction call for further study.
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OPTAHIBALIS IMCTAHIIIHOI CYB’EKT-CYF’EKTHOI B3BAEMO/III B
IMPOLIECI MIITOTOBKY MAWBYTHIX ®LJIOJIOTIB AHTJIIIICEKOI MOBH
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AHoTanmis. VY craTTi NpeACTaBIEHO TEOPETHYHE Ta CKCIIEPUMEHTalbHE OOrpyHTYBaHHS
opraHizauii JUCTaHUINHO Cy0'eKT-Cy0'€eKTHOI B3aemomii B mpoueci MiAroToBKM MaHOyTHIX
¢inonoriB anriiiicekoi MoBH. Ha chorosgHi akTyanbHUM HanpsiMoM (OpMyBaHHs Cy0’€KTHOCTI
MaiOyTHIX (isosnoriB aHriiicbkoi MOBH 110 IpO(heciHO-TIeAaroriyHol JisNIbHOCTI € 3aCTOCYBaHHS
HeJaroriyHuX TEXHOJOTIH, sKi O CIpHsIM OCOOMCTICHOMY PO3BUTKY CTYHICHTIB SIK CYO €KTIB
npodeciiHo-TIearoriyHoi  TisIbHOCTI. Y CTaTTi BU3HAYAETHCSA, MO0 HAWPAIiOHATBHIIINM €
IHTEPHET-TEXHOJIOT1{, SKi HAJAIOTh AUIAKTHIHI MOKJIMBOCTI 1 MOMJIMBICTh 3HIHCHHTH CY0O €KT-
Ccy0’€KTHY B3a€EMOJIII0 MK BHKJIaJadaMH Ta CTYACHTaMH, V 3B’S3Ky 3 YUM TUCTaHIIHHA dopMma
B3a€EMOJII Mae TIEBHI TepeBard, 30KpeMa: OIepaTUBHE IepelaBaHHS Ha Oyab-sfKy BiJCTaHb
indopmarii pizHOTO O00CATY ¥ y Oyab-IKOMY BUTJSIIL: 3ByKOBoMYy (aymioponuk, Podcast),
BizyansHOoMy (PowerPoint Presentation), TekcroBomy (3BIiT 3 NEINPAaKTUKW, BUKOHAHHS BIIPAB,
noprt¢oiio), rpagiyHOMY TOIIO; MOMKIJIMBICTH ONEpaTHBHOI 3MiHM iH(opMauii yepe3 Mepexy
InTepHer 31 cBOro poOOYOro Micus; MOMJIMBICTH IHTEPAKTUBHOI B3a€MOJIl 3a JIOMOMOTOO
CHeLiaJbHO CTBOPEHOI 3 LI€I0 METOI0 MYJbTUMENiiHOI iH(popMaLil i ONepaTHBHOIO 3BOPOTHOTO
3B’513Ky ToIO. BuzHaueHo kpurepii popMyBaHHs Cy0'€KTHOCTI MaiOyTHIX (itoJoriB aHriiicbkol
MoOBU. BcraHoBneHo, 110 mepHIMHA KpUTEpid CTOCYEThCS LIHHICHO-MOTHBALIWHOI cdepu
0CcOOHMCTOCTI MaWOyTHBOTO (hijoyora; HOPYruil KpHTEpil - KpuTepid CyO'€KTHOCTI, KWK
XapaKTepU3ye CaMOITI3HAHHA 1 CaMOOCBITY MaHOyTHIX YYHMTENiB; TPETiH KPUTEPid T03BOJISE
BU3HAYNTHU CYO'€KTHICTh MalOyTHIX YYHTENIB IMOJO CaMOBJOCKOHAJIIEHHS Ta CaMOPO3BUTKY B
YHIBEPCHUTETI; YETBEPTHH KPUTEPiH TOBOIUTH, 110 MalOyTHI (PiTosiorn HAOyBarOTh Cy0'€KTUBHICTD
st camopeduiekcii. Ha mpakrtuiii 1 cuctema Oyna BHpoBa/pkeHa Ha eTami (OpMyBaIbHOTO

246



ISSN: 2076-8184. Information Technologies and Learning Tools, 2019, Vol 71, Ne3.

eKCIIEPUMEHTY, SKUH TmepenbadaB po3poOKy METONWYHUX PEKOMEHIAIi Uil BYHTENIB
VHIBEpPCHUTETY M0N0 OpraHizamii cy0'ekT-cy0'eKTHOI B3aeMoii MalOyTHIX (ijoJoriB y Mexax
JUCTAHIIIMHOTO CIEIKYPCY.
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B3a€EMO/Iisl; OCOOUCTICHI SIKOCTI CTY/ICHTIB; BIpTyaJIbHE CITUIKYBaHHS; JUCTaHLIHHI TEXHOJIOTII.
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ORCID ID 0000-0001-8196-8977
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AHHOTamusl. B craThe NpPEICTaBICHO TEOPETUYECKOS M IKCIEPUMEHTAIBbHOEC OOOCHOBaHUE
OpPTraHU3aIMK TUCTAHIIMOHHO CYOBEKT-CyOBEKTHOTO B3aMMOJCHCTBHS B MPOIECCE MOJITOTOBKH
Oyaymux (QWIONOrOB aHTJMICKOTO s3biKka. Ha cerogHss aKkTyaJlbHBIM  HAlpaBICHUCM
(dhopMupoBaHus CyOBEKTHOCTH OyAyIIUX (DHUIOIOrOB aHIIIMHCKOTO S3bIKA K MPOQECCHOHATBHO-
MeIarOTHYECKON  NEeSTeTbHOCTH  SIBISICTCS  NPUMEHEHHE  IEeJarOTMYeCKHUX  TEXHOJIOTHH,
CHOCOOCTBYIOIIMX JIMYHOCTHOMY pPAa3BUTHIO CTYJCHTOB KaK CYOBEKTOB IpO(eCCHOHAIHHO-
MeIaTOTHYECKON NIeATENPHOCTH. B cTatbe pacKphIBaeTCs pPalHOHAIBHOCTH HCIIOJB30BAHUS
MHTEPHET-TEXHOJIOTHH, KOTOPhIE MPEIOCTABISIIOT TUAAKTHIECKIE BO3MOXXHOCTH M BO3MOXKHOCTD
OCYILIECTBHUTH CyOBEKT-CyOBEKTHOE B3aMMOACHUCTBHE MEXIY MPENOJaBaTeIIMA U CTYICHTaMH, B
CBS3M C 4YeM OUCTAHIMOHHAas (hopMa B3aMMOACHUCTBHS MMEET ONpEACICHHBIC NMPEUMYIIECTBA, B
YACTHOCTH: ONEPAaTUBHAS Tepenava 000 HHPOPMALUU Pa3TUIHOTO 00beMa U B JIFOOOM BHIE:
3ByKOBOM (aynuopouuk, Podcast), Buzyansnom (PowerPoint Presentation), TekcToBOM (OTYET MO
MEIarOrMYeCKON MPAKTUKY, BBHIMONHCHUE YIPAXHEHUH, NOpTdoino), rpaduueckoM H TOMY
moJJ0O0OHOE; BO3MOXKHOCTh OIICPATHBHOrO W3MEHEHHWs HH(popMaimu uepe3 HHTEpHET co cBOero
pabodero MecTa; BO3MOXKHOCTh HHTEPAKTHBHOTO B3aMMOJCHCTBHS C ITOMOIIBIO CIEIMATBHO
CO3JJaHHOM JUIS 9TOH LieNIM MYJIbTUMEIMHHON HH(OpMaLK U OllepaTHBHOI 00paTHOM CBS3H U T..
Omnpenenensl kKputepund GOpMUPOBaHUS CYyOBEKTHOCTH OyAyIIMX (DUIOJIOTOB aHTIUHCKOTO SA3BIKA.
YcTaHOBJIEHO, YTO TEPBBIH KPUTEPHHM KacaeTcs IEHHOCTHO-MOTHBAIIMOHHOW chephbl JTHIHOCTH
Oynymiero (¢uionora; BTOPOW KPHUTEPUH - KPUTEPHUH CyOBEKTHOCTH, KOTOPBIM XapaKTepHU3yeT
CaMOTIO3HaHWE U caMooOpa3oBaHWe OyAyImIMX y4YUTeNeHd; TpeTUH KPUTEPUH TO3BOJISET
OTIPEeNIeNNUTh CYOBEKTHOCTh OYAYIIMX YUHUTENeH Ui CaMOCOBEPIICHCTBOBAHHSA U CaMOPa3BUTHS B
YHHBEPCHUTETC, YCTBEPTHIA KPUTCPUH JOKA3bIBaE€T, 4YTO Oyaymue (GUIONOTH TPUOOpETaroT
CyOBEKTHOCTh il caMopediaekcHu. DKCICPUMCHTANIbHAS CHUCTEMa Pa3BUTHUS CYOBEKTHOCTH B
npoliecce MOArOTOBKY OYAYIIHX (PHIOIOrOB aHTIHICKOTO s3bIKa BKIIFOYACT B ce0s d4eThIipe OIoKa,
KOTOPBIC ONPEACISIOT JTalbl Pa3BUTHA CYOBEKTHOCTH U OOBCAMHCHBI OOIICH MLEIbI0 |
comepxanueM. Ha mpakThke 3Ta cucTeMa ObUla BHEIpPEHA Ha JTane (OPMHUPYIOMIETo
JKCIICPUMEHTa, KOTOPBIA IpeaycMaTpuBal pa3padOTKy METOIMYCCKHX PEKOMCHIANUN JUIs
yauTenell yHHBEPCHTETa II0 OPTaHM3AlUMH CYOBEKT-CyOBEKTHOTO B3aMMOACUCTBHS OymyIINX
(hUITOIIOTOB B UICTAHITMOHHOM CIICIIKYpCE.
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