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Abstract. The skill of listening has always been regarded as one of the primary skills in foreign
language teaching. The article attempts to investigate the effects of employing ICT, namely
extensive viewing of movies and TV programs, on listening skills of EFL (English as a foreign
language) learners. A total of 18 students of Teaching English Language and Literature study
program were targeted for this preliminary study. Based on the data acquired by a questionnaire,
they were divided into three groups: those who watch movies and TV programs in the original in
English on a daily basis 1 hour a day, 2 hours a day, and 3 and more hours a day. Afterwards, all
the participants took a listening test, and the obtained data were subsequently analyzed using the
Friedman ANOVA non-parametric statistical test and a post-hoc test. The preliminary results
illustrate that despite the fact that some differences in the mean scores were observed, no
statistically significant difference was detected in the listening test scores between the three groups
(p = 0.31). In a similar way, the post-hoc test yielded the same results (p = 0.68; p = 0.22; p =
0.22). Thus, the amount of daily exposure to watching English movies and TV programs in the
original did not seem to occupy a substantial role in relation to listening skills of EFL learners. It is
vital that further research, on a larger sample of respondents, be conducted, also due to the fact that
the exploration of this field of English language teaching and learning is still in its infancy.
Extensive listening (extensive viewing) represents a useful and popular way of improving listening
skills, which requires attention of teachers and students, and this preliminary study explores
whether higher exposure to viewing movies and TV programs results in better listening skills of
EFL learners.

Keywords: listening skills; extensive listening; extensive viewing; ICT; English movies; English
TV programs; EFL learner.

1. INTRODUCTION

The problem statement. The four language skills (listening, reading, writing and
speaking) represent principal components of the command of a foreign language, but it is
through the receptive skills, namely listening and reading that EFL learners are exposed to
meaningful language so that they can develop their language abilities.

Thus, the significance of listening skills in EFL teaching and learning is undeniable.
Listening comprehension is an important part of learning a language, which needs to be
developed ([1], [2], [3], [4]. Brownell [5] maintains that listening may be the single most
important skill promoting personal and professional development since it influences the
effectiveness of individuals, both at school and in the workplace Similarly, Korkmaz and
Giineyli [6] also claim that the skill of listening is more important than other language skills
(reading, writing, speaking) as it is the first acquired skill.

However, listening has long been neglected in EFL teaching and learning [7], [8], [9],
[10], [11] in spite of its immense importance. It seems that listening still continues to be one
of the least developed abilities of foreign language students. “Helping students develop
listening proficiency has always been a particularly difficult aspect of foreign language
teaching, not least because listening involves a number of complex, interrelated cognitive
processes which must occur simultaneously within fractions of a second for a message to be
interpreted correctly” [12, p. 299]. It should be, therefore, remembered that paying
insufficient attention to this skill in foreign language teaching and learning may seriously
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impede the development of overall proficiency of EFL learners [13]. Kim [14] also asserts
that the complex nature of listening skills and problems language learners encounter during
listening to foreign language deserves serious thought and investigation.

“It is a fact that technology is in every part of our lives” [15, p. 2587]. Thus,
technologies affect most aspects of our daily work as they have produced changes in every
sphere of society [16], [17], including education [18], [19]. Moreover, they help EFL learners
enhance their language abilities [20], [21]. “There are many benefits to using ICTs
(information and communication technologies) as an educational tool” [22, p. 176]. One of
the groups ICT applications can be categorized into is the so-called learning resources, which
include educational software, online resources, and video resources [23]. Therefore, extensive
listening or extensive viewing represents one of the ways how foreign language learners can
develop their language skills. Chang [24] explains that extensive listening includes listening
to a huge amount of aural input, either live or through radio, TV, the Internet, audio books,
etc. “Extensive listening does not require listening for specific information, listening for the
exact words of a phrase or expression, or listening for details” [25, p. 29]. Siyanova-Chanturia
and Webb [26] maintain that a recently emerged concept in the literature, which refers to
watching TV, movies, and videos for the purposes of L2 (second language) learning, is called
extensive viewing. In connection with this, Renandya and Jacobs [27, p. 101] state that
“[blecause of the rich visual elements that provide contextual supports, L2 students find it
easier to comprehend videos than audio recordings”. Thus, extensive viewing can be deemed
popular with foreign language learners.

Despite the fact that advocates of extensive listening claim that this type of listening is
likely to improve performance and attitudes of learners [28], and that extensive listening is of
obvious importance [29], it should be noted that research into the effects of extensive
listening is still in its infancy [27]. In connection with this, Chang and Millett [30, p. 31] state
that “[d]Jue to the fact that EL is a comparatively new idea, its theoretical framework is
underdeveloped; there has been little hard evidence supporting the effect of EL on improving
L2 listening competence”. Therefore, further research on extensive listening (extensive
viewing) ought to be carried out so as to throw new light on this field of EFL teaching and
learning.

This study attempts to fill in the gap by focusing on practicing listening skills of EFL
learners by watching movies and TV programs in the original in English. The article
examines the effects of extensive viewing on EFL learners’ listening skills. Its principal
objective is to investigate the influence of three types of daily exposure (1 hour a day, 2 hours
a day, 3 and more hours a day) to watching movies and TV programs in the original (in
English) on listening skills of Slovak university EFL students. Another goal is to compare the
three groups of participants with each other by means of statistical tests.

2. THE THEORETICAL BACKGROUNDS

Research has supported the notion that exposing learners to authentic materials through
video aids learning of a language, listening skills in particular [31]. Arising out of the analysis
of several studies, Kim [32] also suggests that videos can be beneficial for the improvement
of listening skills of L2 learners. In her own study, Kim’s [31] research findings support the
notion that videos are a more useful and effective tool for the development of listening in
comparison to the lecture-based instruction.

According to Safranj [33], the use of movies is an effective way of improving listening
abilities of foreign language learners, also resulting in getting better insight into English
culture. A large-scale survey conducted by Canning-Wilson [34] illustrates that students
expressed their preference for learning language through the use of videos. “One of the results

228



ISSN: 2076-8184. Information Technologies and Learning Tools, 2019, Vol 70, Ne2.

of her survey shows that learners prefer action/entertainment films to language films or
documentaries in the classroom” [35]. Furthermore, she claims that in spite of the fact that
these movies appear to hold student interest, it might be inferred that student comprehension
of videos can be due to the visual clues instead of auditory components.

In her study, Khan [36] emphasized the implications of using movies so as to enhance
language proficiency of non-native speakers, indicating that higher exposure to watching
movies may lead to considerable increase in L2 acquisition in non-native English language
learning environments. According to Mekheimer [37], authentic videos represent a valuable
approach in regard to whole language learning.

Kacetl and Fiserova [38] maintain that in this day and age, it is not difficult to find
suitable videos on the Internet, and that teachers of foreign languages use them frequently.
They mention some of the useful websites as follows: YouTube, Yahoo!, Video,
TeacherTube, Hulu, Netflix, OneWorldTV, Google Video, MSN Soapbox, NextVista,
Discovery Education, or Deutsche Welle. Therefore, L2 learners can choose from a broad
range of sources when they want to watch a movie or a TV program. In relation to YouTube,
which also contains numerous movies and TV programs, Watkins and Wilkins [39] indicate
that there are two primary benefits of using YouTube in the classroom, namely exposure to
authentic English and the promotion of a more autonomous and student-centered learning
style.

However, when it comes to using YouTube in relation to extensive viewing, according
to the study conducted by Kelsen [40], 53.3% of participants regarded YouTube less then
neutral in motivating them to learn English outside their classes. “This may reflect that in the
absence of a teacher and structured activities, many students are unaware of how to, or
perhaps unwilling to, use YouTube for anything other than entertainment” [40, p. 10].
Similarly, the study of Silviyanti [41] also suggests that students find YouTube more
beneficial to their English and were more motivated when used in class in comparison to
using YouTube outside of the class.

It is also television which can be used for the purposes of extensive viewing. According
to Rodgers [42], watching L2 television improves listening comprehension. Webb [43, p. 159]
also recognizes the importance of television, which is a good example of a valuable source of
authentic materials, by claiming that “[t]he greatest value of television for language learning
might be its potential to provide large amounts of L2 spoken input, which can contribute to
the development of vocabulary knowledge and listening comprehension, as well as other
aspects of L2 learning”. Webb and Nation [44] maintain that although people have a tendency
to spend more time watching TV than reading in their native language, it may seem odd that
relatively little discussion has been generated with regard to the value of extensive viewing
when it comes to language learning. One of the reasons for this is that watching TV is more
strongly linked with entertainment rather than education. However, the fact that a lot of
people watch TV for enjoyment ought to be regarded as a major advantage for language
learning. “If learners can also watch L2 television programs for enjoyment, then they are
more likely to use them as a source of meaning-focused input” [44].

Extensive listening and viewing indeed has its place in foreign language learning.
However, research in this field is scarce, hence the need for further investigation into the
effects of practicing the skill of listening outside the classroom.
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3. RESEARCH METHODOLOGY

3.1. Research design

The article explores the effects of extensive viewing on listening skills of EFL learners.
Its primary objective is to analyze the influence of three types of daily exposure (1 hour a day,
2 hours a day, 3 and more hours a day) to watching movies and TV programs in the original
(in English) on listening skills of Slovak university EFL students. Another goal is to compare
the three groups of participants with each other by means of statistical tests.

The research participants were divided into three groups according to their long-term
viewing habits (watching movies and TV programs in the original in English 1 hour a day,
watching movies and TV programs in the original in English 2 hours a day, and watching
movies and TV programs in the original in English 3 and more hours a day). Afterwards, the
participants took a listening test. Finally, the data were obtained, statistically compared by
means of the Friedman ANOVA and a post-hoc test, results were interpreted, and conclusions
were reached.

3.2. Participants

The target population were the third year B.A. students and the first year M.A. students
of the study program Teaching of English Language and Literature at a university in Slovakia.
The total sample (n = 18) was formed by 10 females and 8 males. All the students were
approximately at the CEFR B2+ level. They were 22.4 years of age on average, all of them
holding Slovak nationality, living in Slovakia. The participants had been learning English for
more than 10 years. All of them claimed that they would watch English movies and TV
programs on a daily basis.

3.3. Data collection and procedure

The respondents were asked to complete a short questionnaire in order to acquire data
regarding the daily time they would spend on watching movies and TV programs. Afterwards,
they were divided into three groups as follows:

1. Students who watch movies and TV programs in the original in English on a daily

basis one hour a day;

2. Students who watch movies and TV programs in the original in English on a daily

basis two hours a day;

3. Students who watch movies and TV programs in the original in English on a daily

basis three and more hours a day.

Next, all the participants in every group took a standardized listening test so as to find
out how many points they have scored. The students were able to achieve the maximum of 28
points (18 fill-in-the-blank and multiple choice items). The obtained data were subsequently
analyzed and compared by means of the analytics software Statistica 10.0 so as to reveal
whether the differences between the three groups are statistically significant or not.

4. THE RESULTS AND DISCUSSION

The listening test scores are displayed in Table 1 and Figure 1. The highest average can
be observed with the students who watch English movies and TV programs 3 and more hours
a day (23.3), followed by those who view movies and TV shows 1 hour a day (19.8), and the
participants that are exposed to watching movies and TV programs 2 hours a day (19).
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Table 1
Listening test scores
Listening test scores
Exposure 1 hour a day Exposure 2 hours a day Exposure 3+ hours a day
Participants 1 - 6 Participants 7 - 12 Participants 13 — 18
16 19 23
25 18 27
7 14 26
25 18 22
26 23 16
20 22 26
Mean: 19.8 Mean: 19.0 Mean: 23.3
30
25

20

15

mean score + 5D

10

Figure 1. Listening test scores and standard deviations

The obtained data illustrate that the students who watch English movies and TV
programs 3 and more hours a day achieved the highest scores (23.3). Moreover, the
participants who were exposed to watching English movies and TV programs 1 hour a day
obtained a slightly better mean listening test score (19.8) in comparison to those who watch
movies and TV programs 2 hours a day (19). The difference between the test scores of the
participants who watch English movies and TV programs 1 hour a day and 2 hours a day,
however, seems to be of minor importance.

For the purposes of examining if the differences between the average test scores are of
statistical significance, the Friedman ANOVA non-parametric statistical test and a post-hoc
test were employed. The main findings demonstrate that no statistically significant difference
was detected between the three groups of students in the listening test scores at the
significance level of 0.05 (F=2.33; p =0.31).

The post-hoc test (Table 2), which was used for comparing the three groups with each
other (1 hour a day vs 2 hours a day, 1 hour a day vs 3+ hours a day, 2 hours a day vs 3+
hours a day), also revealed that no statistically significant differences were observed. Thus,
the amount of exposure did not seem to occupy a powerful role as far as the participants’
listening skills are concerned.
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Table 2
Post-hoc test for the listening test scores
Treatments pair p-value Difference
1 hour vs 2 hours 0.68 not significant
1 hour vs 3+ hours 0.68 not significant
2 hours vs 3+ hours 0.22 not significant

S. CONCLUSIONS AND PROSPECTS FOR FURTHER RESEARCH

Listening is a skill of crucial importance, which deserves serious attention of both EFL
teachers and learners, and one of the ways how foreign language learners can enhance this
skill is by practicing extensive listening. This study focused on the development of listening
skills by watching English movies and TV programs in the original in English. Examining
whether higher daily exposure to watching English movies and TV programs results in higher
listening test scores was in the foreground of this study.

The statistical comparison has revealed that despite some differences between the
average listening scores (1 hour a day = 19.8; 2 hours a day = 19; 3+ hours a day = 23.3),
statistically significant differences were not detected. At the same significance level of 0.05,
the post-hoc test, which was used for comparing the three groups with each other, generated
the same results (1 hour a day vs 2 hours a day: p = 0.68; 1 hour a day vs 3+ hours a day: p =
0.68; 2 hours a day vs 3+ hours a day: p = 0.22). Therefore, these preliminary research results
do not seem to support the assumption that higher daily exposure to watching movies and TV
programs in the original (in English) would necessarily lead to better listening skills of EFL
learners.

One of the limitations of this study is a relatively low number of participants, which
means that the generalizability of the findings is decreased. This paper, however, is regarded
as a preliminary study, and further research, conducted on a larger sample of respondents,
needs to be performed, also due to the fact that the exploration of this field of English
language teaching and learning is still in its infancy. Moreover, employing other research
methods such as interview or observation as well as examining listening skills at other CEFR
levels than B2+ would definitely prove useful.

Further research might concentrate also on web or cloud services in terms of developing
language skills of EFL learners, or exploring the advantages of employing ICTs such as the
Internet or various online resources for the purposes of enhancing listening skills in
comparison to watching, for example, TV and DVD players only. It is obvious that the
popularity and the integration of ICTs in every sphere of human activity will continue to
grow, hence the need for further exploration in this area, also in the context of EFL learning.

Extensive listening (extensive viewing) is undoubtedly a matter of considerable
significance, and can be regarded as an interesting and useful way of practicing listening
skills. Technological advancements and the Internet offer ample opportunity for watching
authentic English movies, TV programs, and videos, and EFL learners should not be afraid of
using them to their advantage. Finally, it ought to be noted that teachers worldwide have to
encourage their learners in practicing extensive listening (extensive viewing) as much as
possible since this way of developing one’s language abilities definitely has its place in
foreign language learning.

Text of the article was accepted by Editorial Team 20.07.2018
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(himpMU 1 TeenporpaMu aHTIIIHCHKOI0 MOBOIO | TOIWHY B JIeHb, 2 TOIWHW Ha JIeHb, 3 1 OlibIie
TONIH Ha NeHb. [licas pOoTo BCi YYaCHWKHU MPOWUIIUIA TECT Ha MPOCITYXOBYBaHHS, 1 OTpUMaHi IaHi
OyJiu 3rooM IpoaHali3oBaHi 3 BHUKOPHUCTaHHSIM HENapaMETPUYHOIO CTATUCTHYHOTO TECTY
®pinmana ANOVA i crienianbaoro Tecty. IlonepenHi pe3ysibTaTi NOKa3yrOTh, 110, HE3BAXKAIOUH
Ha Te, W0 CIOCTEpirajucs MAesKi BIAMIHHOCTI B cepelnHiX Oanax, CTATHCTUYHO 3HAYYIIUX
BiZIMIHHOCTEH y 0ajax TeCTy Ha NMpOCIyXOBYBaHHS MK TpbOMa rpynaMu He BusiBieHo (p = 0,31).
AHaNOriYHUM YMHOM TOCT-CIIELiaJIbHUI TecT 1aB Ti x pesynsTati (p = 0,68; p = 0,22; p = 0,22).
OTxe, KUIBKICTD IOJCHHOTO IPOCIYXOBYBAHHS IIiJ] 4ac MEperjsity aHriiidcbkux ¢uUIBMIB 1
TeJIeTIpoTpaM B OpPHUTIHAJI He 3irpaB iCTOTHOI poJIi B MOJIMIIEHHI HABUYOK ciayxaHHS y4HiB EFL.
Bxpait BaximBO, 100 MOMANBINI AOCTIDKEHHS, IO TMPOBOASTHCS Ha OIBII MHMPOKIH BUOIpII
PECTIOHJICHTIB, TPOBOIWIHNCS TaKOX Y 3B'I3KYy 3 THM (akToM, IO BUBYCHHS Ii€i Tamysi
BUKJIaJIaHHs 1 BUBUEHHS aHTJIIHCHKOT MOBH Bce IIe Tiepe0yBae B 3apOJKOBOMY CTaHi. [HTEHCHBHE
MIPOCITyXOBYBaHHA (PO3IIMUPEHUI MEperisia) € KOPHUCHUM i HMOMYyJISPHAM CHOCOOOM MHOMIMIICHHS
HAaBUYOK TPOCITYXOBYBaHHS, KM BUMArae yBaru BUUTENIB 1 CTYICHTIB, 1 B IIbOMY MOTIEPETHHOMY
JOCJIIJPKEHH] PO3MIISAAETHCS MUTAHHS, YU NIPUBOJUTH €KCTCHCUBHE CIyXaHH ITijl 4ac Meperisiy
(uIBMIB 1 TENenporpam J10 HOJMINIICHHS HABUUOK ciryxaHHs yuHiB EFL.

KarouoBi ciaoBa: BMiHHS CIlyXaTH; €KCTCHCHBHE CIIyXaHHs, ekcreHcuBHuM neperisim; IKT;
aHMIIIHCHKI (1IbMU; TENeBi3iiHI IporpaMu aHriiicbko0 MoBo; yuens EFL.

HNCITOJIB30BAHUE AHI'JIOA3BIYHBIX ®UJIBMOB U TEJIEBU3NOHHBIX
ITPOI'PAMM J1JIAA PA3BUTHUSA HABBIKOB CJIYIHAHUA CTYAEHTOB IIPHU
W3YUEHUU AHTJIMACKOT O SI3BIKA KAK HHOCTPAHHOI'O

PacTtuciaB Merpyk

PhD, crapmmii npenoxasatenb, TyMaHUTapHbIH (aKynbTeT, Kadeapa aHMIIMHCKOTO s3bIKa U JINTEPaTyphl
Kununckuil yausepcurert, r. Xununa, CaoBakus

rastislav.metruk @ gmail.com

AHHOTANMA. YMCHHC CIIyIIaTh BCET/Ia CYMTANOCh OJHAM W3 OCHOBHBIX HABBIKOB B OOYYCHUH
WHOCTPaHHOMY f3BbIKY. B cTarbe npeanpuHsaTa MOnbsITKa U3YYnTh BIUsgHUE ucnonb3oBanusa KT, a
MMEHHO 3KCTEHCHBHOTO IPOCMOTpa (HYUIEMOB M TEJEIPOTPaMM, Ha HaBBIKHM CITyIIAHHUS YYaIIHXCS,
W3YYAIOMINX AHTIUHCKUNA KaK MHOCTPAHHBIA SA3bIK. JIJI1 TpeaBapuTeIbHOTO MCCIEI0OBaHUs ObLIO
BBIOpaHO 18 cTyAeHTOB, OYAYIIUX YUIHUTEICH aHTIIMICKOTO S3bIKa U INTepaTypbl. OCHOBBIBAsCH Ha
JAHHBIX, TOJYYEHHBIX C TIOMOIIBIO BOTIPOCHHKA, OHHM OBLIM pa3leleHbl HAa TPU TPYIIBL: T€, KTO
€XKETHEBHO CMOTPUT (QIIBMBI U TEIETPOTPaMMBI HA aHTIIMACKOM s3bIKe |1 Wac B J€HB, 2 yaca B
JIcHb, 3 1 OoJiee 4acoB B JicHb. [lociie 3TOro Bce YYaCTHHKH MPOILIH TECT HA MPOCITYIIUBAHUE, U
MOJYYCHHBIC  JIAHHBIC OBUIM  BIIOCICACTBUM  MPOAHATU3UPOBAHBI C  HCIOJIB30BAHUCM
HenmapaMeTpuueckoro crarucrudeckoro tecra @puamana ANOVA u cnenqualbHOTO TecTa.
IIpenBaputenbHble Pe3yIbTAThl TOKA3BIBAIOT, YTO, HECMOTPS Ha TO, YTO HAOIIOAATIICH HEKOTOPEIC
pasnuyus B CpedHHMX 0Oayutax, CTATUCTHYCCKH 3HAYMMBIX pa3inyuii B Oammax Tecra Ha
NPOCIIYIIMBAHUE MEXIy TpeMs rpynnamu He oOHapyxkeHo (p = 0,31). AnamorndasiM oOpaszom,

235



ISSN: 2076-8184. Information Technologies and Learning Tools, 2019, Vol 70, Ne2.

MOCT-CIICIUANIBHBIN TECT Jan Te ke pe3ynbrathl (p = 0,68; p = 0,22; p = 0,22). Takum o0Opazom,
KOJIMYECTBO €XKCAHECBHOTO MPOCIYIIMBAHUS BO BpEMsS MPOCMOTPA AHITUACKHX (QHIBMOB H
TEJICTIPOTPaMM B OpPHTHHAJIE HE CHITPAJIO CYIICCTBEHHON POJH B YIYYIICHHH HABBIKOB CITYIIAHHUS
yuamuxcs EFL. Kpaiine BakHO, 4TOOBI NajbHEHIIME HWCCIICIOBAHMS, MPOBOJUMBICE Ha Ooiee
IIMPOKOI BEIOOPKE PECHOHICHTOB, MPOBOIMINCH TAaKXKE B CBA3U C TeM (PaKTOM, UTO HM3ydeHHUE
9TOH 00JIacTH NMPEToAaBaHUs W M3yUCHHS aHTJIMHCKOTO S3bIKAa BCE €IIe HAXOTUTCSA B 3a4aTOYHOM
cocTosTHUU. MHTEHCHBHOE TPOCIYIIMBAaHHUE (PaCIIMPEHHBIA MPOCMOTP) MPEACTaBIsAET COOOMH
TIOJIE3HBI M TOMYJSPHBIA CIIOCO0 YIyYIICHWS HAaBBIKOB MPOCIYIIMBAHWSA, KOTOPBIA Tpedyer
BHHUMaHUsl yYUTEJIeHd U CTYJIEHTOB, U B OTOM IPEIBAPUTEILHOM HCCIEI0BAHUN PAacCMaTPUBAETCS,
HOPUBOJIUT JH DKCTCHCHUBHOE CIYINIAHWE BO BpEeMs MPOCMOTpa (WIBMOB U TEJICHIPOrpaMM K
YIIy4IIEHUI0 HaBBIKOB caymanus ydamiuxcs EFL.

KiroueBbie ciaoBa: YMEHHUE CIyHIaTh; 9KCTCHCUBHOC CIIYIIAHUC, IKCTEHCUBHBIN IPpOCMOTP; I/IKT,
aHTTTUHCKHE (1)I/IJ'H>MI)I; TCJICBU3MOHHBIC TPOTrPaAMMBI Ha AHTTTHACKOM A3BIKE; YUCHHUK EFL.
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