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INFORMATION MODELING OF BEHAVIORAL PROJECT MANAGEMENT
COMPETENCIES

Abstract. The application of project management practices in contemporary business is continuously
increasing with the aim of delivering the work packages in a more cost-conscious and controlled way
while making the best use of limited human resources to meet customer requirements and create
competitive advantage. In order to be considered competent, individuals working in the field should
demonstrate a certain level of knowledge, skills, and abilities — assessed, developed or improved through
a certification system. Taking into account the importance of information modeling and technology in the
domain of project management as a set of practices that determine structure, lifecycle and accessibility
requirements of information and the emphasis placed on the behavioral competencies of project, program
and portfolio managers, the authors of the paper focused on exploring the challenges and specificities of
the project management profession in Croatia. Empirical research was conducted in two steps. Firstly, a
qualitative research was done using in-depth interviews with a member of the editorial board of a new
project management international certification standard and two representatives of the certification body
in Croatia: the director and the assessor. The collected data were analyzed using grounded theory
approach and results in four main areas were obtained: project management and certification challenges,
addressing certification body needs, the missing link between educational institutions and project
management in practice and key project management competencies. In the next step, a quantitative
research with a questionnaire as a research instrument was conducted among 53 certified project, program
and portfolio managers in Croatia regarding their perception of the importance of the behavioral project
management competencies. The results show that the majority of the certified experts in the field consider
"leadership” to be the most important behavioral project management competency, closely followed by
teamwork and self-management, while relations and engagement, conflict and crisis as well as negotiation
and resourcefulness are considered to be of the least importance for conducting the project, program, and
portfolio successfully. Statistically significant differences in assigning importance to various project
management competencies were revealed with regard to several respondents' independent characteristics.

Keywords: competency; information modeling; behavioral competencies; certification; project
management; program management; portfolio management.

1. INTRODUCTION

General statement of the problem. Numerous contemporary companies adopt project
management practices in order to integrate, plan and control schedule-intensive, unique endeavors
and to make the best use of their limited human resources to meet the customer needs faster and
better than the competition [1]. However, project-based organizations are characterized by short-
term interactions and this context appears to be particularly challenging for the individuals
responsible for managing performance as they should be able to “get things done” through a large
and diverse set of people, despite having little direct control over most of them [2]. Therefore, in
order to be considered competent in the field, the individual has to demonstrate a certain level of
knowledge (information and experience), skills (technical capabilities to perform a task) and ability
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(effective delivery of knowledge and skills within a certain context) in three different areas:
perspective, people and practice [3]. Also, since the excessively rapid environment requires
constant interaction between various stakeholders for the delivery of successful projects, the focus
of this paper will be on behavioral competencies including both personal and societal aspects.

Analysis of recent researches and publications. The last four to five decades have seen a
rise in the use of project management in various industries as a reaction to increasing modes of
employment flexibility and accountability [4]. And while project and organizational variables are
important, individual factors are still critical [5] in achieving project success and those primarily
refer to project managers, i.e. their knowledge, skills, and abilities.

The project manager’s role is one of the most challenging jobs in any organization because it
requires a broad understanding of the various areas that must be coordinated and therefore a project
manager has to possess a wide specter of competencies [5] [6]. While many conceptualizations do
exist in literature, competencies can more narrowly be understood as having components that
include knowledge, skills, and abilities (KSA model) used to improve performance [3] [7] [8].

The skill sets required for success in the workplace have changed dramatically in the past few
years [9]. Today’s competitive global market and changing work environment demand that
engineers possess “‘soft skills” in addition to technical skills, and they must be able to understand
project goals and have the ability to accomplish them with available resources [10]. Overall, the
role of the project manager evolves from being the administrator of the project towards a much
more managerial and leadership position, to fulfilling an organizational strategic need [5] [11].

Most employers expect their employees to demonstrate a mixture of skills, including technical
project management competencies, business domain knowledge, team management,
communication, interpersonal skills, cognitive aptitude and leadership behaviors supported by
project management education [8] [12] [13]. El-Sabaa [14] adds that the human skills of project
managers have the greatest influence on project management practices and technical skills the least.
This is due to the fact that people deliver successful projects using their knowledge and creativity,
not through the mere use of techniques or hardware. Therefore, one of the biggest challenges for
project managers is to manage people which requires intense use of relationship management skills
[9]. Surprisingly, up until the end of the 20th century, most of the literature on project management
competencies was reported to be relevant to the developed countries. However, a recent study has
shown that project management practices differ across geographical regions and application areas
[15]. For that reason, we were interested in exploring project management competencies in Croatia,
as a relatively young democracy and market economy. Such research could be useful for a variety
of purposes. For example, applications range from the hiring of a new project manager for an
organization to continued training for current employees [16].

Since project management competencies are very complex and require acquiring a variety of
elements, in order to develop, improve or assess them, a system of assessment was developed and
levels of competencies were defined within a certification system. Based on the evidence provided
by the candidate within the IPMA Individual Competence Baseline (ICB4 — frame of reference for
competences) and International Certification Regulations (IPMA ICR - regulatory framework for
certification assessment), a candidate’s level of competence is evaluated within the globally
recognized and accepted IPMA 4-L-C System by trained assessors. ICB4 consists of 29
competencies divided into three areas: People (10), Practice (13 for projects and 14 for programs
and portfolios) and Perspective (five), each of which is further described with 3-7 key competency
indicators (KCls) to support the assessment [3][17].

The IPMA 4-L-C System operates within three domains (project, program and portfolio) and
defines four levels: IPMA level A (Certified Project/Program/Portfolio Director), IPMA level B
(Certified Senior Project/Program/Portfolio Manager), IPMA level C (Certified Project Manager)
and IPMA level D (Certified Project Management Associate). The international specification
prescribes (for each level and domain) the required components of the certification process,
combinations of competencies from ICB4 that need to be assessed, assessment methods that should
be applied, the required extent and nature of the evidence needed from the candidate and threshold

187



ISSN: 2076-8184. Information Technologies and Learning Tools, 2019, Vol 69, Nel.

values for achieving the certification. This is where information modeling comes into place. To
achieve: (a) level A, the candidate has to demonstrate sufficient evidence of 80% of the domain
competencies applied in a very complex environment, (b) level B, the candidate has to demonstrate
sufficient evidence of 80% of the domain competencies applied in a complex environment, (c) level
C, the candidate has to demonstrate sufficient evidence of 80% of the domain competencies applied
in a moderately complex environment and d) level D, the candidate has to demonstrate knowledge
of 80% of the domain competencies (theoretical exam). Moreover, to demonstrate sufficient
evidence against specific competency, the candidate is expected to demonstrate at least 50% of the
KCIs. Evaluation for Levels A, B and C consists of several paths (e.g. written exam,
project/program/portfolio report, extended interview and/or practical task...) and evaluation
methods, while, in order to be evaluated, each competency is assessed several times from different
points of view and by different assessors. The assessors are marking the achievement of the
candidates in an electronic form for each competency and KCI during the assessment period
ensuring it to be a valuable source of information for the indicator in regard to the chosen path, as
well as to calculate the final percentage of success for the candidate and make the final decision
whether or not to grant a certificate to a candidate [17].

The article's goal is to examine the context of competence-based certification, as well as
attitude regarding behavioral competencies among certified project, program and portfolio
managers in Croatia with the goal to assess the specially designed measuring instrument. The
findings in this paper are based on the data gathered by in-depth interviews with a member of the
editorial board of the current certification standard, the representatives of the national project
management certification body and on the data provided by the certified project, program and
portfolio managers in Croatia through an online questionnaire, therefore representing a valid basis
for further research in the field and promoting the competence-based project, program and portfolio
management.

2. RESEARCH METHODS

In order to explore various competencies previously defined by IPMA Guidelines [3] an
empirical research among Croatian project managers was conducted. More specifically, both
qualitative and quantitative researches have been undertaken and the details are given in the
following sections.

2.1. Study 1 - qualitative study

The qualitative research conducted for this paper aimed at understanding the challenges of
project management and certification system in Croatia, as well as competencies necessary for
implementing project, program and portfolio, and educational needs in the field. For the
aforementioned purpose, during 2017, in-depth interviews were conducted with:

1. a member of the editorial board of the new competence baseline to get an insight into the
processes of its development,

2. the director of the Croatian certification body' responsible for defining, implementing and
developing of the certification system, as well as monitoring of quality and development
enhancements of the certification system,

3. an assessor working in Croatia responsible for preparing the exams and making the data
base of the questions, assessing and examining the candidates (written tests and interviewing
of the calndidaltes).2

" The certification body in Croatia, although a part of IPMA Member Association, is functionally separated from the basic
organizational structure of the Member Association.

2 Only one assessor was interviewed because all of them have the same responsibilities and oblige the same rules within the
certification body.
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The data were analyzed by using grounded theory approach [18] and four major codes were
constructed:
1. project management and certification challenges,
2. addressing certification body needs,
3. the missing link between educational institutions and project management in practice and
4. key project management competencies.

2.2, Study 2 - quantitative methods

This section is organized as follows: firstly, research methodology is explained in detail.
Different parts of the research instrument were explained, as well as the sampling procedure and
sample characteristics. Secondly, research results were presented in different sections, i.e. general
findings about ranking of different project management competencies, as well as specific findings
about the importance of competencies with regard to the sample characteristics.

Research instrument. A questionnaire that was designed for the purpose of conducting the
empirical research consisted of eight questions related to the research problem, as well as additional
questions related to respondents' demographic and professional background. Most of the questions
were close-ended and referred to different project competencies that respondents were asked to rank
from 1 to 10 (1 being the most important competency, 10 being the least important one), or to
certification details (e.g. level of certification, country of certification). Competencies were adapted
from IPMA competencies inventory and include: self-management (SM), personal integrity (PI),
personal communication (PC), relations and engagement (RE), leadership (L), teamwork (T),
conflict and crisis (CC), resourcefulness (R), negotiation (N) and orientation towards results (RO).
Majority of other variables were of nominal character while the variable of central interest was
treated as rank variable.

Several questions were open-ended and consisted of questions about expressing opinions (e.g.
why was the selected competency ranked as the most important). Other parts of the questionnaire
included different questions about respondents' background and those were either close-ended
questions (e.g. gender, education level), or open-ended (e.g. age, years of working experience). The
estimated time for completing the questionnaire was approximately 5 to 10 minutes.

Sample, data collection and analysis. The first step in designing the research was to select
research participants. The authors aimed at certified project, program and portfolio managers in
Croatia (levels C, B, and A according to IPMA 4-L-C System). Participants were selected and
contacted with the help of the Croatian Member Association of IPMA which distributed
questionnaires electronically in 2017. A total of 53 questionnaires were gathered and a statistical
analysis of the primary data with SPSS 18.0 followed. The independent characteristics of the
companies in the sample are given in a summary table above (Table I).

Table 1.
Sample characteristics

Level Variable Data distribution

Gender Men — 66,7%, Women — 33,3%
Tg Age Born before 1970 — 44,9%; born between 1970-1979 — 42,9%,
E born after 1980 — 12,2%
é Education level Graduate degree — 64%, postgraduate degree — 36%
— Education area Technical — 76,5%, other — 23,5%

Work experience Up to 15 years — 25,5%, 16-25 years — 52,5%%, more than 25
= years — 21,6%
_5 Work experience in Up to 10 years — 47,1%; 11-20 years — 47,1%, more than 21

% PM years — 5,9%

”é Certification level A—-59%,B -23,5%, C-70,6%
A Reason for Job or law requirement — 22%
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certification Skill acquisition, lifelong learning, growth and development —
36%

Future prospect of working in project management, knowledge
formalization — 42%

Employer recognizes | Yes — 60%, no — 22%, other — 18%

certification

Noted in Table I, two thirds of the sample are represented by men. There are 44,9% of project
managers born before 1970, as well as 42.9% of those born between 1970 and 1979, while the
youngest generation of employees (namely, generation Y) is represented by only 12.2%. Again, two
thirds of the project managers obtained graduate education level, while additional 36% of sampled
managers hold a postgraduate degree. Project managers from technical area of education (e.g.
construction, electrical engineering, architecture) are over-represented in the sample, while the
minor part of the sample covers other areas such as social, humanistic or natural sciences. As for the
work experience, more than half of respondents have between 16 and 25 years in total, although not
an entire career in project management. The majority of them hold level C of project management
certification (70,6%), a quarter of them hold level B, while level A is under-represented (less than
6%). However, it should be mentioned that a total number of A-certified project managers in
Croatia is 9, while other two categories have more than 100 managers in both cases. The most
frequently cited reason for obtaining the certificate (42%) was the formalization of knowledge
already acquired through practice or the future prospects and possibilities of leading projects.
Additional 36% of project managers stated that gaining new knowledge and skills as well as
personal growth and development was the primary reason to obtain the certificate. The minority
(i.e. 22%) obtained the certificate because it was a job requirement. All of them were certified in
Croatia, except for one project manager who was certified in Austria.

3. THE RESULTS AND DISCUSSION

In study 1 all the results were organized around constructed codes and the quotes adequately
depict the developing of a new standard, as well as challenges and situations the Croatian
certification body is currently facing.

Project management and certification challenges. At the moment, the main project
management and certification challenges in the field of project management in Croatia are:

» developing experts in the field and recognizing the competent individuals by the
companies
“I think the key challenge is to create a critical mass of experts (certified project managers)
because somebody has to represent the profession.”
“Identifying the level of competence of a project leader in everyday work is a challenge,
both for large and small organizations operating in Croatia.”

» finding tools that would be best for context-specific situations inside the country, and could
ease computerization:

“Given the contextual conditions in which project managers are, I believe that today's
challenge is to find the right, optimal tools that will give the best results in the given circumstances
and for the specific needs. “

“Managing a multitude of existing information and knowledge, and decision-making
processes, are today a key challenge.”

Also, there are two main challenges to be expected in the future:
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» understanding the importance of the project management profession and aligning with the
European Union context

“I think nothing more important awaits us than creating quality, that is, delivering the most
complex projects and raising awareness of the importance of the project manager’s profession.”

"The open market and the gradual equalization of conditions at EU level will bring new,
until recently unknown conditions of work and development of projects. “

» context of rapid changes and risks
"Climate changes and appearance of extremism (with the consequences as fires, natural
catastrophes, terrorism, etc.) and which appearance is inspired by both natural phenomena and the
human factor, as well as rapid dissemination of information whose mechanisms we will be difficult
to control, represent the most important challenges in the future. Events that seem almost
impossible and have a big impact are becoming more and more common. Project management
should therefore focus on the tools and support for projects that are able to cope with such risks. “

Addressing certification body needs. Both the director of the certification body and assessor
agreed that the certification body already started preparing for the future challenges, while at the
same time dealing with the current ones. Since the certification system is coming to a transitional
phase towards the new standard implementation, many challenges still await them in the nearest
future and joint efforts are going to be crucial at this point in time to overcome them:

,» We already started increasing the activity within the certification body by employing the
new, competent, young assessors. As far as ICB4 is concerned, the system is changing and it will be
necessary to carry out a transition phase that can last from one to two years. It is necessary to
further increase the number of assessors and to create a new database, which implies a complete
change of documentation.

., F'rom my perspective we are progressing. I'm not happy with the pace at which we are doing
so, but that is the result of a set of competencies and conditions with which and in which we are
operating. It's good, but it can always be better. If everyone would focus exclusively on their
positive contribution and productivity, with the will to achieve common goals, we would be doing
an awesome job. The competition would look at it and it would also strengthen them... this is what
we should strive for. Every day should be a little better.

The missing link between educational institutions and project management in practice.
The missing link between what is expected in practice in the field of project management and what
the educational institutions can offer became evident in the interviews. It is considered that
education institutions do not pay enough attention to teaching project management, giving the
insight to the practical skills needed:

, Generally, there is a lack of teaching all professions generic management skills. Also,
already in the elementary school, children should do projects together, rather than individual
assignments.

At the faculties there is too little taught about projects and these courses should be brought
up to the level of obligatory courses. The biggest drawback is the preparation of the courses since
the courses are not customized to the needs of the companies and the teaching should not be ex
cathedra. “

,» The missing link exists and I don't believe that this issue will be resolved completely.
Institutions have no tools, motivation, or finances to keep track of all events in the real world. If we
talk about Croatia, then we must look at the historical and development context. We are a relatively
young country. We only discovered the right project management. We do not have the financial
capability to track the latest technology. Lack of money causes multitasking of individuals, or
overcapacity, in which conditions it is difficult to talk about the possibility of greater progress.
Educational institutions should be more oriented towards open markets. Personally, I always strive
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to connect the market with students and educational institution. To such co-operations I always
look forward to. They show good results for all participants. Unfortunately, the system of work and
education in some segments not only does not motivate such co-operations, but even spurs them.

Key project management competencies. In total, 29 key competencies are defined in the
new competence baseline and grouped into three main categories — people, practice and perspective.
According to the editorial board member, the list of competencies was designed as a result of
knowledge and practical experience gathered during four years from experts working in 60 IPMA
countries. It was made by consensus between the countries, and strengthened with additional
interviews with experts in the field and detailed secondary research. According to the editorial
board member, all 29 competencies are of equal importance, however, in different points in the
career relative value between them vary. Also, since the new standard is focused entirely on the key
competencies and does not define processes or activities, methodologies or approaches, it should be
universal and applicable in all project, program and portfolio contexts, regardless of the generation
using it, and while a 360-degree way of assessing is proposed, recognizing the competent experts in
the field should be completely objective.

However, both the director of the certification body and the assessor think a periodical
upgrade of the competencies will be needed regardless of their universality. Also, taking into
account different approaches towards implementing projects, in order to keep objectivity in
assessing the competencies, it is very important to follow the procedures described in the
International Certification Regulations, a document closely connected to the Individual Certification
Baseline standard. The assessment should always be done by at least two assessors having the
knowledge about the industry the candidate for the certificate is from, and supplemented by an in-
depth interview for higher level of certification to assess competencies more complex for
assessment. In addition, recertification is necessary every five years in order to ensure the expert is
still up to date with the changes:

., Yes, the accelerated time in which we live will bring rapid changes at all levels. Change is
the only constant and managing changes is very much about competencies. And although
certification is not a necessary prerequisite for project managers to successfully run projects, it is a
confirmation that the project manager, according to IPMA rules and procedures, fulfilled certain
conditions.

Finally, the opinion of both the director of the certification body and the assessor is that the
most important set of competencies is the behavioral competencies because of their complexity and
learning difficulties:

1 consider behavioral competencies as the key ones. However, what the future will bring
depends on the impact of the rapid development of technology.

» The key competencies are the behavioral ones because it is much easier to learn the
technical and the part of contextual competencies. A person should work on his/her behavioral
competencies, but it is more difficult to do it with those related to "personality” such as
determination. Some can be learned without problems, such as communicating. Key behavioral
competencies are therefore those associated with human traits - respecting communication,
leadership (emotional intelligence), etc.

Therefore, based on these insights, the authors of the paper decided to focus only on the
importance of the behavioral competencies among project (level C), program (level B) and portfolio
(level A) managers in Croatia. For the purpose of the second study these were selected and coded:
self-management (SM), personal integrity (PI), personal communication (PC), relations and
engagement (RE), leadership (L), teamwork (T), conflict and crisis (CC), resourcefulness (R),
negotiation (N) and orientation towards results (RO).

In study 2, the first step in analyzing the data was exploring the frequency of assigning
different levels of importance to 10 project management competencies in general. Results are
shown in Table II.
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Table 2.
Project management competencies importance ranking
MC Approximate frequency of assigned rank (% of respondents)
1 2 3 4 5 6 7 8 9 10
SM 25 10 10 0 12 4 12 6 12 8
PI 13 15 13 10 0 11 10 11 4 11
PC 11 17 10 4 13 13 6 13 4 8
RE 10 8 19 8 8 10 4 13 11 10
L 36 21 11 6 4 4 6 6 2 4
T 10 23 45 8 8 8 8 10 14 0
CC 9 6 6 11 15 9 13 11 9 9
R 6 19 13 4 7 13 11 7 2 17
N 9 7 7 23 9 6 9 7 17 4
RO 17 11 15 21 7 4 7 4 4 9

Several conclusions can be drawn from Table II. Firstly, one third of project managers agree
that leadership is the most important competency of all offered in the questionnaire. More precisely,
36% of them ranked leadership first, while an additional 33% of them ranked leadership either
second or third most important. It can be said that the significance of leadership is strongly followed
by teamwork. Although it was ranked first by only 11% of managers, it was ranked second by 23%
of them, and third by 45% of all project managers. Interestingly, none of them ranked teamwork last
or least important. One quarter of the respondents ranked self-management as the most important
competency, closely followed by orientation towards results, while other competencies do not
particularly stand out.

As for the least important competencies, four of them should be emphasized. It seems that
relations and engagement, conflict and crisis, resourcefulness as well as negotiation skills are not
crucial for project management success, according to the respondents. Some of the reasons stated by
respondents for ranking those competencies as least important are, for example, the fact that, ,,if the
conflict escalates it implies that some of the more important competencies such as leadership or
teamwork were not sufficiently developed or due to the fact that ,,if other more important
competencies were not present, engagement/negotiation will not make a difference*.

Authors were also interested in finding out whether some of those 10 competencies were
related to each other. After performing Spearman rank correlation analysis several significant
correlation coefficients were found, as shown in Table II.

Table 3.
Significant correlation coefficients among project management competencies ranking
Relationship Correlation coefficient Sig. level
Teamwork & Leadership 0.441 0.01
Teamwork & Result orientation 0.394 0.01
Conflict and crisis & Personal communication 0,385 0.01
Conflict and crisis & Relations and engagement 0.371 0.01
Negotiation & Resourcefulness 0.367 0.01
Personal integrity & Self management 0.364 0.05
Leadership & Self management -0.324 0.05
Teamwork & Self management -0.319 0.05

Correlation analysis revealed eight moderately strong relationships and several weak
correlations which are not reported in this paper. The strongest and positive relationship was found
between teamwork and leadership (rho=0,441) which were also found to be most frequently ranked
among first three competencies (as shown in Table III). In addition to six positive correlations, two
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negative relationships were found as well. Specifically, it seems that as leadership and teamwork
were ranked more positively, the importance of self-management was decreasing (rho = — 0,324 and
— 0,319, respectively).

Finally, the authors were interested in finding out whether there were differences in assigning
rankings with regard to independent characteristics of the sample. Results of the non-parametric test
are shown in Table IV.

Table 4.
Non-parametric tests results on differences in ranking competencies with regard to sample
characteristics
Characteristic Statistically significant differences p-value

Certification level (B,C) Orientation towards results 0,039
Certification reason (business, Personal communication 0,019
personal) Conflict and crisis 0,012
Employer recognition (yes, no) Relations and engagement 0,013
Education level Relations and engagement 0,048

Self-management 0,013
Education area No differences found
Work experience Personal integrity 0,045
Work experience in PM Teamwork 0,049
Age Self-management 0,017
Gender No differences found

According to this research, level B respondents seem to place importance on orientation
towards results higher compared to level C respondents. The respondents who applied for
certification for personal growth and development rank personal communication and conflict and
crisis management higher compared to those whose reasons are strictly business-related. Where the
employer recognizes the certificate, respondents seem to place more importance on relations and
engagement. As for the education level, respondents with postgraduate level rank relations and
engagement, as well as self-management higher compared to those with graduate degree. Work
experience seems to be related to personal integrity where importance assigned by respondents
decreases as the years of working experience increase. In case of working experience in project
management specifically, respondents with less experience, i.e. those with 10 years or less seem to
place more importance on teamwork than their more experienced colleagues. Finally, self-
management seems to be age-related, or in this case, the respondents born between 1970 and 1979
ranked it higher compared to senior ones (the youngest generation was excluded from this analysis).
It is interesting to note that education area (technical vs. other) and gender revealed no statistically
significant differences in assigning importance to different project management competencies.

4. CONCLUSION AND PROSPECTS FOR FUTURE RESEARCH

In order for contemporary companies to be able to integrate, plan and control schedule-
intensive, unique endeavors to make the best use of their limited human resources to meet the
customer needs faster and better than the competition, they should employ competent project,
program and portfolio managers. However, the research conducted in this paper shows that there
are, and will be, many challenges on this road in Croatia. First of all, the profession of project
management expert still has to be recognized by the companies and tools should be adopted not
only to be used within the borders of the country, but also aligned with the context of the European
Union, and rapidly changing and risky environment. In order to do so, educational institutions and
the certification body have to keep up with the newest trends from the market, and the standard has
to be continually revised and updated.
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Furthermore, the excessively rapid environment requires constant interaction between various
stakeholders for delivery of successful projects, and behavioral competencies are recognized not
only as the ones hardest to be assessed, but also to be developed by the individual. Among the
Croatian certified experts in the field, leadership, teamwork and self-management are considered to
be, in general, the most important competence elements, and if they are developed and used right,
all the others are just there as a useful addition.

However, since the main limitation of this research is the capability of cross-sectioning of
data gathered in just one country, the authors of the paper consider broadening it by gathering
longitudinal data in the countries which are conducting project management certification based on
the internationally accepted standard, in order to establish causal relations among different variables
and pair them with the independent data such as financial indicators from the public reports which
would add more strength to the findings and enable generalization of the obtained results.
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AnHoranms. [IpiMeHEHHE NPaKTHKH YIPABICHHUS MPOCKTaMU B COBPEMEHHOM OH3HECE IMOCTOSIHHO
Bo3pacTaer ais obecriedeHus: Ooiee 3((HEKTHBHBIX UM KOHTPOIMPYEMBIX MAKETOB pPabOT, MpH 3TOM
MaKCHMaIIbHO HCIIOJIb3ysl OTPaHHYCHHBbIE YEJOBEUECKHE PECYpChl IS YAOBIETBOPEHHs TpeOOoBaHUil
KJIMEHTOB M CO3JaHUsl KOHKYPEHTHBIX npeuMyiectB. Jisi TOro 4ToObl CUUTATHCS KOMIIETEHTHBIMH,
nronu, paborarolMe Ha MecTaX, JOJDKHBI IMPOAEMOHCTPUPOBATH OINPEICICHHBI YPOBEHb 3HAHHH,
HAaBBIKOB M yMEHHH, OLEHEHHbIX, C(HOPMUPOBAHHBIX MM YJIYYHICHHBIX C IIOMOIIBIO CHCTEM
ceprudukarmu. [[puHUMas BO BHUIMAaHUE BAXKHOCTh HH(MOPMAIMOHHOT'O MOJICIIUPOBAHUS M TEXHOJIOTHIA B
00JacTH yHpaBJICHUs MPOCKTAaMH KaK HaOopa MPaKTHK, ONPEIENIIONINX TPeOOBaHUS K CTPYKTYpE,
KHU3HCHHOMY IIMKITY U JOCTYIMHOCTH WH(POPMAIIKH, a TAKXKE aKIEHT HA TOBEACHYCCKIX KOMIIETCHTHOCTSIX
PYKOBOIUTEINECH MPOCKTOB, MPOrpaMM M HOPT(OIHO, aBTOPHI CTAThH COCPEIOTOYMIMCH HA W3YUYCHUH
mpobiieM 1 0COOCHHOCTEH Mpodeccuu YIpaBiIeHUs MPOCKTaMH Ha MpuMepe XOpBaTUU. DMITHPHUYCCKUC
HCCIICIOBaHMs MPOBOIUINCH B JiBa 3Tama. Bo-NepBhIX, KaYECTBEHHOE HCCIICAOBAHUC MPOBOIMIOCH C
HCIOJIb30BAHMEM YIIIYOJICHHBIX HMHTEPBHIO C WICHAMH PENAKIMOHHOW KOJUIETMH MEXIyHApOJHOTO
cTaHjapra cepTU(UKAIMU [0 YHOPABICHHIO TMPOEKTAMH W JBYMSI MPEACTABUTENISIMH OpraHa Io
cepTudukanuy B XOpBaTHH: JUPEKTOPOM U oleHIuKOM. CoOpaHHbIe TaHHbIe ObUIA MPOAHATU3UPOBAHbI
C HCIOJIb30BaHUEM 0a30BOT0 TEOPETHYECKOTO MOJIX0/a, U ObUIN BBIJICJICHbI Y€ThIPE OCHOBHBIE 00JIACTH:
npoOyieMbl  yIpaBieHHs MPOEKTaMH W cepTH(UKALWKM, pEeleHUsT 3anad opraHa cepTuduKanuy,
OTCYTCTBUE CBSI3U MEXAY Y4eOHBIMH 3aBEICHHUSMH UM YIPABICHHEM IPOSKTAMH HAa MPAKTHKE U
KIIOYECBBIMH ~ KOMIICTCHTHOCTSIMH ~ YIPaBICHHsS NPOCKTOB. Ha cremyromem oJtame cpemnu 53
CepTUDUIMPOBAHHBIX MEHEIDKEPOB MPOEKTOB, MPOrpaMM u MOPTQoiro B XOpBaTHH OBUIO MPOBEACHO
KOJIMYECTBEHHOC UCCIICIOBAHKUE C MOMOINBI0 BOINPOCHHUKA KaK MHCTPYMCHTA HCCIICAOBAHUS, B KOTOPOM
OIICHUBAJIACh BAXXHOCTh KOMIICTEHTHOCTEH B TPYIIE MOBEICHYCCKHUX KOMIICTCHTHOCTCH yIpaBIICHUS.
PesynbTaThl NOKa3bIBAIOT, YTO OOJBIIMHCTBO CEPTU(DUIIMPOBAHHBIX KCIIEPTOB B 3TOW 00JIACTH CUHUTAIOT,
YTO «JIHJCPCTBO» SIBISCTCS CAaMOM Ba)KHOW IMOBEACHYECKON KOMIICTEHTHOCTBIO YIIPABJICHUS IPOCKTAMH,
3a KOTOpOW ClEAYIOT KOMaHAHas paboTa W CaMOyMpaBlieHHWE, B TO BpPEMsl KaK KOMIIETEHTHOCTb
«OTHOILIEHUS M B3aUMOICHCTBUE», «KOH(IHUKTHI M KPU3HUCHI», a TAKXKE «IEPErOBOPHl U HAXOTIMBOCTH»
OKa3bIBAIOT HAMMEHbIIIEE BIMSHUE HA YCIEIIHOCTh OCYIIECTBICHHUS NPOEKTA, MPOrpaMMbl U MOPTHOIHO.
CTaTUCTUYECKH CYIIECTBEHHbIE pa3in4us B NPUIAHUH 3HAYCHHS PA3JIUYHBIM KOMIIETCHTHOCTSIM
YIpaBJCHUS] MPOEKTaMU ObUIM BBISBICHBl B OTHOLICHWH HE3aBUCHMBIX XapaKTEPUCTHK HECKOJIbKUX
PECIIOH/ICHTOB.

KnaioueBble ci10Ba: KOMIIETEHTHOCTb, MH(OPMALMOHHAS MOJIENb; IOBEICHYECKHE KOMIICTEHTHOCTH;
cepruduKanys; yIpaBleHHE IPOSKTaMU; YIIPABICHUE NPOrpaMMaMH; yIIpaBjiIeHHe TOPTHOIHO.
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AHoTanisi. 3aCTOCYBaHHS IIPAaKTHKHU YIIPABIiHHS IPOEKTaMU B Cyd4acHOMY Oi3Heci MOCTiiiHO 3pocTae [uist
3abe3neueHHss OUThbII e(QEeKTUBHHX 1 KOHTPOJIBOBAHMX IAKETIB poOIT, NpU IOMY MAaKCHMAaJbHO
BHUKOPUCTOBYIOUYM OOMEXKEHI JIFOJCBHKI pECcypcH, IO TOBUHHI BiJIOBiJaTH BHUMOTaM KII€HTIB 1
CTBOPIOBATH KOHKYpEHTHI nepeBard. J{Jst TOro mo6 BBaXKaTHCS KOMIIETEHTHHMH, JIFOJH, SIKI TPALOIOTH
Ha MiCIX, TOBHWHHI TIPOJEMOHCTPYBaTH TIEBHUH piBEHb 3HAHb, HABWUYOK 1 YMiHb, OI[IHCHHX,
chopmoBaHrx ab0 BIOCKOHAJICHHX 3a IOTIOMOTOIO CHUCTeM cepTudikarii. bepyun mo yBaru BaKIMBICTh
iH(hOPMaIIHHOTO MOJAEIIOBAHHS 1 TEXHOJIOTiHM B 00JIACTI YIPABIIHHS MPOCSKTaMH K HAOOPY MPaKTHK, M0
BH3HAYAIOTh BUMOTH JI0 CTPYKTYPH, KUTTEBOTO ITUKIY 1 JOCTYMHOCTI iH(OpMaIlii, a TakKoX aKIeHT Ha
MTOBEAIHKOBUX KOMIIETEHTHOCTSX KEpIiBHHUKIB IIPOEKTiB, MporpaM Ta MOpT(HOoIio, aBTOPU CTaTTi
30CepeuiINCcsl Ha BHUBYEHHI mpobieM 1 ocobmuBocted mpodecii ynpaBiiHHS NPOEKTaMU Ha MpPUKIALI
Xopsarii. EmmipudHi IOCHiIKCHHS NPOBOIAWIUCS B JBa eTamu. [lo-meprie, SIKICHE MOCIiIKCHHS
MIPOBOAMIIOCS 3 BUKOPUCTAHHSM IOTIMOJICHNX 1HTEPB'IO 3 WIEHAMHU pelakiiiHOoi KoJerii MiXKHapOHOTO
cTaHaapry ceptudikanii 3 yrnpaBiIiHHS HNPOEKTaMHU i JBOMa NpEACTaBHUKAMU OpraHy 3 cepTudikauii B
Xopaarii: JUpekTopoM i oriHioBaueM. 3i0paHi JaHi OyjaM IpoaHaIi30BaHI 3 BUKOPHUCTAHHSIM 0a30BOTO
TEOPETUIHOTO MiAX0My, i OyJIM BUIIJICHI YOTUPH OCHOBHI 00JIACTi: TIPOOJIEeMHU YIPaBIiHHS TPOSKTAMH Ta
ceptudikaliii, BUpINICHHS 3aBIaHb OpraHy cepTudikaiiii, BiICYTHICTh 3B'I3Ky MK HaBYaJHLHUMH
3aKiIaJaMi Ta YOPaBIiHHAM TPOEKTaMW Ha MPAKTUINl 1 KIIOYOBUMH KOMIIETCHTHOCTSIMH YIIPABITiHHS
npoektamu. Ha HacTymHOMy etari cepen 53 cepTu(ikoBaHUX MEHEDKEpiB MPOEKTIB, Iporpam Ta
noptdomio B Xopsarii OyJI0 MpOBENEHO KUTBKICHE JOCHTIMKEHHS 3a JOMOMOTOI0 ONMUTYBallbHUKA SIK
THCTPYMEHTY IOCIIJKCHHS, B SKOMY OIliHIOBajacs BaXKIMBICTh KOMIIETCHTHOCTEH B TPYIIi TIOBEIiHKOBUX
KOMIICTEHTHOCTEH ympaBiliHHs. Pe3ynbTaTH NOKa3yloTh, IO OLIBIIICTH CepTU(IKOBAHMX EKCIEPTiB B
rajgy3i BBaXalOTh, L0 <«IiIEPCTBO» € HANBAXIIMBIIIOI ITOBEIIHKOBOI KOMIIETEHTHICTIO YIIPaBIiHHS
IIPOEKTaMH, 3a SIKOIO CIIIAYIOTh KOMaHJHa poOOTa i CaMOBPSAYBaHHS, B TOW )K€ 4ac BU3HAYEHO, IO
KOMIICTCHTHICTh «BIJTHOCHHH 1 B3a€EMOJis», «KOH(MIIKTH 1 KpU3U», a TaKOK <«ICPErOBOPH i
BUHAX1UIMBICTb» MalOTh HAWMEHIINI BIUIMB Ha YCHILIHICTh peasti3auii MpoexTy, nporpamu i noprgoiio.
CTaTUCTUYHO Baromi BiJMIHHOCTI Yy BHW3HA4YCHI 3HAYCHHS PI3HUX KOMIIETCHTHOCTEH YIpaBIIiHHA
MIPOEKTaMH OYJTU BUSBJICHI KiIbKOMA PECTIOHJCHTAMH ITiJ] YaC HE3aJeKHUX XapaKTePUCTHUK.

Ku11040Bi cji0Ba: KOMIIETEHTHICTD; iHpOpMaIliiiHa MOJIeJb; TIOBEIIHKOBI KOMIIETEHTHOCTI; CepTU(IKaIIis;
YIPABJIiHHS MTPOESKTAMHM; YIPABIiHHS IpOoTpaMaMu; YIIpaBIiHHS MOPTHOITIO.
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