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MOBILE MEDIATED LEARNING IN LANGUAGE CLASSROOMS: LEARNER’S
SATISFACTION, THEIR PERCEIVED USEFULNESS OF INSTRUCTION AND
CLASSROOM ACHIEVEMENT

Abstract. Mobile technology has recently become one of the most important fields of study for
many educators in the field of teaching and learning. Mobile technologies are considered as
valuable resources for language learning and teaching and provide many practical applications for
language learning. The concept of mobile mediated learning and its underlying constructs along
with their implications for language learning and teaching are little understood in Iranian context.
So, it is important to investigate how different aspects of mobile mediated learning including
omnipresence, context customization, interactivity, perceived self-efficacy, and m-learning
motivation affect second language learning. This paper investigates the understanding of mobile
mediated language learning among Iranian English as a Foreign Language (EFL) learners by
examining the effect of different aspects of this concept on learners’ satisfaction with mobile
learning as well as the learners’ perception of usefulness of mobile learning. Moreover, this study
aims to examine the effect of learners’ perceived satisfaction and perceived usefulness of mobile
learning on EFL learners' classroom achievement. To this end, a sample of 150 EFL learners were
added to a Telegram group for 12 mobile-assisted language learning sessions and then answered
three questionnaires regarding aspects of mobile mediated learning and also learners’ perceived
satisfaction and perceived usefulness of mobile learning. This study has a proposed research model
that shows the constructs examined in this study. Structural equation modeling results indicated
that two aspects of mobile mediated learning had a significant effect on learner’s perceived
satisfaction. The findings also showed that three aspects of mobile mediated learning affected
learner’s perceived usefulness of mobile learning. The results revealed that learner’s classroom
achievement is not influenced by learners’ perceived satisfaction and perceived usefulness of
mobile learning.

Keywords: mobile mediated learning; perceived satisfaction; perceived usefulness; classroom
achievement.

1. INTRODUCTION

Statement of the problem. Technology has recently been utilized to both contribute to
and enrich language learning. Teachers have adopted a wide range of technology forms to
gain support for their teaching, increase students’ involvement in the learning process, present
a number of authentic examples of the target culture, and establish a connection between their
classrooms and those in other countries where the target language is used. Even though
technology has permeated our everyday life, researchers and practitioners have continually
made enormous attempts to find ways, through which technology can be incorporated into
education where language learning is regarded as one of those fields [1]. In particular,
traditional teacher-oriented learning of educational environments have turned into individual
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self-directed learning; this reflects the constructivism paradigm which requires new learning
methods such as mobile mediated language learning to prepare authentic and real-life
situation for learners [2]. Mobile mediated language learning facilitates ubiquitous learning
because it provides learners access to learning an instruction at anytime anywhere.

Analysis of recent research and publications. Among different forms of technology,
mobile phones have significantly attracted researchers’ attention. Considering this
phenomenon, the confluence of electronic learning (e-learning), mobile learning (m-learning),
mobile devices, and wireless technologies has made mobile mediated language learning
feasible for learners anytime, anywhere. In fact, mobile learning accelerates innovation by
integrating unique features such as ubiquity, self-directed learning, mobility, interactivity,
personalization (context customization), accessibility, and portability into learning
environments [3].

On the other hand, previous research has shown that two factors that can potentially
affect m-learning are learners’ satisfaction and perceived usefulness of instruction [4], [S]. An
examination of the factors that affect second language (L2) learners' perceived satisfaction
and perceived usefulness can have a vital part in gaining an understanding of the path to
success in an m-learning situation and it is hoped that taking account of such variables will
help to enhance learning experience.

The purpose of the article. In fact, while the use of mobile technology for language
learning has gained momentum in various EFL contexts, the use of this technology for
language learning is less popular in Iranian EFL context. Moreover, little is known about
different factors that can moderate the effectiveness of mobile technology on L2 learners’
classroom achievement and language learning. To this end, the present study intends to shed
some light on different individual factors that affect learners’ satisfaction and perceived
usefulness of using mobile technology for language learning. These factors include
omnipresence, context customization, interactivity, perceived self-efficacy, and m-learning
motivation. The study also examines the effect of those factors on learners’ achievement
using structural equation modeling.

2. THE THEORETICAL BACKGROUNDS

2.1. Technology and Language Learning

Recently there has been much interest and attention put in information and
communication technology in the area of teaching/learning process. Mobile-related
technologies, particularly smartphones and tablets, prove to be a novel tool applicable in
different methods and strategies. Mobile technologies regarded as highly advanced
technological products are nowadays being utilized by a large and representative number of
so-called "digital generation" in our daily life as well as in recreational and educational
activities. In this way, mobile fosters a more motivating and personalized teaching/learning
process. In case this technology is employed, the students' motivation will be boosted, leading
to their greater engagement, and consequently better and faster learning of concepts/skills.
Accordingly, using mobile devices in classroom context will result in increased collaborative
actions and cooperation between student/student, student/teacher and student/class [6].

2.2. Mobile Mediated Learning

In 1988, Weiser described mobile mediated learning as incorporating data into the
everyday physical word [7], whereby striking distinctions between ‘formal’ and ‘informal’
learning became subtle [8]. The meaning of the mobile mediated learning or ubiquity “refers
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not to the idea of ‘anytime, anywhere’ but to ‘widespread’, ‘just-in-time’, and ‘when needed’
computing power for learners.” [9]. Also, this concept provides the students with the chance
to experience the theoretical knowledge under the real-life conditions where the various
contexts and situations are comprised of adaptive multimedia content. In other words,
ubiquitous computing environment enjoys tools which are visible, along with embedded
contextual information that provides learners with a highly dynamic education setting so that
users can learn through functional objects while practicing them anytime and anywhere [10].
Mobile mediated learning makes a connection between school and non-school education such
as museums, galleries, historical houses, libraries, zoological or botanical gardens, science
and other cultural centers [8], hence learners’ having the chance to experience the right thing
at the right place in the right time [9].

In an educational environment, teachers and students can benefit from new advances in
ubiquitous computing, employing ubiquitous devices and technologies in the classroom.
Actually, young people carry with them mobile devices anywhere and anytime and enjoy
playing with new gadgets [11]. Educators and curriculum developers are required to
appreciate this reality and adopt “mobile 21st-century tools for 21st-century learners” [12].
Given the important role that different forms of technology play in everyday life and in
language learning in particular, it is important to investigate how different aspects of
technology that provides opportunities for mobile mediated language learning affect learner’s
L2 achievement.

2.3. Individual Factors and M-learning

Previous research indicated that individual factors play an important role in language
learning. In the same vein, individual factors play a significant role in technology-based
language learning as different aspects of technology may cater to different individual factors.
With regard to m- learning two factors that can potentially affect language learning are
perceived satisfaction and perceived usefulness of learners.

Learner satisfaction is regarded as obtaining all the advantages a learner seeks to
receive from learning, in terms of his behavioral beliefs and attitudes [13]. Perceived
satisfaction is a key factor which emanates from performing a learning task, where the aimed
outcomes are enjoyably yielded. Perceived satisfaction, in accordance with Bolliger &
Wasilik [14], is a vital aspect of learning.

Another factor that can be associated with m-learning is the "perceived usefulness of
instruction". Perceived usefulness refers to what a person subjectively perceives of the ability
of a computer to enhance job performance when completing a task, which affects their
perceived usefulness, thereby indirectly impacting on user’s technology acceptance. In 2019,
Chavoshi and Hamidi divided factors affecting m-learning into four groups: Technological,
Pedagogical, Social and Individual. The research results indicated that perceived usefulness is
the most effective factor in the acceptance of m-learning in Iran [15].

Based on the above literature review and considering the fact that technology continues
to grow in importance as a tool to assist teachers of foreign languages in facilitating and
mediating language learning for their students, it can be argued that m-learning is affected by
various factors. However these factors are relatively less understood and future research is
needed to better understand the effects of different aspects of mobile mediated learning
including omnipresence, context customization, interactivity, perceived self-efficacy and m-
learning motivation on L2 learner’s perceived satisfaction, perceived usefulness of m-learning
and also the effects on classroom achievement. The constructs used in this study including
mobile mediated language learning and learner characteristics are among the constructs used
by Jung [16] and Liaw and Huang [17]. In addition, most previous technology assisted L2
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studies examined the role of different forms of technology in L2 learning and ignored how
individual factors affect technology-based instructions.

2.4. Research Questions

Based on the objectives of the current study and the research models presented above,
the following research questions guide the present study:
1. Do different aspects of mobile mediated learning affect learners’ perceived satisfaction of
language learning?
2. Do different aspects of mobile mediated learning affect learners’ perceived usefulness of
language learning?
3. Is learners’ classroom achievement influenced by their perceived satisfaction with m-
learning?
4. Is learners’ classroom achievement influenced by their perceived usefulness of m-learning?

3. METHODS

3.1. Research Model

Figure 1 shows the proposed model of this study. The model has five constructs for
mobile mediated learning including omnipresence, context customization, interactivity,
perceived self-efficacy and m-learning motivation. The aim of the present study is to
investigate how these aspects related to mobile mediated learning along with learners’
perceived satisfaction and perceived usefulness would affect learners’ achievement in L2
classroom. A description of the main variables examined in the present study follows.

s N
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Context Customization Perceived Satisfaction
L ) ) Classroom
( .. ) Achievement
Interactivity
\ 7 \
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Figure 1. Research Model
Omnipresence

The first construct for mobile mediated learning investigated in the present study is
omnipresence. In this study, omnipresence is defined as English language learners’ (ELLs)
perception of the degree of personalized and uninterrupted connections offered by m-learning
as well as the communication between students and other students and/or the contexts of
learning [18].

Context Customization

Customization, the second construct proposed for mobile mediated learning, is defined
in this study as the extent to which m-learning presents EFL learners with efficient content
based on the learners’ needs and learning context [19], [20].
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Interactivity

Based on the proposed research model examined in the present study, interactivity is
regarded as the third construct for mobile mediated learning. Wang [21] defined interactivity
as the interaction between ELLs and learning resources.

Perceived Self-efficacy

According to the Social Cognitive Theory, the concept of perceived self-efficacy is the
belief that one can conduct novel or difficult tasks and obtain desired outcomes [22].

M-Learning Motivation

Mobile learning motivation investigated in the present study’s model is the learner’s
tendency to acquire new behavioral patterns in terms of the use of a new technology [23].

3.2. Participants

The participants of the study include a sample of 150 high school students in Shiraz-
Iran. All students were in grade ten at the time of the study. All the students were female and
16 years old. The textbook taught to students at the time of the present study was VISION 1.
The students were enrolled in the first year of secondary school. They had studied English for
three years during primary education and could be considered as intermediate-level EFL
learners. The students were motivated to learn English and participated voluntarily. A virtual
group was made for them on the Telegram to have prompt accessibility to be able to share the
additional book materials such as voice files, video clips, power points, etc. On the other
hand, their assignments were reminded and emphasized by the admin of the group who was
their teacher.

3.3. Data Collection Procedures

The participants of this study were added to a Telegram group through which they could
send their assignment including writing pieces and audio files and receive feedback on their
assignments. Also, they could ask questions about their problems and receive answers. After
participating in 12 mobile-assisted language learning sessions, the participants received a
questionnaire that included several sections. The questionnaire was intended to measure a)
learners’ perceptions about different aspects of mobile mediated learning including
(omnipresence, context customization, interactivity, perceived self-efficacy, and m-learning
motivation) b) learners’ perceived satisfaction with the mobile-assisted language learning
program (m-learning) c) learners’ perceived usefulness of that program. In order to eradicate
possible misunderstandings or confusion on the side of the participants, the translated
versions of the questionnaires were used to collect the data. After obtaining learners’ scores,
statistical analysis was run using structural equation modeling. Figure 1 represents the model
which was used in this study to perform structural equation modeling for analyzing learners’
scores.

All learners were required to use Telegram for the above purposes on a daily basis.
Before administering the questionnaire, all participants were given an oral description of the
objectives and procedures of the study in order to make the instructions clear thoroughly.
Three instruments (explained in detail below) were administered in one session: first, aspects
of mobile mediated learning questionnaire, then learners’ perceived satisfaction and perceived
usefulness of m- learning questionnaire. In addition, the final exam results of the participants
were gathered to be included for further data analysis. A description of the instruments used
in the present study for data collection follows.

143



DOI: 10.33407/itlt.v79i5.3520 ISSN: 2076-8184. Information Technologies and Learning Tools, 2020, Vol 79, Ne5.

3.4. Data Collection Instruments

3.4.1. Aspects of Mobile Mediated learning Questionnaire

Aspects of mobile mediated learning questionnaire used in this study was adapted from
Jung [16] and Liaw & Huang [17]. The questionnaire included five aspects namely
omnipresence, context customization, interactivity, perceived self-efficacy, and m-learning
motivation. Among these five aspects, four were chosen from Jung [16] and one was chosen
from Liaw & Huang [17]. Each respondent is asked to indicate the extent to which he or she
agreed with each item on a five-point Likert-type scale ranging from “strongly disagree” (1)
to “strongly agree” (5). The reliability of the new questionnaire with 16 points was calculated
and Cronbach’s Alpha 0.93 was obtained.

3.4.2. Perceived Satisfaction and Perceived Usefulness Questionnaire
This questionnaire employed to measure learners’ perceived satisfaction and also
perceived usefulness of m-learning was developed by Liaw & Huang [17]. It consists of 11
items. The students completed the questionnaire on a 5-point, Likert scale that ranges from
“strongly disagree” (1) to “strongly agree” (5). The amount of Cronbach’s alpha coefficient of
this questionnaire with 11 points generally as measured in the present study was 0.92.

3.4.3. Classroom Achievement Scores of the Students
Classroom achievement scores of the students were taken from their final exam results.
The achievement of learners was investigated through their performance on the final exam of
that semester. The achievement test had 65 questions and included the four language skills
along with vocabulary and grammar. This test was a teacher-made test and was constructed
by the classroom teacher based on the contents the students learned during the semester in the
class.

3.5. Data Analysis

This study adopted an explanatory design considering a sample of Iranian EFL’s
students to identify the effects of mobile mediated language learning on EFL learners’
perceived satisfaction and perceived usefulness and also their effect on final classroom
achievement using Structural Equation Modeling. This method is a multivariate statistical
analysis used to analyze structural relations. It is the synthesis of factor analysis and multiple
regression analysis, which is used for the study of the structural relationship between
measured variables and latent constructs. Also, it estimates the multiple and interrelated
dependence in a single analysis [24].

The proposed research model of this paper incorporates mobile mediated learning
aspects (omnipresence, context customization, interactivity, perceived self-efficacy, and m-
learning motivation) as well as learners’ perceived satisfaction and perceived usefulness and
their effects on EFLs’ classroom achievement. Also, the study assesses the effect of learners’
perceived satisfaction and perceived usefulness on classroom achievement in the context of
English learning.

For investigating the effects of different aspects of mobile mediated learning on
learners’ perceived satisfaction and perceived usefulness of m-learning and L2 achievement,
Structural Equation Modeling was conducted using AMOS software.
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3.6. ASSESSMENT OF THE MEASUREMENT MODEL

3.6.1. Validity and Reliability of the Aspects of Mobile Mediated learning
Questionnaire
Confirmatory factor analysis was run to investigate the validity of mobile mediated
learning questionnaire. The results indicated that the model explained 63.35 % of the total
variance of the scores. The following table displays factor loads belonging to specific factors.
As table 1 shows the Omnipresence and Context Customization factors accounted for 16.93%
and 15.26 % of the total variance respectively. Moreover, Interactivity, = Perceived  self-
efficacy, and M-learning motivation factors explained 14.19%, 10.96% and 6.01 %
accordingly.

Table 1

Factor Analysis of Aspects of Mobile Mediated Learning Questionnaire Dimensions

Questions | Omnipresence Context Interactivity | Perceived M-
Customization Self- learning
efficacy | Motivation

Q1 0.55
Q2 0.60
Q3 0.64
Q4 0.63
Q5 0.66
Q6 0.58
Q7 0.59
Q8 0.60
Q9 0.56
Q10 0.58
Q11 0.62
Q12 0.55
Q13 0.65
Q14 0.55
QI15 0.56
Q16 0.48

Special 3.38 3.05 2.83 2.19 1.20
Value

Variance % 16.93 15.26 14.19 10.96 6.01

Total 63.35
Variance

With regards to the reliability, Table 2 indicates Cronbach’s alpha values for the five
aspects of mobile mediated learning questionnaire.

Table 2

Cronbach’s Alpha Coefficients of Aspects of Mobile Mediated Learning
Questionnaire Dimensions

Factor Number of Cronbach’s Alpha
points Coefficients
Omnipresence 3 0.82
Context Customization 3 0.74
Interactivity 3 0.80
Perceived Self-efficacy 4 0.87
M-learning Motivation 3 0.77
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3.6.2. Validity and Reliability of the Learners’ Perceived Satisfaction and
Perceived Usefulness Questionnaire
Confirmatory factor analysis of Learners’ Perceived Satisfaction and Perceived
Usefulness Questionnaire indicated the total value of 60.63%. Furthermore, the questions
belonging to Perceived Satisfaction had 33.76% variance while Perceived Usefulness items
accounted for 26.87% variance. Table 3 shows factor loadings belonging to the specific items.

Table 3

Factor Analysis of Perceived Satisfaction and Perceived Usefulness
Questionnaire Dimensions

Questions Perceived Perceived
Satisfaction Usefulness
Q1 0.67
Q2 0.54
Q3 0.79
Q4 0.60
Q5 0.68
Q6 0.54
Q7 0.59
Q8 0.62
Q9 0.60
Q10 0.54
Q11 0.58
Special Value 4.54 4.12
Variance % 33.76 26.87
Total Variance 60.63

With regards to the reliability, Table 4 shows Cronbach’s alpha values for Learners’
Perceived Satisfaction and Perceived Usefulness Questionnaires.

Table 4

Cronbach’s Alpha Coefficients of Learners’ Perceived Satisfaction and Perceived
Usefulness Questionnaire Dimensions

q Cronbach’s Alpha
Factor Number of points Coefficients
Perceived Satisfaction 5 0.84
Perceived Usefulness 6 0.89

3.7. Analysis of the Structural Model

In this study, hypotheses were tested by using AMOS version 21 software with
maximum likelihood. First, raw data is usually converted into a covariance matrix or a
correlation of the relationships between the observed variables, before being used as inputs of
the computer program. The fit dimensions for a model are converted by comparing the
covariance matrix or the correlation between the relationships between the observed variables.
Fit measurements are obtained by comparing the estimated covariance matrix for the
population with the sample covariance matrix calculated from the data. Of course, fitting
models with data doesn’t necessarily mean that the model is correct. Because there may still
be another model that matches the data as well and the same. When a model is precisely
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defined and has the same characteristics and its estimation and testing are possible, then there

are many ways to assess its fitness.
The analyzed model of the main hypothesis of this research is presented in standardized

ratios in Figures 2.
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Figure 2. The Analyzed Model of the Main Hypothesis of the Present Study in
Standardized Mode

Conceptual model fitting indices the main hypothesis of the present study is shown in
Table 5. According to the fit indices reported, the conceptual model of the main hypothesis of
this research had a favorable fitting level.

Table 5
Fit Indices, the Main Hypothesis of the Present Study
Fit Indices Chi- RMSEA NFI TLI CFI RFI
Square/ DF
Conceptual 1.72 0.07 0.99 0.96 0.99 0.93
Model of
Present Study
Desirable <3 <0.08 >0.8
Situation

4. FINDINGS

The effect of different aspects of mobile mediated learning including omnipresence,
context customization, interactivity, perceived self-efficacy and m-learning motivation on
learners’ perceived satisfaction with m-learning was tested separately and is presented in
Table 6. As the table indicates, two aspects that affect perceived satisfaction with m-learning
are Context customization and m-learning motivation. It means that an increase in the
standard deviation of the Context customization and m-learning motivation would increase
the standard deviation of perceived satisfaction.

Table 6

Direct Effect Indicator of Different Aspects of Mobile Mediated Learning on Learners’
Perceived Satisfaction

Independent Dependent Non- Standard Significant | Result
variable variable Standard Effect level
effect
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Omnipresence 0.08 0.09 0.32 No
Context 0.30 0.32 0.01 Yes
customization
Interactivity Perceived 0.04 0.05 0.01 No
Perceived Satisfaction 0.05 0.06 0.46 No
self-efficacy
M-learning 0.23 0.26 0.01 Yes
motivation

Table 7 also indicates the effect of different aspects of mobile mediated learning
including omnipresence, context customization, interactivity, perceived self-efficacy and m-
learning motivation on learner’s perceived usefulness of m-learning separately. As shown,
omnipresence, perceived self-efficacy, and m-learning motivation are three aspects that affect
perceived usefulness with m-learning.

Table 7

Direct Effect Indicator of Different Aspects of Mobile Mediated Learning on Learners’
Perceived Usefulness

Independent Dependent variable Non- Standard | Standard | Significant | Result
variable effect Effect level
Omnipresence 0.20 0.21 0.01 Yes
Context 0.14 0.14 0.12 No
customization
Interactivity Perceived Usefulness 0.10 0.11 0.14 No
Perceived 0.17 0.21 0.01 Yes
self-efficacy
M-learning 0.18 0.20 0.02 Yes
motivation

Moreover, table 8, displays the amount of the standard direct effect of the learner’s
perceived satisfaction with m-learning on learner’s classroom achievement. As presented in
this table, the value of the standard direct effect of the learner’s perceived satisfaction with m-
learning on learner’s classroom achievement is -0.02 and non-significant.

Table 8
Direct Effect Indicator of Learners’ Perceived Satisfaction on Classroom Achievement
Independent | Dependent variable Non- Standard | Significant | Result
variable Standard Effect level
effect
Perceived Classroom -0.08 -0.02 0.82 No
Satisfaction Achievement

Finally, Table 9, specifies the amount of the standard direct effect of the learner’s
perceived usefulness of m-learning on learner’s classroom achievement. As presented in this
table, the value of the standard direct effect of the learner’s perceived usefulness of m-
learning on learner’s classroom achievement is -0.17 and non-significant.
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Table 9
Direct Effect Indicator of Learners’ Perceived Usefulness on Classroom Achievement
Independent | Dependent variable Non- Standard | Significant | Result
variable Standard Effect level
effect
Perceived Classroom -0.47 -0.17 0.18 No
Usefulness Achievement

S. DISCUSSION

The aim of the present study was to investigate the understanding of mobile mediated
language learning among Iranian EFL learners. In fact, in this study the effects of different
aspects of mobile mediated learning on learners’ perceived satisfaction and also, perceived
usefulness of m-learning and their classroom achievement were examined. In addition, the
other objective of this study was to examine the effect of learners’ perceived satisfaction and
perceived usefulness on classroom achievement. The findings of the Structural Equation
Modeling ensure adequate reliability and validity for all the variables of the measurement
model.

The current study's first research question refers to the effect of different aspects of
mobile mediated learning including omnipresence, context customization, interactivity,
perceived self-efficacy and m-learning motivation on learners’ perceived satisfaction with m-
learning. The findings show that due to amounts of standard direct effect of different aspects
of mobile mediated learning on learners’ perceived satisfaction; omnipresence (0.09),
interactivity (0.05), and perceived self-efficacy (0.06) did not influence perceived satisfaction,
but context customization (0.32), and m-learning motivation (0.26) affected learners’
perceived satisfaction with m-learning.

The results support previous research that it is more likely for those ELLs who see m-
learning as relevant to their learning outcomes to be motivated to actively explore it as a
technological learning option, suggesting that ELLs who consider m-learning as fitting their
learning have more chance of being satisfied because of context customization [25], [16]. The
results also show that learners’ satisfaction may be increased by the motivation of learners
thorough m-learning [16], [26]. The results do not provide support for previous research that
omnipresence, interactivity, and perceived self-efficacy significantly affect learners’
satisfaction [27], [16], [17]. But the results confirm the findings of Ramayah, Ahmad and
Hong [28] indicating that computer self-efficacy did not affect user satisfaction in electronic-
training.

The second research question asked if learner’s perceived usefulness of m-learning is
influenced by different aspects of mobile mediated learning including omnipresence, context
customization, interactivity, perceived self-efficacy, and m-learning motivation. The data
gathered for this question showed that due to amounts of standard direct effect of different
aspects of mobile mediated learning on perceived usefulness; omnipresence (0.21), perceived
self-efficacy (0.21), and m-learning motivation (0.20) had an effect on perceived usefulness,
but context customization (0.14), and interactivity (0.11) didn’t affect learner’s perceived
usefulness.

The results show omnipresence, a synonym for ubiquity, reflects communication and
connectivity in learning environments anytime, anywhere and affects perceived usefulness of
learners. Besides, the results support previous research that self-efficacy affects perceived
usefulness of learners [17], [29]. The findings also show that mobile learning motivation of
participants affects their perceived usefulness.
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The third and fourth research question asked if learner’s classroom achievement is
influenced by their perceived satisfaction and perceived usefulness of m-learning or not.
According to these research questions, the values of standard direct effect showed that
learner’s classroom achievement is not influenced by their perceived satisfaction (-0.02), and
perceived usefulness (-0.17) of m-learning. The findings do not confirm the previous studies
that those learners who are satisfied with m-learning and perceive the usefulness of relevant
technologies in given learning environments show a better performance in learning [2], [30],

[4].

6. CONCLUSIONS AND PROSPECTS FOR FURTHER RESEARCH

The purpose of this study was to investigate the understanding of mobile mediated
language learning among Iranian EFL learners. After analyzing the data, these findings were
reported; the results indicated that three aspects of mobile mediated learning including
omnipresence, interactivity, and perceived self-efficacy didn’t have any effect on learners’
perceived satisfaction, but the two other aspects namely context customization and m-learning
motivation had effect on learners’ perceived satisfaction. Based on obtained results, among
aspects of mobile mediated learning; omnipresence, perceived self-efficacy and m-learning
motivation had an effect on learners’ perceived usefulness, but context customization and
interactivity didn’t affect learners’ perceived usefulness. The findings specified that learner’s
classroom achievement is not influenced by their perceived satisfaction and perceived
usefulness of m-learning.

The use of mobile technology offers additional ways for teachers to facilitate learning
for their students. Additionally, mobile devices provide a means for teachers to make the
teaching process more productive and to measure the progress of their students. Smart devices
may provide unique opportunities for learners to practice the language through the use of
different mobile applications and by communicating with others.

Furthermore, the findings of this study highlight the importance of m-learning for L2
learning, which provides educators and EFL material developers with important insights into
these learners’ behaviors. In addition, the results will provide educators and learners with
useful information about m-learning in the context of English education in Iran. Last but not
least, this leads to an intimate and close relationship between the teacher and the students.

Although the researcher has made a lot of attempts to minimize the pitfalls of this study,
there are some limitations. The population of this study was limited to one city, only Shiraz.
Hence, it might not be the true example of Iranian EFL learners and thus the results cannot be
generalized thoroughly. The data gathered from grade 10 high school students. Some students
attended English classes in other institutes, so students had different background knowledge.
Nevertheless, this difference would affect the results. In this study we only considered the
effects of some aspects of mobile mediated learning on learners’ perceived satisfaction and
perceived usefulness with m-learning, therefore future studies by the use of other
characteristics are suggested.
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AHoTamis. MoOUTBHI TEXHOJOTIl OCTaHHIM 4YacoM CTald OJHHUMH 3 HaWOUIBII BaXKIUBUX
HaIpsSMKiB JOCIiKeHb y cdepi ocBiTH. MOOIBHI TEXHONIOTIT BBAXKAIOTHCS [IIHHUM PECYPCOM IS
HABYAHHS 1 BUKJIAJaHHS MOB 1 HAJalOTh OC3JiY MPAKTUYHUX MOXKIMBOCTEH Yy I[bOMY IPOILECI.
Konuenuiss MoOibHOrO HaBYaHHS 1 Horo 0a3oBi CTPYKTypH, HOro BIUIMB Ha HaBYaHHS MOBaM
MaJio BUBYEHI B ipaHCHKOMY KOHTEKCTi. TOMY BaKIIMBO JOCIHIIKYBATH, SIKi aCIIEKTH MOO1ILHOTO
HaBYaHH], Pa3oM i3 BCIOJWCYIIICTIO, HAJNAIITYBaHHAM KOHTEKCTY, IHTEPAKTUBHICTIO,
CaMOE€(EKTUBHOCTIO 1 MOTHBAI€I0 IO MOOUIBHOTO HaBYaHHS, BIUIMBAIOTh HA TParHEHHS
OBOJIOJIIHHS JIPYTOI0 MOBOIO. Y JaHiil CTaTTi JOCHTIKYETHCS PO3YMiHHS MOOITBHOTO HaBUAHHS
ipaHCHKUMHU CTYACHTaMH, SKi BHBYAIOTh aHTIIMCEKY MOBY sk iHo3eMHy (EFL) mmsxom
JOCJIJKCHHSL BIUIMBY PI3HUX AaCHCKTIiB Ii€i KOHIEMIT Ha 3aJOBOJICHICTh YYHIB, a TaKOX Ha
CHPUIHATY KOPHCHICTh MOOLTBPHOTO HAaBYaHHS. BINBII TOTO, JaHE JOCIHIDKCHHS Ma€ Ha METi
BUBUCHHS BIUIMBY 3370BOJICHOCTI Y4HIB i CIIPUHHATOI KOPHCHOCTI MOOIJIBHOIO HaBYaHHA Ha iX
yemnimHicts y knaci EFL. 3 mieto meroro Oyio Biniopano 150 yuniB EFL, sikux monanu sik rpyiy B
Tenerpam s TpPOXOJDKCHHs 12 ceciii MOOUTPHOrO HAaBYAHHS MOBH, WICIS 4YOTO CTYICHTH
3aMOBHIIN TPH aHKETH, Y SIKUX OYJIM MOPYIICHI MATAHHS II0J0 MOOUTPHOTO HABYAHHS, a TAKOXK
3JI0BOJICHOCTI YYHIB 1 CIPUHHATOI KOPUCHOCTI MOOIULHOTO HaBYaHHSA. byna 3amporoHOBaHa
MOJICTIb  JOCIHI/DKeHHS, sIKa JEeMOHCTPYE CTPYKTYpYy, PpO3IJISIHYTY B CTarTi. Pesynbratn
MOJICJIIOBAHHSI CTPYKTYPHHX PIBHSIHb [1OKa3aJiH, IO JBa aCIeKTH MOOLIHHOTO HaBYaHHS 3HAYHO
BIJIMBAIOTh Ha 3aJI0BOJICHICTh YYHIB, TPH aCHEKTH - HA CIPHUHHATY KOpHCHICTh. KpiM mporo, Ha
YCHINIHICTh YYHIB Y KJIaci He BIIMBAE 3a[0OBOJICHICTh YUHIB i CIIPUAHATA KOPUCHICTH MOOITHHOTO
HaBYaHHSI.
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AHHoTanusi. MoOHJIbHBIE TEXHOJIOTUH B IIOCIEIHEE BPEMs CTAIN OJHHMHU M3 HanOoJiee BaXKHBIX
HanpaBJIeHUH u3ydeHHs B cdepe oOpasoBaHHA. MOOWIBHBIE TEXHOJOTHH CUUTAIOTCA LIEHHBIM
pecypcoM IUIsi M3yYCHHS W MPENOAaBaHMSA SI3bIKA M MPEIOCTABISIFOT MHOYKECTBO MPAKTHYECKUX
BO3MOXXHOCTEH B Iporiecce ero o0ydeHus. KoHmenus MOOMIEHOTO OOYYEeHHS W JISKAIIHe B €€
OCHOBE CTPYKTYPBI, a TAKXKE MX BJIMSIHHC HA M3YUCHHE SI3bIKAa M MPENOJaBaHUE, MAlIO H3YyUCHHI B
MUPAaHCKOM KOHTeKcTe. I103TOMy BakKHO HCCIIEOBATh, KAKHUE ACIEKTHl MOOMIBLHOTO OOYYEHWUS,
BKJIIOYAst BE3/IECYIIHOCTh, HACTPOHKY KOHTEKCTa, WHTEPAKTUBHOCTH, CaMOd(p(EKTUBHOCTb H
MOTHBAIMIO K MOOMJIBHOMY OOYUYCHHMIO, BIMSIOT Ha CTPEMJICHHE HM3YY€HHs BTOPOro si3blka. B
JAHHOW CTaTbe HCCIENyeTCss IOHMMaHWE MOOWIBHOTO OOydYeHMsT HMPAHCKUMH CTYICHTaMHU,
U3y4aroUMU aHTTIHMHCKUN 131K Kak uHOcTpaHHbIH (EFL), myTeM M3yueHus BOMSHUS pa3IUYHBIX
ACIIEKTOB 3TOI KOHIENIMKM HAa YJOBJIETBOPEHHOCTH YYalllMXCsl, a TaKKe Ha BOCIHPUHUMAEMYIO
MOJIE3HOCTh MOOWIJIBHOTO 00yueHHsl. bornee Toro, naHHOE MCClielOBaHHE HAIIEJIEHO HAa M3Yy4eHHE
BIIMSTHUS YIOBJICTBOPCHHOCTH YYAIIUXCSl M BOCIIPHHUMAEMOHN MOJIE3HOCTH MOOMIIBHOTO 00ydeHHs
Ha ux ycreBaeMocTh B kiacce EFL. C atoii nienbto 66010 0To0pano 150 yuammxcst EFL, koTophix
Jno6aBwIn Kak rpymmy B TexerpamMm Uit mpoxokaeHus 12 ceccuii MOOMIBHOTO M3Y4EHHS SI3bIKa,
MIOCJIC YETO CTYIESHTHI OTBETWIIM HA BOMPOCHI TPEX AHKET, B KOTOPBIX OBIIM 3aTPOHYTHI BOIPOCHI
M0 MOOWJIBHOMY OOY4YCHHIO, a TaKXKe YHOBJICTBOPEHHOCTH YYAIIUXCA M BOCIPHHHMAacMOU
MOJIE3HOCTH MOOWJIBHOrO oOydeHHs. bplna npemiokeHa MOJENb HCCIENOBaHMS, KOTOpas
JEMOHCTPHPYET CTPYKTYpPY, PAacCMOTPEHHYIO B CTaThe. Pe3ynapTarbl MOJEIMPOBaHHSA
CTPYKTYPHBIX YpaBHEHMH NOKa3alu, 4TO [Ba acleKkra MOOMJIBHOTO OOYy4eHHsS OKa3bIBaloT
3HAYUTEbHOE BIIMSHUE Ha YJOBJIECTBOPEHHOCTh yYalllMXCs, TPH acleKTa - Ha BOCIPUHHMAEMYIO
nose3HocTb. KpoMe 3T0ro0, Ha ycreBaeMOCTh y4YalMxcsl B KJIacce HE BIIMSET yJOBJIETBOPEHHOCTh
yYaluxcst 1 BOCIPUHUMAaEMast II0JIE3HOCTh MOOMIIBHOTI'O O0YUYCHHSI.

KawueBble cjioBa: MoOHIbHOE OOy4YEeHHE; YIOBICTBOPEHHOCTh YHAIUXCS; BOCIPHHUMAaEMast
MOJIE3HOCTh; YCIIEBAEMOCTb B KIacce.
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