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EXPERIENCE-TECHNOLOGIESIN THE DEVELOPMENT OF INFORMATION
READINESS OF PEDAGOGICAL EMPLOYEESFOR THE PERFORMANCE OF
THEIR PROFESSIONAL ACTIVITIES

Abstract. The article features an innovative approach tadheelopment of information readiness
of pedagogical staff for the performance of theiofgssional activities in full-time distance
postgraduate learning.

The essence and components (motivational, cognitiperative and personal) of pedagogical
staff's readiness for professional activity arerabgerized. Indicators of the distribution of
teachers by levels of their information readindss/( medium, high) for professional activity are
given.

The article also highlights methodology and resulfsthe empirical study of the levels of
pedagogical staff's information readiness for thpnofessional activity, testifying to the
insufficient level of development of such readinedth a considerable number of educators. It is
shown that a high level of such readiness is pacuth only one-tenth of the participated
educators, who have deep and complete knowledgéls sind experience of work with
information. They are characterized by developedq®l qualities that provide active character
and responsible attitude to the professional agtiim the conditions of uncertainty. Other
respondents have a partial (or nonexistence) awasanf possible negative consequences from the
use of information, insufficient willingness to leeesponsibility, as well as an inability to
understand the regularities of information procsssehe context of uncertainty, etc.

The essence of experience technologies of the dlewmdnt of information readiness of
pedagogical staff to professional activity in cdmdis of part-time distance teaching in
postgraduate education is revealed. It also higtdithe specific features of the implementation of
experience technologies regarded as a tool foriactraining on the basis of practical
experience and their application in the procesgrofessional development. It emphasizes the
effectiveness of experience technologies in noedinforms of training, which create the
conditions for learners to make a conscious chofckearning content and forms of their own
professional development.

Keywords:. information readiness for professional activitipsgagogical employees; postgraduate
education; full-time distance learning, experieteghnologies.

1. INTRODUCTION

Problem statement. The current stage of social development is chataetk by a
rapidly growing role of information and informatidechnologies. As a consequence, the
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information readiness of teaching staff for thef@enance of their professional activities
becomes particularly important in regard of théility to quickly navigate in the information
space, to effectively work with the variety of imfmation sources, to seek and process
professionally important information, to use digitachnologies for the performance of
relevant professional tasks.

Thus, the information readiness of teaching stafbfi great importance as they are
entitled to prepare future generations for liféhe digital society, and, accordingly, to choose
such forms, methods and teaching tools that wonldhece the quality of entire educational
process in conditions of dynamic informational eoamment. According to Kristen Wright,
Director of Cisco Research and Open Innovation €erisco Systems, educators need to
constantly enrich the educational program with fiemts of progress” — those components
will be faced by the young generation in their fetgareer and life path. According to these
components, children will be able to think studyl aynthesize the information, and ensure
the possibility of critical reflection. [1].

At the same time, the analysis of educational pradghdicates that a large number of
teaching staff do not possess a sufficient levehfairmation readiness for the performance of
their professional activities. In particular, it ep about insufficient development of
professionally important personal qualities thaivpte for critical information mastery and
operative use of large blocks of diverse informaiiothe pedagogical activity.

Accordingly, the development of educators’ inforfmatreadiness acquires particular
relevance. A special place in this process beldaghe system of postgraduate education,
which must function as the instrument for the regtiring of the educational system and,
accordingly, ensure the shift of innovative tramsfations in the educational field to a new
level. It is the system of postgraduate pedagogichication that, given the specifics of
students' contingent, provides the possibility teeate a certain information and
communication environment in which, based on tledgssional experience of educators, it is
possible to initiate professional and personal hgmeent in general and information
readiness for professional activity in particular.

However, at present, the potential of the postgaal@education system is not being
fully actualized, especially in the context of &msfitic implementation of innovative
technologies based on the professional experieheduzators.

Analysis of recent studies and publications. It should be noted that some aspects of
this problem have already been in the focus ofarebe Thus, there have been researched the
psychological and pedagogical aspects of compiiegaty contributing to the effective use
of information and computer technologies in edwsal and professional activities
(Y. Mashbits, M. Smulson [2], etc.), the personaformational culture of specialists
(N. Gendina [3], K. Shovsh [4], etc.), separateitilal indicators of information readiness
of certain categories of specialists (I. Bazardd Q. Papakitsya [6], etc.). There has been
performed the research of social and psychologaaisequences of the influence of
information computer technologies on the persopaiitspecialist or user (T. Vakulich [7],
O. Voiskunsky [8], etc.).

On the other hand, many works feature the reseafcharious psychological and
pedagogical issues related to professional formatiad development of teacher’s personality
in the digital society (V. Bykov [9], N. Gushchif&0], O. Ovcharuk [11], etc.). There exist
well-known approaches to adult learning based om ekperience, first of all, Kolb's
Experiential Learning Theory (ELT) [12], [13]. Irecent years, the resources of human
development through the acquisition of life expece and wisdom have been widely covered
(M. Ardelt [14], D. A. Kramer [15], etc).
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However, the issue of the development of infornmatieadiness of pedagogical staff for
the performance of their professional activitieview of experience technologies, despite its
relevance, has not become the subject of speciahreh.

The purpose of the article. The article aims to present the results of the isoap
research into information readiness of pedagogstaff for the performance of their
professional activities and its further developmbyptmeans of experience technologies in
conditions of full-time distance learning in postduate education.

2. THE RESULTSAND DISCUSSION

2.1. Essence and components of information readiness for professional activity.

The concept of “information readiness” in scientifterature is relatively new. Although
theoretical and practical studies are being comdlucbday in related fields of science —
pedagogy and cultural studies — they use termshndrie very close, but not actually identical
in meaning: information culture, information liteya information competence, etc.

Thus, in pedagogy information literacy implies antnation of knowledge, search
skills and practices, data selection and data aisalyhis combination of components is
intended to meet the information requirements,udicig those based on information and
communication technologies (O. Bondar [16], ByKdv,Yu. [17], etc).

Information competence of the personality is comsad as the ability to independently
work with various information sources, to find acttbose the necessary material, to classify
and analyze it ([N. Gendina [18]), as well as splstis willingness to use information
technologies (S. Pecherska [19]).

Information competence is considered (L. Golunog2@],[ etc.) as a component of
information culture, which, in turn, is interpretad one of the components of general human
culture, which helps the individual to use indepantty the information resources
accumulated by the society (L. Pilavova-Slyusar@ad), it is also regarded as one of the
components of the general and professional cutitifeture specialists (L. Nesterov [22]) and
a combination of information world and system obwiedge and skills required to meet
information needs with application of new infornoatitechnologies (N. Gendina [23]).

Based on the approach of O Papakitsia [24], inftionareadiness of pedagogical staff
for the performance of their professional actigtean be defined as a complex of knowledge,
skills, personal qualities and motives that prouide ability to carry out information search
activities for the performance of professional &gk our view, information readiness is a
necessary component of educators’ digital readiftegsrofessional activity

Accordingly, the following components can be highted in the structure of
information readiness:

— motivational component (a complex of internal amtemal motives that encourage
the teacher to search and use obtained informatithreir professional activities);

— cognitive component (a complex of knowledge abdw basics of information
processes, means and methods of search and selettjorofessionally important
information from various sources; understanding pafssible consequences of
teachers’ responsibility for search, disseminatind use of information, etc.);

— operational component (a complex of skills to us®rmation and communication
technologies as a set of tools to solve profeskitasks, in particular: to organize
search and selection of professionally importafdarmation from various sources, to
analyze the degree of reliability, completeness aifgjectivity of incoming
information, to systematize it etc.);
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— personal component (a complex of personal qualiw#sch ensure an adequate
information search process, determine the teachbildy to analyze the degree of
reliability, completeness and objectivity of thefammation in conditions of
uncertainty: tolerance to generality; analyticaylestof thinking; flexibility and
criticality, high level of search activities).

Accordingly, a low level of information readiness professional activity is typical of
pedagogical staff possessing insufficient knowledgfe main sources and means of
information search. Such staff have difficulties time selection, processing, meaningful
analysis and systematization of information in abads of uncertainty, and, as a result, they
perform formal processing of information in suchndiions and prefer to use the same
standard thinking patterns, ignoring possible cqusaces of using irrelevant information; it
happens also due to their lack of responsibility passivity in situations where the choice of
various technologies of the information searchossible.

An average level in the development of informati@adiness is stated in case of
possession of sufficient knowledge of the main sesirof information combined with
satisfactory search activity and use of variousctedechnologies and means; situational
interest in information search; partial awarene$spaossible negative consequences of
information use; the ability to anticipate the cemsences of information use together with
the willingness to take responsibility for it only individual cases; ability to understand
patterns of information processes in conditionst@nge and uncertainty.

A high level of information readiness is determinedcase of complete and deep
knowledge, skills and abilities to work with infoation and use it for professional and life
activities; attitude to the process of informatisgarch as to the opportunity to achieve a
certain level of professional and personal devekum the ability to anticipate the
consequences of information use together with thingness to bear responsibility for it;
analyze the degree of accuracy, completeness ajattioliy of the information in the
conditions of uncertainty; sufficient level of démement of search activity in the process of
obtaining data by application of various searclhmetogies; tolerant attitude to the situation
of uncertainty, that is, acceptance of the genanakrtain situation as necessary and useful
for the performance of information activities.

2.2. Methods and results of empirical study related to levels of infor mation readiness

The study of levels of information readiness of qggajical staff for the performance of
their professional activities was based on the apation of methods selected with regard to
the content of its components: a) motivational:f€ssional activities motives (O. Bondarchuk,
L. Karamushka [25]), which was used to establidiemarchy of motives that encourage the
teachers to search information; b) cognitive: (pakésa's questionnaires Information for the
analysis of cognitive qualities of a personalitywork with information [26]; c) operational:
Skills and practices of working with text infornmati [27]; d) personal: projective test Situation
by A. Wenger and V. Rothenberg to identify the dea$ of teacher search activity [28];
questionnaire Style of thinking by A. Harrison @RdBremson (adapted by A. Alekseev) [29];
S. Badner's questionnaire Tolerance to uncertaadgpted by G. Soldatova [30].

The empirical study involved 280 teachers frometight regions of Ukraine, divided
into groups by gender (35.7% male, 64.3% female).

According to the empirical study, insufficient léxd# development of both information
readiness for professional activity in general @&sdndividual components was found for a
considerably large number of pedagogical staff: tiggority of the respondents had medium
(59%) and low (31%) levels of such readiness, 986 of those surveyed demonstrated it at
the high level.
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Regarding the motivational component, it has beaated that the information search
activities of pedagogical staff are poly-motivatesith the following priority: personal
development motives (39.1 points), performance vest(33.5 points), social motives (21, 8
points) and procedural motives (20.5 points).

It has been determined that the overwhelming mgjasf teachers under research
(75.0%) have an average level of development ofuatdn to work with information in their
job, some of the respondents (11.7%) have a lowlle¥ motivation to search and find
information needed for professional and personaéld@ment. At the same time, it is found
that the specialists under research do not alwagdize the possible consequences of
information use in their life.

In addition, problems have been identified in thevelopment of cognitive and
operational components of information readinesgdrticular, with regard to the cognitive
component, a high level of development was statdylwith 8.3%, average — 31.9%, and low
—60.7%, of the respondents. This indicates an ficgerit awareness of a large number of
educators as to the regularities of data existandesearch, understanding of the variability of
information sources, including methods of inforroatsearch on the network through various
search resources.

Regarding the operational component of informatieadiness of pedagogical staff, it
was found that the knowledge and skills of work hwihformation are insufficiently
developed with the majority of the respondentsy @Y% of respondents have the high level.
At the same time, 51.5% and 38.8% of the resposdembwed average and low levels of
information skills, in particular, they experiencddficulties in understanding text content
and analysis of text structure, in the formulatafrrequests for missing information and in
searching of requested data, as well as difficuiltieseparation of data insignificant for the
performance of professional tasks, etc.

Also, there has been reported an insufficient leseldevelopment of a personal
component of information readiness. Thus, a harmasly developed style of thinking was
found only with 11.7%, and tolerance for uncertgirtonly with one-third of those under
research (33.5%). This indicates deficient flexipibf teaching staff in the process of data
obtaining and their inability to work with informanh in conditions of uncertainty.

With regard to search activity, it was found thia¢ toverwhelming majority of those
surveyed demonstrated an average level of develop(74.8%), low and high levels of
search activity were found with 14.1% of the teaghstaff.

Thus, the results of the empirical study have ftedtito an insufficient level of
information readiness for the professional actiwviiyh a considerable number of pedagogical
staff; they also proved the necessity to develfgrination readiness in postgraduate education.

To solve the problems related to the formation a®delopment of information
readiness of pedagogical staff, we have choserriexge technologies adult education, in
view of the fact that experience plays an importat# in the learning process.

2.3. Content and specificity of experience technologiesimplementation

During the period of reforms, the practical expece becomes one of the most
important sources for the development of teachgmnsifessionalism. Assimilation of
innovative experience (such as ways of experiencguieement, skills of experience
comprehension, analysis, generalization, applinatio various conditions, as well as
experience sharing with colleagues) can be corsidas a new key integrative competence of
the teacher and a factor of professionalism transdtion.

In the system of postgraduate pedagogical edugatianecessitates the use of modern
technologies in the mastering of professional eepee and teaching of educators on the
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basis of practical experience. We define thesenigolkes by the general term experience
technologies.

An experience technology is a collection of aduu@ation technologies based on
acquisition and application of various types of iwtlal experiences. An experience
technology is the embodiment of a basic principfeanodragogy — learning based on
experience. These technologies organically fit thieocontext of transformational learning, as
they motivate educators each time to analyze andnsider their own/ their colleagues’
experience, as well as to alter the traditionalamlt and behavioural models in professional
activities [31], [32].

In this regard, R. Hansen notes that in this dasensic motivation outweighs extrinsic
motivation and the goals of the learning proceessdme extent, are thought to be the
learner’s goals. Analysis and reflection are andrtgnt part of learning, i.e., the learner
values what he/she is learning and the analysigeftettion gained from experience extend
it to a larger context and vice-versa. Learningekperience is essentially indefinite by nature
and often associated with incompleteness; it isahand error process [33].

The study found that the most effective resultsaat@eved in case of application of non-
linear forms of teacher education, with the po8giio master new strategies and patterns of
behavioural activity. Effective methods recommenfigdhe achievement of these tasks are case
technology, problem-based learning and modellioig;playing, team-building exercises [34].

Experience technologies are widely used in the gg®®f transformational teaching,
which involves the extensive development of prattmedagogical experience. Thus, tutoring
and mentoring provide opportunities for experientthers to share their experience. In the
process of teaching, teachers can share their ohetithscuss a new vision of problems.
There exist various methods to be used for asdionlaof practical experience: fixation or
presentation (video, presentation, infographics@irig (master class, workshop); formation
(practicum, training).

In postgraduate pedagogical education such aetvitas small-group work,
consultations and training on an individual schedare widely used; these activities help to
meet the educational needs of each individual.

Project methods are also popular and widely usdéwkyTare especially effective in
situations where teachers have to obtain a speaeiiglt, which can be later used in practice.
It has been stated that one way to achieve highiexity in the formation of information
competence of translators may be the completianafmprehensive translation task, defined
individually for each student, with the prospectitsf completion throughout the training
period in accordance with certain stages of theé&tion of information competence [35].

Increasingly important becomes feedback from tldieaace to the teacher; it gives the
opportunity to get information about real and ptisdroutcomes of the teaching process. As a
rule, a training session ends with the assessmgatuation) of results, the reflection of each
teacher in regard of their own successes in theldpment of professionalism, as well as
definition of tasks for the next stage of teaching.

The development assistance program for informatawliness of pedagogical staff for
professional activitiegs built on a modular basis and embodies a compgtapproach. The
thematic focus of the program is fully integratatbiall training modules (seven of them). In
total, the program volume is 210 hours, 7 ECTS itseahd designed for two face-to-face
sessions (set-up and test-taking) lasting 5 dagis aad an inter-session period (remote stage
for independent work for six months).

It should be noted that such duration of distamegring course is not accidental. The
maximally prolonged, long-term training allows thedagogical staff to dive deep into the
problem, to acquire new innovative theoretical @pts and practical tools (gradually,
systematically and according to individual pace)integrate them into their own professional
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practice, to experiment and to develop an authesdientific product (programs, methods,
etc.). At the same time, constant introspection seifievaluation of the teacher in the course
of learning process ensure the achievement of deradle results in professional and
personal self-improvement.

The organization and support of distance learningedagogical staff is carried out in a
special educational web environment, which is tesdily provided by E-Front platform.

The educational and methodological support of tthecational process is developed
and placed in the web environment in different ferm text, graphics, multimedia,
audio/video (lectures, training videos/films, etdipks to information, scientific sources.
Thus, students can choose to master the contetfiieifiorm which is acceptable for their
individual requirements to perception, as welliasetand pace of learning. In addition, both
in the process of learning and in the practice aifgssional activity, they are able to
repeatedly return to certain important theoretarad methodological provisions. Therefore,
the acquired knowledge becomes conscious and stibsta

The leading part in distance learning belongs wiolestts’ independent work. However,
this does not exclude the use of other types afiaes and technologies. Thus, effective
acquisition by the students of practical skillsniwdern educational technologies, methods,
practices is enabled by means of special onlinersesuinvolving interactive teaching
methods. Online thematic discussions allow studentiscuss current issues of education in
one group or in several mini-groups (virtual teamBuring this process they can
acquire/develop skills of partnership, active listg, having different points of view on one
problem, analyze the tasks and make effective ibads

An integral part of the distance learning processscientific and methodological
support provided by the tutor by way of online/oi counselling, online/offline
communication (discussing issues, difficult sitaai, motivation for lifelong learning and
professional development, etc.), online / offlindermation. The scientific and
methodological support provides for personalizat@inthe educational process, constant
introspection and self-reflection, which affectse tiquality of education and qualitative
individual changes of the teacher.

The presence of prompt feedback gives the oppdytunat only to trace the teacher's
progress in educational trajectory, but also toeirgx information about the teacher's
emotional state and, accordingly, to improve thecational process, particularly in regard of
psychological comfort.

Application of additional educational online resces — social networks, YouTube, etc.
— in distance learning, not only contributes to #eguisition of deep knowledge by the
students but also enables them to master thesenafion resources and their benefits for use
in the educational process, as well as for prodessicommunication, exchange of experience
and personal interaction.

During the period of distance learning, studentgehbeen doing specific individual
home assignments from the training workshop to enthe use of the acquired knowledge,
skills and competencies in professional activiiesing the sessions. In addition, special
training courses with elements of active social asgichological training were conducted
during the set-up and check-out sessions aimeueatdvelopment of personality component
of information readiness.

The analysis of the results of research relatadgamplementation of the development
of information readiness for educators during thitime distance postgraduate education
confirmed the effectiveness of this aspect.

3. CONCLUSIONSAND PROSPECTSFOR FURTHER RESEARCH
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Educators' information readiness for professiordivity, regarded as a complex of
knowledge, practices and skills, combined with pe&a qualities and motives which provide
the ability to perform information search activitisn order to solve professional tasks, is an
integral part of the digital readiness of educaforgpedagogical activity.

The insufficient level of informational readiness a considerable number of
pedagogical staff for professional activity revelaley the results of our empirical research
determines the expediency of its development bynsied experience technologies. These
technologies involve the training of specialistsdxhon practical experience and application
in the process of professional development. Expeedechnologies are especially important
in non-linear forms of learning, which motivate riears to make a conscious choice of
learning content and forms of their professionaledi@ment.

Prospectively, it is relevant to develop and testgrograms of development of information
readiness in postgraduate education for differateégories of pedagogical staff. The empirical
study of the specificity of information readinest educators engaged in institutions of
postgraduate education for professional activitggsally important, as well as the study of the
psychological competence in the context of the ldg@weent of such readiness.
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AHoTamis Y cTaTTi TpeACTaBJICHMH 1HHOBAIIMHWUN TMiOXil 10 PO3BHTKY iH(OpMaIiitHOl
TOTOBHOCTI TENAroriYHuX KaJpiB JO0 BUKOHAHHSA CBO€i MPOQECiitHOi MisIbHOCTI B YMOBaxX OYHO-
JUCTaHUiHOT (hOPMHM MICISIIUIIIOMHOT OCBITH.

OxapakTepu30BaHO CYTHICTB i CKJIaH0Bi (MOTHBaLiiiHy, KOTHITHBHY, ONEpaLiiiHi Ta 0COOUCTICHY)
iHpopMaNiiHOI TOTOBHOCTI IEJarorivyHuX MNpauiBHUKIB 10 HpodeciiiHoi aisuibHOCTI. HaBeneHo
IHIMKATOPH PO3MOALTY OCBITSH 3a PIBHAMH iH(pOpPMaLiitHOi TOTOBHOCTI (HU3BKHH, CepemHil,
BHUCOKHIT) 10 podeciitHOT qisTbHOCTI.

BucBiTineHOo MeTOIMKY Ta pe3yJbTaTH EMIIPUYHOTO JOCHIKEHHS pIiBHIB iH(pOpMamiiHol
TOTOBHOCTI TIENaroriYHUX TMpAmiBHUKIB 10 TpodeciiHol MiSUTBHOCTI, SKi CBig4aTh PO
HEJOCTaTHIM piBEHb PO3BUTKY TaKOi TOTOBHOCTI 3HAYHOI KiJbKOCTI OCBiTsAH. IlokazaHo, 110
BHCOKHH piBeHb 1HPOPMAIIITHOI TOTOBHOCTI BIACTHBHM JIUIIE NECATIH YaCTUHI JOCIHIHKYBaHUX
OCBITSH, AKi MarOTh TJIMOOKiI i TIOBHI 3HAHHs], YMIHHS ¥ HaBHYKH POOOTH 3 iH(pOpMAIIi€ro,
XapaKTepU3yIOThCSI PO3BUHYTUMH OCOOMCTICHUMH SIKOCTSIMHU, 1110 3a0e3Ieuye aKTHUBHHI XapakTep
1 BiAMOBiIaTbHE CTABJICHHS JO 1I BUKOPUCTAHHS B MPaKTHI MpodeciiiHol AisSUTBHOCTI B yMOBax
HeBu3HaueHocTi. Illomo iHIIMX mNenaroriYHWX MpPAiBHUKIB, TO iM NPUTaAMaHHE 4YaCTKOBE
yeBigomsieHHss (abo B3arami  HOro BiJICYTHICTH) MOMKJIMBUX HETATUBHUX HACTIJKIB  Bij
BUKOPHCTaHHs iH(opMarii, HeIOCTaTHS TOTOBHICTh HECTH 3a L€ BiANOBINAJIBHICTh; HE3IaTHICThH
PO3YMIiTH 3aKOHOMIpPHOCTI iH(OpMaLifHUX MPOLIECIB B yMOBAaX HEBU3HAYEHOCTI TOILIO.

PO3KpHUTO CYTHICTB €KCHipi€HC-TEXHOJIOTI PO3BUTKY iH(OpMAaLiiHOT TOTOBHOCTI IEaroriyHuX
MpamiBHUKIB 10 TIpodeciiHoi AISUTBHOCTI B YMOBaX OYHO-AWUCTAHIIIHHOI GOPMU MiCISIIUITIIOMHOT
OCBiTH. BHUCBITICHO 0COONMHMBOCTI peaizarlii eKCHipi€HC-TEXHOJOTIH K 1HCTPYMEHTY HaBUaHHS
(haxiBIliB HA OCHOBI MPAKTUYHOTO JOCBIiy, iX 3aCTOCYBaHHS B Ipoleci MpodeciiHOTO PO3BHTKY.
ITimkpecineHo eQEeKTUBHICTh EKCIIPIEHC-TEXHONOTiH Yy HeNHIHHUX ¢dopMax HaBUaHHS, SKi
nependadaloTh CBigoMuH BHOIp o0ocobamm, sKi HABYAIOTHCS, 3MicTy 1 (OpM BIIACHOTO
npodeciiiHOTO PO3BHUTKY.

KarouoBi cioBa: iHdopmariiina TOTOBHICTE A0 mnpodeciiiHol IisVIBHOCTI; Tenaroriyti
NpAIiBHUKY; MiCISIUIUIOMHA OCBiTa; 3a04YHE JUCTAHIIIHE HABYAHHS,; CKCITIPi€HC-TEXHOJIOTII.
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AHHOTauusA. B crarthe mpejpcraBieH WHHOBAIMOHHBIA TOIXOJ K Pa3BUTHIO WH()OPMAIIMOHHON
TOTOBHOCTH TEIAarOTHYECKUX KaapOB K BBITIOJHEHUIO CBOEH MPO(ecCHOHATFHON IesATeTFHOCTH B
YCIOBHAX OYHO-TUCTAHIIMOHHON (OPMBI ITOCIEAUIUIOMHOTO 00pa30BaHu.

OxapakTepu30BaHbl CYIIHOCTh M COCTABIISOIINE (MOTHBAIIMOHHAS, KOTHUTHBHAS, OMCPaIlHOHHAS
U JINYHOCTHAS) MH(POPMAIMOHHON TOTOBHOCTH TEIaroroB K MPO()ECCHOHAIBHOM ESATCIBHOCTH.
[IpuBeneHs HHANKATOPHI PAaCIpeeNeHHs eIaroroB M0 YPOBHIM WHPOPMAIMOHHOW TOTOBHOCTH
(uu3KHH, cpeqHUit, BBICOKHIT) K MPO(ECCHOHATBHOM ACSITEIbHOCTH.

B craTbe Takke npeacraBlieHbl METOJMKA M Pe3yJIbTaThl IMIMPUUECKOTI0 UCCIIEIOBaHUS YPOBHEH
MHQOPMALMOHHOM  TOTOBHOCTM  MEJAaroroB K  Npo(ecCHOHAIbHOW  JESATEIbHOCTH,
CBHJICTEJILCTBYIOIIME O HEIOCTATOYHOM YPOBHE Pa3BUTHSI TAaKOW TOTOBHOCTH y 3HAYHUTEIBHOTO
yucya nenaroroB. [lokasaHo, 4TO BBICOKMH YpPOBEHb WH(OPMAIMOHHON TOTOBHOCTH IPHUCYII
BCET0 JIMIIb JECATOW YacTH TIEJaroroB, KOTOPBIE BIAACIOT TIYyOOKHMMH W O€3yHpedHbIMH
3HAaHUSAMH, YMEHUSMH U HaBBIKaMH Pa0oThl ¢ nHpopMarmeld. OHM XapaKTepHU3YIOTCS Pa3BUTHIMHU
JMYHOCTHBIMH ~ KadeCcTBaMH, OOECIEeUMBAIOIIMMH AKTHUBHBIA XapakTep W OTBETCTBEHHOE
OTHOIICHWE K WCIIOJIB30BAaHUIO WHPOPMAIMK B TPAKTHKE MPOQPECCHOHATBHON AEATEIHHOCTH B
YCIOBHAX HEOMpeaeneHHOCTH. OTHOCUTENHHO OCTANBHBIX MEAarormiecKuX pabOTHUKOB, TO PEeUb
HUICT O YaCTHYHOW OCBEIOMIICHHOCTH (MJIH €€ OTCYTCTBMH) O BO3MOXHBIX HETAaTHBHBIX
MOCJICAICTBUSAX ~ MCHOJNB30BaHUS ~ MH(GOPMALMM,  HEJOCTaTOYHOW  TOTOBHOCTM  HECTH
OTBETCTBEHHOCTh, @ TaKkXe HECHOCOOHOCTH TIOHATh 3aKOHOMEPHOCTH HH(OPMAIMOHHBIX
MPOLIECCOB B YCIIOBUSX HEONPEIEIICHHOCTH U T. [I.

PackppiTa CyImIHOCTH OKCHHMPHEHC-TEXHOJOTMH  pa3sBUTUS  MH(QOPMAIMOHHOW T'OTOBHOCTH
HeJaroroB K MNpoQecCHOHANBHON NEATENIbHOCTH B YCJIOBHSAX OYHO-JUCTAaHLUHOHHOW (HOPMEI
HOCJICIUTIIOMHOT0 00pa3zoBanusi. OcBelieHbl 0COOCHHOCTH PEean3aliy SKCIUPHUEHC-TEXHOIOTHHA
KaK MHCTPYMEHTa OOYYeHHS CIEHHAINCTOB HAa OCHOBE NMPAKTHYECKOTO OIBITa WX NMPUMEHCHHS B
mporecce mpodeccnoHaIbHOTO pa3BuThsA. CrnenaH akmeHT Ha 3(PPEKTUBHOCTH JKCIUPHUEHC-
TEXHOJIOTHH B HEJTMHEHHBIX (hopMax 0OydeHHs, B KOTOPBIX MPEAI0IaraeTcsi CO3HATEIBHBIN BEIOOD
YYAIUMHUCS CoaepKaHus U GopM COOCTBEHHOTO MPO(HECCHOHATLHOTO PA3BUTHS.

KiroueBble ciaoBa: WHPOPMAIMOHHAS TOTOBHOCTH K MPO(ecCHOHAILHON AesTeNbHOCTH;
Mearorndeckrue pabOTHUKH; TIOCIEIUIUIOMHOE 00pa30BaHue; 3a09HOE UCTAaHIIMOHHOE O0yUeHHE,;
IKCIUPUCHC-TEXHOJIOTHH.
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